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ABSTRACT 

A project iras conducted to develop and implement a 
system irhich would facilitate (1) communications relating to career 
education hetveen and among the states and extra*state jurisdictions, 
federal agencies, and national organizations and (2) the 
strengthening of career education leadership personnel in the areas 
of planning, organization and coordination^ funding patterns and 
strategies, and information dissemination* To accomplish these goals, 
the Committee on Career Education organized tvo task forces: the 
Communications Task Force (Cl!F) , vhich vas comprised of six state 
directors of career education, and the St|iff Development Taste Force 
(SDTF) , vhich vas comprised of seven state directors of career 
education* The CTF developed a nevsletter (EXCHANGE) as a source of 
information for chiefs and state directors of career education and 
organized tvo national conferences for state directors/coordinators 
of career education* The SDTF developed, field-tested, and modified 
an information-gathering instrument designed to provide information 
Ion competencies perceived to he desirahle and the extent to irhich 
these existed* This instrument vas used to collect data at the first 
national conference, and the collected data served as a hasis for 
planning the second conference* The high priority needs identified hy 
the survey vere needs assessments, evaluation, utilizing advisory 
councils, and implementation* In addition, the project produced 
several print products related to these priority needs. (These 
products, conferences^ evaluation reports, and other conference*related 
materials are appertded*), (BN) 
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The material in this publication was prepared, pursuant to 
a grant or contract from the Office of Education, U. S, 
Department cf Health, Education, and Welfare. However, 
points of view or opinions expressed do not necessarily 
represent nolicies or positions of the Office of Education, 
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Discrimination Prohibitpd - Title VI o£ the Civil Rights Act 
o£ 1964 States: 

"No person in the United States shall, on the ground 
o£ race, color, or national origin, be excluded from 
participation in, be denied the benefits of or be 
subjected to discrimination under any program or 
activity receiving Federal financial ass istance * " 

Therefore, any program or activity receiving financial assis 
tance from the Department of Healthy Education, and Welfare 
must be operated in compliance with thts law* 
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'PART I 



CAREER EDUCATION PROGRAM (13.554) 



1. Project No.: 2. Grant No.: 3. Nature o£ Report: 
554AH50020 G007502289 

Semi-annual X Final 



5. . Period Covered By This 
Report : 

From: 7/1/75 To: 6/30/76 



6. Category o£ Project (as specified in 45CFR 160d.5 and 160d.ll): 

Incremental Settings Populations Training . 

X Communications State Plan 



7. Project Director: 8. Grantee/ Assistance Contractor 

Address, Phone: 

Dr. David L. Jesser 

Council o£ Chief State School 

Z _ Officers 

r201~l:6Tlv^lrre«t:— H^Wt 

Washington, D.C. 20036 



9. MAJOR ACTIVITIES 



During the period covered by this report ('July 1, 1975-June 30, 
1976) a variety of activities have been carried out under the auspices 
and the provisions of the project grant. All of the activities, it 
should be noted, relate directly to the two major goals of the 
proj ect : 

1.0 To develop and implement a system which will 
facilitate communications relating to career 
education between and among the states and 
e:^tra-state jurisdictions, and federal agencies, 
and national organizations; and 



4. Project Title: 

Strengthening State Leadership 
in Career Education 
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2-0 To develop and implement a system which will 
facilitate the strengthening of career, educa- 
tion leadership personnel in the areas of 
planning, organization and coordination, 
funding patterns and strategies, and informal 
t ion dissemination- 

Committee on Career Education CCCSSO) 

Toward accomplishment of the first major goal noted above, 
the project has worked closely with the Committee on Career Educa* 
tion of the Council of Chief State School Officers (CCSSO) both 
to keep this group informed of developments relating to the pro- 
ject,, and at the same time to help the Committee and the 
CCSSO communicate its opinions and attitudes about career 
education to the state directors/coordinators- 

The 1975 Committee on Career Education wa^ informed of, and 
seriously examined the proposal as it .was written prior to its sub 
InrsTionntcTTh^^ SpTtlT-r^T'Si — -Thre-eommi't-tee- subse- 

quently reviewed the proposal after it had been submitted and had 
been negotiated, but still prior to any grant award announcement 
(Washington, D, C- : June 1975)- As a result of these and other 
communications (which actually took place prior to the period 
covered by this report) ,_the_Committee , and indeed the entire 
Council,, was well informed as to the intent and scope of the pro- ; 
j ect proposal - 

The Committee, as it has been ^constituted during the past 
several years^ has been a major component of each of the career 



FINAL REPORT 



- 3 - 



education projects that have been sponsored by tho CCSSO. As 



Officers has endorsed and supported the concept of career educa- 
tion. Resolutions to this effect have been adopted at each of 
the several past annual meetings of the Council, and for the past 
four years, the Council has had either a Task Force for Career 
Education or a Committee on Career Education among its committee 
ass ignments . 

The growth as well as the continuity of interest in the 
concept of career education on the part of the Council can be seen 
in listings of the Task Force and Committee on Career Education: 



has been reported elsewhere, the Council of Chief State School 



1973 Task Force on Career Education 
Jack P* Nix, Chairman 



Donald Barnhart 
A.M;. Ford 



Cecil Stanley 
Robert A. Withey 



1974 Committee on Career Education 
Cecil E< Stanley , Chairman 



Robert Benton 
A- W. Ford 
Marshall Lind 



Weldon Shofstall 
David A* Speir 
Robert A. Withey 



1975 Committee on Career Education 
Robert D. Benton , Chairman ^ 



Anne Caiupbell 
A. W. Ford 
Calvin M. Frazier 
John W. Porter 



Thomas C. Schmidt 
Roy Truby 
Carolyn Warner 
Robert A. Withey 
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1976 Committee on Career Education 
Robert A* Withey, Chairman 



Anne C< Campbell 

E* Campbell 
Samuel H* Ingram 



Louis Michot 

Sawin Millett, Jr, 
Newell J- Paire 



The manner in which the Committee on Career Education functions 



can be illustrated with an excerpt from the report submitted by it 



to the Council membership in July, 1975; 



The Committee is of the opinion that the first Council 
project played a key role in the growth, in terms of 
both numbers and quality which took place in career 
education efforts* In the opinion of the Committee, the 
second Council project, "The Status and Progress of 
Career Education", has occupied a similf.r role, and has 
had similar results, including the strengthening, as it 
were, of the state directors/coordinators of career educa-- 
tion* An indication of this can be seen in the formulation 
of the recommendations which emanated from the second 
annual conference In career education sponsored by the 
Council. This conference held in Denver, had as its 
theme, "State Leadership in Career Education"* It was 
attended by over ninety people from some 43 states and 
extra-state jurisdictions* (Again , individual transpor- 
tation costs of^ participants were borne by individual 
state budgets or, in the case of some, individual private 
or personal budgets*) 

The recommendations alluded to were made a part of a 
separate report to the Committee, and they in turn will 
be shared with the Council membership after the Committee 
has had an opportunity to review, refine, accept, or 
reject them* Suffice to say, however, the Denver con- 
- ference and the products were an excellent capstone for 
the year's activitier, ; they were also a good introduction 
into another yearns efforts. 

Consistent with the efforts of the Council and the projects 
during the past two years, the Council has submitted a pro- 
posal for a thirds year's effort — "Strengthening State 
Leadership in Career Education''. If this proposal is 
funded, the Council project will be able to (1) provide 



O 
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assistance for staff development needs (in terms of career 
education); (2) provide a workable communications network; 
and function as a dissemination device or vehicle. 

During the period covered by this report (J^Jly* 1975-June, 1^76) 
the Committee on Career Education met on three different occasions: 

• Atlanta, Georgia 
November 16, 1975 

• Washington , D< C< 
February 29, 1976 

• Washington, D* C- 
May'13, 1976 

Additionally, the Committee has been involved in other com- 
munications efforts through use of the telephone, memoranda, 
newsletters , and simi lar devices and/ or techniques * 

At'its Atlanta meeting, the Committee reviewed, considered, 
revised and accepted the proposed position statement that was pre- 
pared by members of the Communications Task Force* The position 
statement, as it was modified, was presented by the Committee to 
the Council membership on November 18, and the statement was 
officially adopted at that time* :'^ 

During both the February and May meetings the Committee was 
concerned primarily with the status of career education legislation 
and the Commissioner's National Conference on Career Education* 
In fact, it was at the February meeting that the Committee officially 

, \ - ; ■ ■ 



The entire report of the Committee^ on Career Education (July, 
1975) is included as Appendix A* ' ^ ' ' 
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endorsed the conference and recommended similar endorsement by the 
Council. The Council, on March 1, 1976, unanimously endorsed the 
meeting on the recommendation of Committee Chairman Robert A. 
Withey . 

As might well be imagined, the several Committees have indeed 
functioned well over the past several years. The Committees have 
provided directions, leadership and support for the projects, and 
for this much appreciation must be given to the many chiefs who 
have taken time from already crowded schedules to consider many 
items related to both career education in general and the project 
efforts in particular. (Because the February, 1976 meeting was 
fairly typical, a copy of the report prepared for the Committee 
would serve to illustrate the concerns and considerations. A 
copy is therefore included as Appendix B.) 

Communications Task Force (CTF) 

..1 Consistent^--wlth.--the_overall™obje_ct.ixe, of ect , a s ix- 

member Communications Task Force (CTF) was organized in August, 
1975. The following state directors comprised the Task Force: 

James Athen - Iowa Margaret Ferqueron - Florida 

Paul Bennewitz - Arizona Emil Mackey - Arkansas 
Walter Faulkner - Vermont ^ William Weisgerber - Michigan 

-j' 

The Communications Task Force, the members of which were named 
only after approval of their respective chiefs had been obtained, 
met formally on two^ occasions during the reporting period (Wash- 
ington, D.C.: August, 1975 and Hot Springs, Arkansas: June, 1976) 
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The group hus also met informally on three other occasions 
(DeS Moines, Iowa: October, 1975; St, Petersburg, Florida: 
November, 1975; and Phoenix, Arizona: May, 1976), Additionally, 
the members of the CTF were asked by their respective chiefs to 
serve in an ad hoc capacity for the development of a position 
statement on career education that would be presented to and 
considered by the Council* In this capacity the CTF '*met*' on 
several occas ions via telephone conference ca lis ; recommendations 
and suggestions were made, and a V'final draft" i^ras prepared for 
consideration, as has already been described* 

Newsletter . As a result of the guidance provided by 
the CTF, a newsletter, EXCHANGE was developed and 
implemented* The newsletter was intended only to be 
a source of information for chiefs and State directors , 
and as a consequence, circulation was very limited* 
During'the reporting period after the third issue 
of EXCHANGE and at the conclusion of the project data 
were collected from state coordinators and chief state 
school officers as to its usefulness and effectiveness, 
and this/ is reported in a later section* (A representa- 
tive copy is included as Appendix D*) 

' Bulle.tins S Memorada * In keeping vith the recommendations 
of the CTF, , special bulletins or memoranda, have been used 

copy of the CCSSO Position Statement on Career Education is 
included as Appendix C* 
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i_ 

as the occasion demanded* This technique was Employed, 
to gcjod advantage when the legislation pertaining to 
career education (HR 11023) was introduced by Congress- 
man Perkins* More recently, it was also used to good 
advantage to inform state directors about the *'Hathaway 
legislation** demonstrated by the memorandum, Appendix E * 

Teleconference Calls * A third recommendation of the CTF 
related to the use of conference calls among groups of 
state directors/coordinators . as the need arose* During 
the period covered by this report this technique has, been 
utilized on several occasions, but perhaps the most 
significant use related to discussing and obtaining 
consensus as to the position statement mentioned earlier* 
(It-was also used to good advantage in developing a 
'Vstaff competencies instrument**, which is discussed in 
a later section of this report*) 

liaison with Federal Agencies and National Organi^ations i^ « 
Consistent with project goals and the recommendations of 
the CTF, the Project Director met regularly monthly 
with the Director of the Office of Career Education and 
members of his staff. As a result of these meetings, it 
has been possible for concerns of the state directors/ 
coordinators to be communicated directly to the Office of 
Career Education, At the same time, concerns of the 
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Office that are applicable to state agencies have been 
communicated and ultimately transmitted to the state 
directors /coordinators* Additionally, these meetings 
have provided both the agency and the project with the 
opportunity to discuss progress, lack of progress, and/or 
problems . 

In terms of liaison with the Office of Career Education, 
mention should be made of the fact that a representative 
of that office has. been able to attend each of the. project 
functions noted in this report. (It should be noted, 
however, that this representation has not always been by 
the same person* This has caused some concern — primarily 
about continuity on the part of the Project Director and 
state directors . 

Still in keeping with liaison efforts, the project, through 
its director and the CCSSO Committee on Career Education, 
has maintained close communication with the National / 
Advisory Council for Career Education. As a result, there 
has been two-way communication beti^een the states and the 
Advisory Council through the CCSSO project* As a case in 
point, the director of the CCSSO career education project 
was invited to present the CCSSO legislative position to 
.the Advisory Council* In this instance , 'the concerns of 
the Council (which are first of all concerns of the states) 
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were communicated. And it is gratifying to note that many 
of those concerns were accommodated in the Interim Legisla* 
tive Report of the Advisory Council (November, 1975). 

National Conferences . One of tho high priority recommenda- 
tions of the CTF was the use of national and/or regional 
conferences or seminars as communications devices . With 
this in mind, and with the help of the CTF, two national 
conferences for state directors/coordinators of. career 
education wore discussed and planned. The first such con- 
ference was in St. Petersburg, Florida, in November, 1975. 

The St. Petersburg conference was planned around the theme, 
**Planning for Career Education'*, and was attended by forty- 
three coordinators of career education and twenty-seven 
representatives of other national, state, local, and other 
agencies. The attendance must be viewed as excellent, 
especially when considered in the . context "of travel re- 
strictions that are currently being imposed by many state 
agencies and state governments. * A complete listing of 
conference participants is included as Appendix F, and a 
copy of the program may be found in Appendix G, 

According to an evaluation of the conference, most of the 
participants were well satisfied. Needs apparently were 
met, as will be noted in the evaluative remarks that follow 
in a later section. 
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Staff Development Task Forco fSDTF) 

Consistent with the second major goal of the project, a 
Staff Development Task Force -CSDTE)..was_,oxganized in September, 
1975* As with the Communications Task Force, members of the 
SDTF were named only after approval of the chief state school 
officer was obtained* Eight state directors were originally 
suggested for the SDTF, but only seven were approved for appoint- 
ment by their respective chiefs. As a result, the SDTF has 
functioned with only seven members, as listed below; 

Anita Barber - Alabama 

Niel Carey - Maryland 

Saul Dulberg - Connecticut 

Lynn Jensen - Utah 

Paul Peters; - California 

Walter Rambo „ - Texas ; 

Jeanne Werschke - Colorado 

The SDTF met in Denver in October, 1975 to organize itself in 
terms of the project effort and to develop plans* At that time, 
the SDTF determined that its initial effort must be related to a 
determination, or an assessment, of need* As a result, the Task 
Force developed, field-tested, and modified an information-gathering 
instrument designed to provide information on competencies perceived 
to be desirable and the extent to which these existed* 

The instrument was administered to participants at the St* 
Petersburg conference, and was sent to all state directors /coordina- 
tors who were unable to attend* Information about competencies was 
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thus gatheredi and served as a basis for planning -of the contem- 
plated spring conference* (The instrument and the results, as 
tabulated, are depicted in Appendix H*) 

Following the St- Petersburg conference (November, 1975), 
and utilizing the information gathered from the '^perceived com- 
petency needs" Instrument, plans were made for a spring (1976) 
conference for state directors/ coordinators of career education * 
With the information just noted, and with the assistance of the 
members' of both task forces the Communications Task Force and 
the Staff Development Task Force it was decided that if a 
conference were to meet the identified needs it would have to be 
concerned with ^'Implementation of Career Education**, and that it 
(a conference) would have to focus on one or more areas of con- 
cerns su^ch as : (1) needs assessment ; (2) evaluation ; (3) utilizing 
advisory councils; and (4) the process of implementation* 

With the above considerations in mind, a conference . was 
scheduled and planned for Phoenix, Arizona in the spring of 1976* 
The date was latev firmed up for May 2-4, 1976-) 

As the program (shown on the ' fo llowing page) indicates , the 
four areas of need receiving highest priority from practitioners ^ 
were dealt with* 
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The spring conference, held in Phoenix, Arizona on May 2*4^ 
1976 , was , attended by some 65 career education leaders , including 
(by alphabetical listing) the following; 



Dr. Dorothy Alexander 
305 College Street 
Somerset , Kentucky 42501 

Mr. Jim Athen 
Iowa Dept. of Public Inst; 
Grimes St. Offc. Bldg. 
Des Moines, Iowa 50319 

Ms. Marion Bagley 

9 Pleasant Street _ 

Machias , Maine 04654 

Mrs. Anita Barber 

St^te Office Building, S607 

Montgomery , Alabajna 36081 

Ms . Janet Beauchamp 
2810 Via Estrella 
Phoenix, Arizona 85028 

Mr . Paul Benne\>;it 2 
1535 W. Jefferson 
Phoenix, Arizona 85007 

Major Louis T. Bowring 

3488A McCormick Drive 

Ft. Shdridan, Illinois 60037 

CDR John H. Brame 
Nayy Recruiting Command (Code 56) 
4015 Wilson Boulevard 
Arlington , Virginia 2 2 203 

Mr . Alexander L. Brown 
Indinia Dept. of Public Inst. 
120 West Market Street 
Indianapolis , Indiana 46 204 

Mr. Hartley B. Campbell 
U. S. Army Recruiting Command 
Education Liaison Division 
Ft. Sheridan , Illinois n 60037 



Mr. Niel Carey 
Md. State Education Dept. 
P. 0. Box 8717 : 
Baltimore, Maryland 21240 

Mr. Pat Doherty 

N.J. Job Corps Center 

Bldg. , #871 
Plainfield, New Jersey 08817 

Dr. Saul H. Dulberg 

Dept. of Education, Box 2219' 

State Office Building 

Ms. Mary Ann Eagan 

West Rutland High School 

West Rutland, Vermont 05777 

Ms. Bessie D. Etheridge 
Browne Jr. High School 
24th § Benning Rd. , N.E. 
Washington, D.C. 20002 

Mr. Walter Faulkner 
, State Office Building 
State Dept. of Education 
Montpelier, Ve.rmont„ 0,5602 

Dr . Margaret E . Ferqueron 
J§B Building 

Florida Dept. of Education 
Division of Voc. Ed. 
Tallahassee, Florida 32304 

Dr. J. Leslie Firth 
Project E/D Model . ^ 
Div. of Occupational Ed. 
&5-95 Spieen Street 
Framingham, Massachusetts 017" 

Dr. Brian Fitch . . , 

Center for Vocational Ed. 
Ohio State University 
\1960 Kenny Road 
Columbus , Ohio 43210 ^ ' 
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Mr. Jack Ford 

State Dept. Buildingt Rm. 903 
65 S. Front Street 
Columbus, Ohio 43215 

Dr. Charles Foster . 
Department of Education 
P. 0. Box 480 

Jefferson City> Missouri 65101 

Mr. Jerry F. Gaither 

Cordell Hull Building, Room 115 

Nashville , Tennessee 37219 

Mr. Pat Garzillo 

State Depart, of Education 

120 East 10th 

Topeka, Kansas 66612. ^ 

Mr. Bob Golden 
Arizona Dept. of Education 
1535 W. Jefferson 
Phoenix^ Arizona ^ 85007 

Mr. Denis D. Graham 

Nevada Dept. of Education 

400 W. King St., Capitol Complex 

Carson City, Nevada 89710 

Mr. W, S. Griffin 
P. 0. Box 771 

Jackson^ Mississippi 59205 

Ms. Barbara .M. Gutheil 
State Dept. of Education > 
State Office Building 
Montpe lier > Vermont 05602 

Mr. Robert Haakenson 
State Dept. of Education 
Boise^ Idaho 83720 

Mr. Si Hancock 
2'619 Hallow Hook 
Houston^ Texas 77055 

Mr. Marv Harmon 
State Dept. of Education 
942 Lancaster Drive 
Salem, Oregon 97310 ^ 



Dr. Gene Hons ley 
' 4734 Jackson Circle 

Boulder, Colorado 80303 

Dr. S.^ C. High> Jr. 
U.S. Office of Education 
Washington , D. C. 20202 

Dr. Kenneth Hoyt 
U.S. Office of Education 
Washington, D. C. 20Z02 

Dr. Bill Hull 
4818 Larwell Drive 
Columbus, Ohio 43220 

Mr. Bill Israel 
CCSSO 

1201 16th Street, N,W. 
Washington, D.C. 20036 

Dr. David Jesser 
CCSSO 

1201 16th Street, N.W. 
Washington, D.C. 20036 

Mr. Lynn Jensen 
Utah State Board of Education 
2 SO E. 500 So, V 
Salt Lake City, Utah 84014 

Mr. David Lowma'n 

Mich. Dept. of Education 

Office, of Career Education 

P. 0. Box 420 

Lansing, Michigan 4 8902 

Mr. Bruce Ludford^ 
Sun Valley Acres 
Harrisville, W. Va. 26362 

Mr. E. R. Mackey 
Education Building 
Capitol Mall 

Little Rock, Arkansas 72201 

Mr. Robert p. Martin 
W. Va. Dept of Education 
1900 Washington St. * E. 
Charleston, W. Va. 25505 
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Dr. N. L. McCaslin 
Center for Voc. Education 
1960 Kenny Road 
Columbus , Ohio 43210 

Mr. J. H. McMinn 
P. 0. Box 771 

Jackson , Mississippi 39205 

Mr. Robert S. Meyer 

Wise. Dept. of Public Instruction 

126 Langdon Street 

Madison , Wisconsin 53702 

Mr. Ray L. Miller 
R.E.S.A. V 

Career Education . 
1210 13th Street ' 
Parkersburg, W. Va. 26101 

Dr. Jean A. Moorefield 
Va. Dept. of Education 
9th St. Office Building 
Richmond, Virginia 23216 — 

Mr. Robert B. Murray 
Route 1 " 

Palestine, W- Va. 26160 

Ms. Dell Ohning 

State Dept. of Education 

300 Don Caspar 

Santa Fe, New Mexico 87503 

Dr. Lee Olson / 
415 Ninth Avenue 

Huntington, Vfest Virginia 25701 

Dr. Jean Page / 
State Dept. of Education 
Don Caspar ^ Calistee Sts. / 
Santa Fe, N. M. 87501 

Dr. Phyllis Paul ' / 

Capitol Square Building/ 
St. Paul, Minnesota 55;l0l/ 

Mr. Paul N, Peters ^ / 

72X Capitol Mall 

Sacramento, California 95814 



Ms. Kim Powers 

Div. of Vocational Education 
Dept , of Public Instruction 
120 W. Market, 16th Floor 
Indianapolis , Indiana 46240 

Mr. Walter Rambo 
201 E 11th Street 
Austin, Texas 78701 

Dr.. Earl B. Russell 
The Center for Vocational Ed 
Ohio State University 
1960 Kenny Road 
Columbus , Ohio 4 3210 

Mr. Blan, Sandlin 
Oliver Lodge Building 
State Capitol 

Oklahoma City, Okla. 73105 

Mr. H. R. Stevens \ 
Mountain Bell 

-1512'Curtrs, Room 200 

Denver, Colorado 8O202 

Ms. Mary Stickel 
Rt. #2, Box 7C 
Harrisville, W. Va. 26362 

Mr. Bert iStoneberg, Jr. 
State Dept. of Education 
Len B. Jordan Of fc.Bldg. 
Boise, Idaho 83720 

, Mr. Bill Taylor 

104 No. 4th Avenue 
-Yakima, Washington 98902 

Mr. John Thompson 
/Depti of Ed, Administration 
University of Hawaii 
Honolulu, Hawaii 96804 ^ 

Ms. Zoraida Tpro 
Career Education Project 
Eight Floor, Dept, of Ed. 
Hato Rey, Puerto Rico 00919 
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Mr. Vincent A." Troiano 
110 Livingston-Street 
Brooklyn, New York 11201 

Mr. Bin/ Weisgerber 
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As was the case with the St . Petersburg conference, efforts 

were made at the Phoenix conference to obtain some kind of evalua- 

tion (of the conference) from the participants. The actual 

evaluation will be discussed in a later section; generally speaking, 

however, the responses of the participants were highly favorable 

with regard to the stated purposes and goals of the conference. 

* , ' ' ' ■ 

Other Activities 

In addition to the specific kinds of activities noted, the^ 

.project, through the Project Director, has acted in an advisory and 

consultative capacity to various state education agencies (career 

education personnel), regional workshops/seminars, statewide con- 

^ference.s, and the like. All of these have contributed to partial 

attainment of both major project goals. Additionally, through the 

state directors/coprdinatprs , the project has participated with 

the American Institutes of Research in gathering information about 

career education at the state level. ^ 



See Career Education in the -Public Schools , 1974-75: ' A National 
Survey i USDHEW Publication No. (OEj '76-00507 , p. iv and Chapter 4 . 
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10. liQT APPLICABLE 

11. EVALUATION 

When the project proposal was initially developed, it was 
anticipated that evaluations both general and specific would 
be made by the Task Forces and/or Committees that have already been 
described. Since then, however, it was recommended and decided 
that the services of a recognized leader in evaluation should be 
obtained in order to develop and implement a more systematic kind 
of evaluation. With this in.mind , the services of Dr. H. L. McCaslin , 
of the Center for Vocational Education, were obtained. By working 
with Dr. McCaslin and others from CVE, it has been possible .to 
obtain a considerable amount of evaluative information , both from, 
state directors/coordinators of career education and chief state 
school officers . 

The evaluat ion efforts of Dr. McCaslin and his colleagues were 
focussed on the basic project objectives which had- to do with (1) 
communications and (2) staff development . . According ly , instruments 
designed to acquire information of these types were developed. 

y " I 

Communications 

With regard to the general area of communication , instruments 
were developed and used for the purpose of providing what might be 
considered ''pre- and post-activity data''. However, some aspects 
of the instrument, such as that portion relating to -the newsletter, 
dealt with an already existing situation. The information gained. 
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however, has been useful* It should be noted, however, that the 
portion of evaluative instrument concerned with sources of infor- 
mation, has been useful in a **pre-activity** sense, and consequently 
in **planning" future activities. 

Sources of Information . In an effort to gain some insight 
into the need itself and at the same time to gauge the 
effectiveness of the CCSSO proj ect * s , communications effort , 
state directors/coordinators were polled as to sources of 
information, ' Specif icallyi they were asked to indicate the 
agencies from which they had received career education infor* 
mation relating to evaluation^ management, planning and 
assessment of need, funding strategies^ and legislation. 

As the data presented in the following table indicate, the 
Council project (CCSSO) ranked among the top three sources 
of information for state direct ors/ coordinators in all but 
one of the categories. 

Sources of Information 

I. EVALUATION 

(1) National (2) State (3) Local 

USOE - 32 Other States - 16 USOE 

CCSSO - 19 USOE - 10 Other States 

NIE - 17 CCSSO 8 CCSSO 

Other States - 9 NIE - 8 

NACCE - 7 ^ 
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(1) National 

USOE ■ 27 

CCSSO - 15 

NIE - 10 

Other States - 9 

C. o£ C. - 7 

Bus./Ind. - 5 



. MANAGEMENT 

(2) State 

Other States - 20 

" USOE . - 14 

CCSSO - 8 

Bus./Ind. - 6 

NIE - 5 



(3) Local I 

USOE '-9 

Other States - 8 
CCSSO - 5 



III. PLANNING AND ASSESSMENT OF NEED' 
(1) National ' (2) State (3) Local 



USOE - 24 

CCSSO - 14 

NIE * - 12 

C. o£ C. - 10 

Bus./Ind. - 7 
Other States - 7 

NACCE - 7 



Other States - 22 
USOE - 15 

CCSSO - 9 



USOE - 9 

Other States - 7 



(1) National 

. USOE 
CCSSO 

Other States 

NIE 

NACCE 



IV. FUNDING STRATEGIES 
(2) State 



23 
18 
8 
7 
7 



CCSSO - 10 

USOE - 9 

Other States - - 9 



(3) Local 



Oth(^r States - 8 



(1) National 

USOE 

NACCE 

CCSSO 

' ' NIE 



V, LEGISLATION 
(2) State 



24 
7 
6 
5 



Other States - 11 
CCSSO ■'10 
USOE - 7 



Newsletter . 0£ the state directors responding (45), most 
indicated a very positive reaction to the newsletter. Thirty- 
tvo indicated that it was read thoroughly and mojt indicated 
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that it was distributed among staff members* In terms of 
usefulness, state directors rated the newsletter highest in 
the area of legislation* In descending rank ordeT, the 
other "usefulness*' categories were rated as Funding (2) , 
Planning C3)-C4)i Management C^VC^)* and Evaluation (5)* 
(Secf .Appendix I ) * ... 

According to information obtained from chief state school 
officers (14), the newsletter was scanned by some, but was 
circulated among the department by most. The rankings of 
usefulness and format provided by the chiefs were somewhat 
similar to^ those provided by the state directors, as were 
individual comments, (See Appendix j) 

National Conferences . An evaluation of the St. Petersburg 
conference was made (pn-site) by the conference participants, 
and is attached as Appendix K* As can be noted, the results 
indicate the perceived. value of the conference in terms of: 
(1) quality; (2) small group sessions; (3) major presentations; 
(4) conference ob j ect ives ; and (5) the conference in general* 

According to the data collected, conference participants 
perceived the small group session dealing with '^Experience- 
Based Career Education*' , to be the most effective and most 
useful. In terms of major pres^entations , the participants 
felt that the most effective and most useful was that made 
by ^id High. According to the participants, most of the con- 
ference objectives were met, at least to a moderate to good extent 
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As with the newsletter evaluation, conference participants 
were invited to inc lude individual comments * Thes e are 

^ 

contained in Appendices K and M* l> 

Similarly, participants in the Phoenix conference (May> 1976), 
were given an opportunity to furnish an evaluation of the 
conference itself > and at the same time of the "products"* 
Detailed results of these evaluations are contained in 
Appendices L and M, but they are described in general in 
the following* section titled ''CTF Evaluation Efforts'', 

CTF Evaluation Efforts ' 

As is obvious, various modes of formal '*third-party" evaluations 
were employed throughout the project* Each of these has been helpful 
in terms of current and future project activities, and will assuredly 
be employed again should the occasion warrant. But while the 
importance of these kinds of evaluative efforts is recognized > the 
importance of the less formal and less stiuctured kind of evaluation 
should not be overlooked* 

One such evaluation took place when the Communications Task 

Force met in June> 1976* Excerpts from the resume of that meeting 

best illustrate the pointy and also serve to contribute a part of 

the overall eva luat ion effort ; 

The Communications Task Force (CTF) of the project, k 
Strengthening State Leadership in Career Education, met P 
in Hot Spring, Arkansas on June 10-11, 1976 to review pro- 
ject activities and suggest changes and/or modifications* 
Participating in the niecting were: 




FINAL REPORT - 23 - 



Paul Bennewitz Emil Mackey 

Margaret Ferqueron Davo Jesser 

Walter Faulkner Bill Weisgerber 

The meeting began with a luncheon on June lOth, at which 
time Dave Jesser outlined the purposes and objectives, viz: 
to take a look at what was recommended by the CTF at its 
initial meeting (August, 1975); to examine rather cfiticallyf 
the various prop ect activities concerned with communications ; 
to comment on the effectiveness of these activities; and to 
suggest changes that might be made in any future project 
efforts * ' ^ 

Following the luncheon, the baldnce o£ the afternoon on June 
10th was given over to a general free-wheeling type of dis- 
cussion about project activities, individual state activities 
and efforts, the Coinmissioner' St Conference on Career Educa- 
tion, and the' two majo'r conferences *that have been sponsored 
by the project* 

Additionally, with the help of an amplified telephone device, 
the Task Force was able to talk with, and obtain information 
from various individuals, including Ken Hoyt, Terry Newell, 
and Mac McCaslin* Ken was able to bring us up to date re- 
garding the activities of the Houston Planning Group, and to 
give. us information about the status of- pending legislation- 
Terry Newell spoke briefly to the Task Force, and indicated 
the possibility of one additional mini- conference for 
secondary career education practitioners being held- Terry 
specifically asked for, and received, suggestions for the 
group * 

Mac McCaslin reported to the group the evaluative data relating 
to the recent Phoenix conference- Without reporting the data 
in detail at this time, it is nevertheless clear that partici- 
pants were of the opinion that the Phoenix conference was a 
productive one- The vast majority of the responses were in 
the *'Above Average'' and ^'Outstanding*' columns- In his summary 
Mac suggested that there was dne^ concern that seemed to be 
fairly common one dealing with a lack of time, both to 
"get into the meat of things", and to engage in needed recre- 
ational activities* 

On Friday, June 11th, the CTF again met and reviewed, in^a 
more structured way, the v^arious points that had been outlined 

The CTF took a good look at project activities , and was quite 
positive in its examination, as it were, of those activities* 
The CTF first of all noted that it felt the overall purposes 
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and goals had been achieved. An effective communications 
network had been developed, and that necessary information 
was being transmitted among state .directors/coordinators of 
career" education . There were , however > several questions , 
comments , <;^r suggestions about specific components of the 
communications network as it had been envisioned. 

It was the consensus of the group that probably the two most 
effective communications devices and/or components were the 
devel opment and distribution of the CCSSO position statement 
and the informative memoranda that have emanated from Dave*s 
office. There was agreement that the newsletter, while 
good, was not as effective in communicating what needed to 
be communicated. It was felt that the newsletter was too 
"open", and that it was literally competing with tens pr 
hundreds of other newsletters. With this in mind, the CTF 
suggested that the newsletter concept be continued, but that 
it be issued on an "as' needed'' basis rather than on a regularly 
.scl)eduled basis . ^ 



1 
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The CTF. looked at the several telephonic modes that had been 
included in its earlier recommendations , and made the following 
observations : - 

F 

• The idea of a "hot line'' is still valid, but the 
cost of such a device makes it an impossibility 
within the scope. of the current project. 

• Telephone conference calls have been used 
effectively whpn a need has come up. It was 
suggested that a "pre-conference briefing*' might 
be useful when possible. It was also noted that 
little use to date had been made of the recom- 
mendation that groups of states having common 
problems might "get together" with a consultant 
in this manner. The Task Force recommended that 
efforts to utilize and expand this technique be 
continued on an "as needed" basis. 

• The telephone "Fan-Out" network is, in the thinking 
of the committee, a very useful technique. Again, 
the recommendation was that this system be used 

as it is needed . \ 

With. regard to the conferences sponsored by the project, tKe 
Task Force was of the opinion that each one has been "better" ^ 

han the previous one, and suggested that this was as it should 
be. The summary report given by McCaslin was again reviewed, 
and the Task Force noted its general agreement viththe evalua- 
tion. The Task Force also suggested that *in planning for any 
futu're conference efforts should be made* to accommodate the 
concerns expres sed. 



CO 



FINAL REPORT , - 25 - 

IZ\ ANTICIPATED CHANGES AND/OR PROBLEMS 

There wore no insurmountable problems during the last portion 
o£ this project. There was > however > one change that was made from 
the original proposal: The automated information service was not 
implemented because of misinformation "relating to costs of toll-free 
lines* This problem was discussed with the Project Monitor and the 
change noted was agreed upon. 

In addition to the technical kind of problem noted* there has 
been another more or less recurring problem, that has affected this 
and similar projects. This relates to the availability (or lack 
thereof) of funds for travel of state directors/coordinators to pro- 
ject sponsored conferences. 

As has been indicated elsewhere, the project-sponsored con- 
ferences -and activities have been well attended, in spite of. the 
fact that, project funds (travel) have not been available. However, 
as the comments obtained in the evaluative efforts indicate , this 
is becoming a serious problem. (The problem may be alleviated 
with the advent of grants to states for deve lopment of state plans*) 

13, DISSEMINATION ACTIVITIES 

Throughout the project period numerous and varied dissemination 
activities have been engaged in. Conferences, newsletters, memoranda, 
special. bulletins > and telephone techniques have all been used for 
purposes of dissemination and these have all been described else- 
jhThere in this report * 
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In addition, however, the project has produced^ or caused'to 
be produced, several/more traditional print products, including; 

Career Ed In Canal Zone Schools 
Career Education: Evaluating the Process 
Developing Adequate Evaluation Procedures 
Needs Assessment : An Outline o£ the Components 
Creating and Utilij^ing Advisory Councils 

Copies o£ each o£ the .above named papers are included in ^he 
"Products** section o£ this report- Each o£ these has been distri 
buted toi.^state directors /coordinators , 





CAREER EDUCATION IN THE CANAL ZONE SCHOOLS 



A Report Prepared for the 

Superintendent o£ Schools 
Canal Zone Government 
Balboa, C-. Z. 



by 



David L. Jesser 
Director, Career Education Project 
Council o£ Chief State School Officers 
1201 16th Street, N. W. 
Washington, D. C. 20056 



o 

S>7 



October, ,1975 



FOREWORD 



At the request of the Superintendent of Schools, Canal 
Zone Government, the author, who is* employed as Director of 
a Career Education Project of the Council of Chief State 
School Officers, spent a total of four school .days (September 
24-29, 1975) meeting with various staff personnel of the 
Canel Zone Schools about various aspects of Career Education. 

In a more specific sense, it was hoped that the author 
would during his visit be able to (1) discuss the concept 
of Career Education with educational leaders of the Canal 
Zone Schools, and ^2) formulate recommendations relating to ^ 
ways in which the Canal Zone Schools :aight proceed to either 
implement or further^trengthen the concept of Career Edu- 
cation. 

The report and recommendations that follow are the re- 
sult of a very brief, but at the same time very intense 
visit. The author recognizes full well the dangers of making 
recommendations based on perceptions gained during a visit of 
such brevity. And the author in no way would want to infer 
or^ suggest any degree of expertise in matters ■ relat ing to the 
Canal Zone Schools, 

But during his brief stay in the Zone, the author did 
have an opportunity to meet with several fairly representa- 
'tive groups and the Lt. Governor of the Canal Zone. And 
during the meetings and on-site visitations the author did 
amass a sizeable number, of perceptions. These acre reflected 
in "this report. . 

The author is indebted to Superintendent David Speir, 
Cih^iculum Director Russell Annis, and Research Director 
James Pf au , f or ^their hospitality^ and their help in coordin- 
ating the various meetings that were held, both in the Balboa 
area as well as the Cristobal area. Additionally , the author 
is. most grateful to these staff members for the guidance and 
advice on matters relating to unique aspects of the Canal 
Zone, its governance, and its school system. 



Washington , D. C 
October, 1975 



David 
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/ INTRODUCTION 

f 

The process of transition from childhood to adulthood 
**the process of growing up--has never been an easy oneV 
;This would appear to be a valid point in any geographic \ 
region of the United States or in any , socio-economic setting. 
And it would appear to be equal ly* val id In terms of the ybung 
people who spend some or all of their formative years ii) the 
Canal Zone. In fact, it might well be that this process iS\ 
in many ways even more difficult in the Canal Zone, because \ 
many. of the young people in the Zone, are actually engaged 
in a process of preparing for an adult life in^^an environ* 
ment that is unfamiliar to them. \ 

It is somewhat paradoxical that, in an era in which there \ 
is an abundance of sophisticated technology and of virtually 
instantaneous devices that the transition from childhood to 
adulthood is difficult. Young people,, because of modern com- 
munications techniques and devices , are inundated with facts , 
information, .and other necessary. '*tools** even before they 
enter the formal school setting. It has been said that young- 
sters entering the first grade today do so possessing jnore 
basic information than most high school graduates possessed 
only a generation or two ago. In Like fashion, many young- 
sters entering the first grade today are familiar with a 
technology and its related developments that were unKeard 
of only a few short years ago. In short, children in our 
schools today are rich with information, and as a result, it 
would seem that the transition from youth to adulthood, should 
be growing easier . Yet this is not the case . 

With all of the, apparent positive aspects and. richness 
of their environment, children today are experience poor. 
Children and youth, whether by design or by accident, are 
often not involved in adult types of activities that might 
help them io better understand themselves, their education, 
their relation to society in general, and to the .world of 
work. ' 

Because children and youth are . educated within the confines 
of the four walls of the classroom in a traditional manner, many 
students do not know who they are, where they are going, or how 
to get. there. Many students have not been provided with ex- 
periences which allow them to make and implement accurate 
choices, about the present and tKe future. It goes without 
saying that' the school and its instructional program plays 
a vital .role in the development of young people. The student 
develops physically, mentally, and emotionally. And these 
developments are closely related to his«,or her future, role in 
society. But if proper or appropriate experiences related to 
self understanding, educational endeavors, and career potential 
are not provided," it is doubtful that adequate perceptions of 
those desirable and necessary relationships will be gained. 
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The cost to society of providing an education which is 
suited to neither the student needs or societal needs is 
tremendously high. Society is (drained of resources for every 
individual who cannot successfully cope with self, education/ 
and/ or empl oymcnt . The uncmpl oymcnt lines , welfare roles , 
drug centers, and mental institutions are filled With indi- 
viduals who have not been provided with the experiences which 
are necessary to successfully meet and overcome challenges 
and allow the individuals to become contributing members of 
society. 

School systems utilize taxpayers money to educate 
children and youth, and it's expected that youth leaving 
school will possess the necessary competencies (attitudes, 
skills, and knowledge) to effectively function in a work 
oriented society. In the past, however, very few career or 
work oriented courses were offered and then to only a small 
percentage of the students . 

And so the p^^radgx persisLS. On the one hand, too few 
courses have be^n career oriented arid then only at the upper 
high scho'jl levels. On the other hand, all students eventually 
enter the career world through paid or unpaid work. For many 
studer,ts , the effort has been too little, :too late. 

Career Education, as an innovative^ concept in education, 
represents a response to the urgent need for basic changes in 
the educational system. In the short time since the concept 
was introduced, it has met with what has to be described as a 
"fantastic*' degree of acceptance by people in all walks of 
life. The concept holds promise for easing or alleviating*-if 
not solving--the kinds ^bf problems alluded to earlier. 

To the degree that these problems exist, or are likely to 
exists in the Canal Zone Schools, Career Education, as a concept, 
will be worthwhile, not only in terms of the needs of the young 
people, but also in terms of the needs of society. 
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As was noted in the Foreword to this report > the purposes 
of the author* s visit to the Canal Zone Schools Cand the 
purposes of this report) were two-fold: 

1. To discuss the concept of Career Education with 
educational and other leaders in the Canal Zone 
in order to gain a sense of awareness and/or 
readiness ; and \ , 

2. To develop and^ present recommendat;ions concerning 
ways in which the concept of :Ca1:ee'r Education 
might be made' a part of the educational system 

in the Canal Zone. 

The first, portion of the report, therefore, will contain 
a description of. the meetings held, with appropriate comments, 
while the second Jpaxt , will_ contain rather specific recommen- 
dations. It 'should be again emphasized that the author spent 
only a few days in th'^ Canal Zone, and by no means considers 
himself to be knowledgeable about the school system , Some of 
the perceptions gained through the various meetings might be 
erroneous . Should such erroneous perceptions appear to exist , 
they will have to be corrected, because some of the recommen- 
dations , based as they are on the , perceived^ situation , may 
also be less than adequate. 

Discussions Held Relative to Career Education 

Toward the first purpose a series of meetings were scheduled , 
and the concept was discussed. At the same time, much in the 
way of valuable input was received from . the group participants . 
The meetings and activities scheduled were as follows: 



Wednesday 24 September 
A.M. 

•Staff Meeting; 
Central Office. 

•Community College; 
Curriculum Committee. 


P.M. 

**Cirientat ion ; 
Pacific Side. 


Thursday 25 September 




A.M. 


P.M. 


'director of Curriculum, 


'Pacific> Secondary 


and Director' of Research 


Administrators , 


Development . 


2:30 at Curriculum 




Library. 


•Lt. Gox-'ernor^s Office, 





Friday 26 September 



A.M. 



P.M. 



T^^acif ic Elementary 
Administrators ; 
Curriculum Library 



't*aci£ic Counselors 
1 : 30; Curriculum 
Library. 



- 9:00. 



Monday 29 September 



A.M. 



P.M. 

^Secondary S Elementary 
.Administrators and 
Counselors ; Atlantic 
Side. [Cristobal High 
School.] 



'Orientation; 
Atlantic Side. 



In a general senset the several discussion sessions 
seemed to be mutually beneficial to both the author and 
the participants Virtually all of the participants seemed 
anxious to know more about Career Education and how it might 
be .used to benefit students in the Canal Zone Schools, At 
the same time> the author was extremely pleased to be able 
to obtain from the participants suggestions and information 
relating to Career Education and to idiosyncratic features 
of the Canal 2one Schools. 

As a result of the discussion meetings > several per- 
ceptions were gained by the author.^ These include: 

^ Throughout the Canal Zone School System^ many components of 
Career Education can be identif ie3T 

From the discussions > it was readily apparent that at 
every level of the Canal Zone Schools there ate some com- 
ponents of Career Education already in place. At the ele- 
mentary level several principals were able to describe 
educational activities > currently in operation, that were 
designed to help youngsters to become better aware of them- 
selves and of the world of work; Counselors, as might be 
expected^ were able to describe many .activities designed to 
help young people make wise choices. At the Junior and 
Senior High School levels > principals were able to point to 
various programs, such as those related to business edu* 
cation, that could and should be perceived as a part of a 
Career Education program. And at the College level, the 
Dean and several professors were able to describe maiiy pro- 
grams and activities designed to equip young people with 
skills necessary for entry into a particular line of vork. 

-The existence of components of Career Education is^ of 
course^ a real plus> and should be capitalized on. Such 
existence > however^ should not cause one to infer that the 
components exist with any degree of articulation^ linkage^ 
coordination^ or universality. In fact> it is likely that 



there are teachers engagins in Career Education practices 
without really being ^iware cof it--aware only, o£ the fact 
that they are engaging in sdund, relevant, and current 
educational endeavors. But as long as somo o£ the parts 
are there, and i£ ways can be found to fit them together, 
a nucleus around which to build exists, 

* A wide range of understandings about Career Education exists 
i n the Canal Zone Schools , 

The above may be an overstatement, because the luthor 
did not meet with all of the teachers and/or principals. 
However, if the , participants in the 'discussion groups were 
representative of the educational arena, then the statement 
would Seem to have validity. 

Many of the discussants - -.from all level>--Seemed to be 
quite knowledgeable about Career Education In general,. There 
were those. However, who indicated by their comments a lack 
of understanding ,^ For example , there were several in every 
group who seemed to be of the opinion that Career Education 
was some Specific "thing" that was taught. Several references 

were made to the fact that "Career Education is taught " 

Other references were made to the problems of "teaching 
Career Education" in relation to other subjects, "How can 
we j ust ify teaching Career Education , " one administrator 
asked, *'when we are kept busy enough just trying to teach 
the basics?'' At another meeting the question was "IVhy should 
our students even have to bother with Career Education? Nearly 
eighty percent go on to college.'* 

Again, the comments above may or may not adequately re- 
present the overall situation. To the degree that they, are 
representative, however, they do point to a need for some 
kind of mutual communication and understanding, 

^ There appears to be a general acceptance of the role of 
Career Education in helping to alleviate other societal 
problems , 

This statement may not have been valid at the outset of 
the discussions. By the end of each discussion, however , there 
did seem to a fairly large group who could see things this way. 
Many, however, would no doubt have opted for their own defi- 
nition or meaning. Regardless of the^ last point made, however, 
if there are some who believe that Career Education can have 
positive results, it is another place on which to build, 

^ Within the Canal Zone School System there appears to be a 
sizeable group of people \vho could serve as resource people 
for Career Education efforts. ' ■ ' * 

Again, this may be an erroneous perception, but it did 
seem that in every discussion group there were staff personnel 
who could serve as resource people, or who could identify 
people on their own staff to serve the same purpose. 




While it would be premature at this point to spell out 
roles for people such as this, it would be well to keep in 
mind the thought that such people exist, and that they are^ 
available for future work. At the same time, the need for 
procedures by which these people can be identified must be 
kept in mind. 

^ The Canal Zone School System has^' made an excellent start 
toward the development ot a resource center tor Career 
Education . 

The school system has acquired, under the leadership 
of Superintendent Speir and Dr. Russell Annis, Director of 
Curriculum, a very good collection of resource materials 
that can be used by teachers, principals, and counselors 
as they proceed to develop and implement the concept of 
Career Education. ] 

" More materials for the resource center will no doubt je 
acquired in the future, and a major . task of Mr. Jim Pfau, 
Director of Research aixdJ^evelopment , will relate rather 
directly to organizing ^cataloguing , and insuring effective 
distribution of the mateVj-als . This of course implies the 
development of some type of communications device that will 
become, an integral part of any overall system that is de- 
veloped. 

' At the present time, there is a lack of the various kinds 
of information that will be needed. 

Before any kind of long range planning can be accom* 
pi is he d, an informational base must be established. As far 
as could be ascertained from the discussion groups, su(^h a 
base - - or even the beginnings of a base , does not exist 
Information will have to be gathered from students, from 
government and company officials , from teachers , principals , 
parents, and other advisory boards or groups. [Examples of 
in format ion -gathering devices are included in a later section . ] 

' Certain programs in the Canal Zone Schools might be utilized 
as demonstration projects. 

As noted earlier, there are personnel in the schools who 
could be ut il ized as resource people . The same is true for 
many of the programs currently in operation. These of course 
would have to be carefully identified and then screened, but 
should be confidered as another valuable resource. 

Specific mention might be made of the Career Education 
efforts at the L. A. High^ School in Pareiso. The^ authtor was 
very favorably impressed with the grasp of the concept that 
was denonstrated by the principal, and with the overt attempts 
of many teachers to help the students understand the relation- 
ships between themselves and the world around them.. 
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^Th e Lt. Governor of the Canal Zone appears to be supportlvo 
of the concept of Career Education. 

The author, together with Dr. Annis and Mr* Pfau, was 
privileged to spend about half an hour with the Lt* Governor 
and his aide.^ During that time the concept was briefly ex- 
plained, and he appeared to be favorably impressed with, and 
receptive to, the goals of Career Education* He did, however, 
indicate that at this point in time the prospects of providing 
additional funds for such an effort would seem rather* dim* 
[N.P mention was made during this discussion about any "extra'' 
dollars that might.be required. Again, the Lt. Governor's 
comment in this regard might be the result of a misconception 
of Career Education--i*e. , viewing it. as an '*add-on" rather . 
than an infusion of integration of the concepts into .the 
existing educational program*) 

It would seem that the Lt. Governor's office, and by in- 
ference the office of the Governor, could be a strong ally or 
supporter of Care^r^Educat4oa^in the Canal Zone Schools and 
throughout the Canal Zone "community"'** Stated in another 
fashion , the executive offices of the Canal Zone Government 
constitute a valuable, or at least a potentially valuable re- 
source. It is a resource that needs to he further developed 
and cultivated, however. 
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Rocommondat ions Regarding Implementation of Caroor Education 
in> the CanaX Zone Schools 

. As might be inferred from the preceding section of this 
report, it is the considered judgement of the author that the 
overall *'climate" in the Canal Zone Schools [to the extent 
that the discussants were representative of the school system] 
is conducive to incorporation of the concept of Career Edu- 
cation into the system. The **climate'* is no doubt in large 
measure a result of the interest in and commitment to the 
concept that has been demonstrated by the Superintendent of 
Schools and other key members of his administrative staff. 
As has been noted elsewhere, however, the ''climate*' is also 
a result of the leadership that has been provided by these 
same personnel. 

* But assuming the existence of a "conducive climate", what 
steps fihould now be taken to capitalize on it? The comments 
that follow represent some ' suggestions , based on the author's 
perceptions of the situation, and on his general experiential 
background. 



•Creation of an Advisory Group or Task Force 



Concurrent with the suggestion that a comprehensive 
planning mechanism be created is a suggestion that some type 
of advisory body or task force be created and used as. a broad 
base for support of efforts made toward implementation of 
Career Education. There already exists in the Zone an advisory 
council for education, and it may be that this is really the 
group which could be utilized as an advisory group for Career 
Education* Or, it may be that the purposes of Career Education 
could better be served if a separate group, broadly repre- 
sentative, were to be created. There are advantages and dis- 
advantages in either, and these will have to be considered. 

It may also be that an even better approach would be to 
create a task force representing the several levels of edu- 
cation in the Zone. Again, there are both advantages and dis- 
advantages * 

Properly utilized, an advisory group or a task force of 
the nature alluded to v^ould seem to be potentially valuable 
to the educational leadership res pons ible for implementation 
of Career Education. If at all possible, it would seem appro- 
priate to create one (or to use the e:^isting one for this 
purpose) . 

•Development of a Comprehensive Plan for Implementation 
of Career Education 

The need for a fairly veil detailed plan is no doubt 
obvious. There may be, however, some concern about when such ^ > 
a plan is developed. There may be those who would suggest that 
the comprehensive type of plan that is called for should be 
^ developed by the person or persons who will have primary 

EJJC . 4i , 
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responsibility for implementing it, while there may be others 
who would hold that the plan itself .can bo adequately developed, 
and that appropriate personnel can then be found to implement 
it. Neither stance, in the opinion of the author, is, '^gospel*' , 
and either^ if taken as "gospel" could serve to impede or 
hinder the implementation of Career Education in the Canal 
Zone Schools. Suffice to say that at some point in time prior 
to actual implementation efforts . a comprehons ive plan 

should exist. The plan should have the mission and/or goals 
clearly stated, and should contain a time-frame in which those 
activities relating to goal accompl ishment are to take place < 
Additionally, the plan should contain justifiable cost figures 
relating to personnel, activities^ and materials* In shorty 
a comprehensive plan of the type alluded to should enable the 
Superintendent cr other administrative officer, to indicate 
that as a result of certain expenditures over a given period 
of time certain accomplishments will have taken place. 

Before any efforts are made to develop a comprehensive 
plan for Career -Education in the_ Canal Zone Schools jjre made> 
however, it may be necessary for the Superintendent to make 
certain assumptions that will serve as guidelines to those 
who will develop the plans, [Using computer -programming 
parlance, there are really a series of "Go-No Go" steps that 
must be considered, with each successive step predicated on 
a "go" on the previous one, "No-go" situations obviously 
call for a modification or rethinking of the action suggested,] 
Some of the assumptions , or considerations , include : 

•The concept of Career Education will enable the 
Canal Zone Schools to better meet the needs of 
its clients, 

•The concept of Career Education can be introduced 
and fully implemented in the Canal Zone Schools 
within a reasonable time-span, 

•implementation efforts will require "start-up" and 
maintenance funds which can be derived from (re- 
directed) existing budget sources or be included 
as new budget items, 

•Implementation efforts will require the development 
of some type of in-service program for most, if not 
all, teachers in the system, 

• Implementation efforts , to be effective , will re- 
quire the services of one or two staff personnel 
skilled in staff development^ and knowledgeable 
about Career Education , 

Other assumptions or considerations might well be added, 
[In other situations, some mention would be made of the 
"readiness" of the community. This may or may not be necessary 
when the Canal Zone itself is being considered-] But when 
assumptions such as the above are made, and if they appear 
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to bo valid, off orts can be made--assiBnments can be made 
to begin development o£ comprehensive plans. 

•Development o£ a Position Statement 



The assumptions alluded to earlier will bo made , in 
most instances, in almost unilateral fashion. They obviously 
are made on the basis o£ knowledge or information held, but 
by and large are made by a single person or by a relatively 
small group of people. One problem associated with assumptions 
of this nature results from the fact that often people operate 
from differing knowledge bases: what one person means may or 
may not mean the same thing, to another unless there is some 
commonality of understanding. 

When discussing Career Education with teachers, parents, 
or other gr oups ,- there usually exists a lack of such common- 
ality of understanding. It would therefore seem Appropriate 
for the Canal Zone Schools to develop a statement or paper 
in which clarification, of t;he, concept might be made, and then 
to distribute it to such groups as have been noted. 

Such a position statement should contain at the outset 
a statement about Career Education in general, and then per- 
haps a definition appropriate to the Canal Zone School's 
philosophy. It could also contain diagrams, schemata, or 
charts designed to further explain or clarify the concept. 

On the following pages are contained several defi- 
nitions , charts , and models^ *^Any of these could be adapted, 
in the opinion of the author, to the needs of such a position 
paper. 



Some Oefinltions 



•Career Education is essentially an instructional 
strategy, aimed at improving educational outcomes 
by relating teaching and learning activities to 
the concept of career development. Career Edu- 
cation extends the academic , world to the world 
of work. In scopis. Career Education encompasses 
educational experiences beginning with early 
childhood and continuing throughout the individual's 
productive life, A complete program of Career Edu- 
cation includes awareness- of self and the world of 
work, broad orientation to occupations (professional 
and non-professional), in-depth exploration of 
selected clusters, career preparation, an under- 
standing of the economic system of which jobs are 
a part, and placement for ail students, 

[Text continued on page 15] 
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* Career Education is a comprehens ive , systematic , 
and cohesive plan of instruction that will provide 
each student the opportunity to plan and prepare 
for fi meaningful and satisfying role as a working 
member of society- A total program of Career Edu- 
cfition should provide instruction for* individuals 
at each stage in the lifelong process of career 
development - 

^Career Education is a comprehensive education pro- 
gram focused on careers and an educational process 
where people gain knowledge, attitudes, awareness, 
and skills necessary for success in the World of 
work (career success) * 

****Career Education" is the totality of experiences * 
through which one learns about and prepares to engage 
in work as part of her or his way of living; 



^Appointment of a Director of Career Education | 

Early on, as soon a:> feasible, and assuming validity of 
the assumptions noted, a director of Career Education should 
be appointed. Ideally, in a situation such as the Canal Zone 
Schools, there could be tvo--one knowledgeable about Career 
Education in the middle and upper schools; the other know- 
ledgeable about Career Education in the elementary schools* 
In any event, it would seem critical that there be some person 
knowledgeable about Career Education and capable of working 
with classroom teachers, principals, counselors, supervisors, 
and other system personnel, who is responsible for implemen- 
tation. [Such a person, or persons, would obviously have 
responsibility also for the detailing of any plan that is ' 
deve loped * ] 



^Determination of Need 



Earlier it was suggested that the need for Career 
Education was assumed . At some point in time, however, and 
before broad -scale changes are recommended , an effort should 
be made to determine the needs, or perceptions of needs, that 
are perceived by various groups, including students, teachers, 
parents, and representatives of the bus iness-labor* industry- 
professional groups who function within the operations of the 
Panama Canal Company. Such efforts need not be expensive or 
time-consuming- They will, however, provide the staff with 
valuable directions and guidelines as specific plans are 
developed. 

[Opinionnaires developed for .these purposes are contained 
in the ne:;t several pages.] 

[Text continued on page 23], 
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Career Education OpinionairejStudent^ 



1, Have you' talked or done anything in school that 
helped you find out more about yourself? 

2, Have you talked or done anything in school that 
helped you find out more about workers? 

6, Have *y c:^' auytning in school that 
helped you find out about the dducation/br 
training that workers need? 

4* Has your class walked to some place/to see 

workers at their jobs in school or near school? 

5. Has your class taken a field trip in cars or on 
a school bus to see workers doing their jobs? 

6* Have you gone on your own to see workers doing 
their. jobs even when you weren't told to do so? 

7, Has someone other than your teacher talked to 
your class about careers or jobs? 

8, Has a worker shown your class things that he/ 
she uses in hl^. ^ 

9* Has a worker come to your plassroom to show 
you hoiv he/she does something in his work? 

10. Have members of your class acted like you were 
workers and did things that workers do? 

11. Have members of your class made things in 
school that real workers would make? 

12* Have some members of your class talked about . 
real work that they did with a worker? 

13- Have some members of your class used math in 
a project like real workers would use math? 

14- Have members of your class used speaking and 
writing of correct English like real workers 
would? . ■ ' . 

15- Have members of your class used science in a 
way that real workers would use science? 



YES yes ? no, NO 

YES yes ? no NO 

YES yes ? no NO 

YES yes ? no NO 

YES yes ? ho NO 

YES yes ? no NO 

YES yes ? no NO 

YES yes ? no NO 

YES yes ? no NO 

XESi.y^ ? no NO 

YES^yes ? no NO 

YES yes ? no NO 

YES yes ? .no NO^ 

YES yes ? no 1^0 

YES yes ? no NO , 



D 



*Adapted from an instrument devised by Joseph Freund 
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Item Content 



{ 2 



3 

4, 
5 
6. 
7 



Self Awareness 9. 

Worker Awareness (General) 10. 

Workers Training 11. 

Walking Field Trip 12. 

Vehicular Field Trip 13. 
Worker Observation - Individual 14. 

Resource Person - Talk ' 15. 
Resource Person - Equipment 



Resource Person 
Role Playing 
Hands., - On Activities 
Work with Reporting 
Relationship : Careers 
Relationship : Careers 
Relationship : Careers 



Demonstration 



Math , 

English 

Science 



■A 
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PARENT OPINION SURVEY^ 



T/)« Canai Zono school system is intorestod in how you feol about 
Career Education* Th&r& aro no right or wrong Mswors to tho following 
questions^ 

The answers that you provide to these guestions wiii he kept strictly 
confidential* Your naine will not be used when the information is reported* 

Please respond to each question by placing a circle around the "yes** 
or "no." 



1. Are you familiar with the concept of Career 
Education? Yes No 

2. My child talks about career education at home. Yes No 

3. My child has discussed my occupation with me. Yes No 

4t My child shows more interest in discussing the 
occupations of neighbors^ relatives and other 
people in the community. Yes No 

5. My child's attitude toward school has improved. Yes No 

6. My child is more enthusiastic about going to 

school . Yes No 

7 . My child is more enthusiastic about the study 

of Math, readings science^ etc. Yes No 

8. Does your child relate school activities to 
activities and occupations in the community? Yes No 

9. Does your child attempt to relate career 
education activities to his interests, 

abilities and desires? Yes No 

10. Has career education been what you expected? Yes No 

11. Is career education worthwhile? Yes ^ 

12. Should career education be infused in. our 
educational program? Yes I 



^Adapted from an instrument devised by LeVene A. Olson 
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BUSINESS AND INDUSTRY OPINION SURVEY^ 
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(Othor terminology — mora suitable to 
tha Canal zone ™ way bo preferred*) 



1* Are you familiar with career education? 

2. Have you been contacted by personnel 
from the project? 

3. Do you feel that career education should be 
provided by the schools in the Canal Zone? 

4. Are students more interested in and aware of 
occupations of people in the Canal Zone? 

5* Is business arid industry in the Canal Zone 
more involved in school act ivit ies because 
of Career Education? 

6* Do students seem to be more interested in 
school since career education was started? 

7» Is the general attitude toward career 
education favorable? 

8» Should career education be continued? 

9. Would you like to be involved with students 
in career education activities ? 



YES yes ? no NO 



YES yes \?. no NO 



YES yes , ? no NO 
YES yes ? no NO 

YES yes ? no NO 

YES yes ? no NO 

YES yes ? no, NO 
YES yes ? no NO 

YES yes ? no NO 
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*Adapted from an instrument devised by LeVene A. Olson 
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TEACHER OPINION SURVEY* 



This is not A test. There are no riffht or wrong answers* 
We are interested in your opinion about career education in your 
school* Xnformtion obtained during this survey will be reported 
on a group basis only* No information about individuals will be 
provided to Locals State^ or Federal agencies* The information 
you provide will be kept strictly confidential* 

Please respond to each statement by placing a circle around 
the answer which best indicates your opinion about each statement 
according to the following criteria* 

YES: I strongly agree with the 

statement. YES yes ? no NO 

yes: I agre^ with the statement ^ 
J in general. " ' YES yes ? no NO 

\ ?: I am not sure. YES yes ? no NO 

! ^ 

I no: I disagree with the stat;ement. YES yes ? no NO 

I NO: I strongly disagree with the 

j statement. YES yes ? no NO 



1 . The purposes o£ Career Education . are clear 

to me. YES yes ? no NO 

2. The purposes o£ Career Education appear to 

be clear to most o£ the students. YES yes ? no NO 

3. The major purposes set forth for Career 
Education are being adequately met during 

the school year. YES yes ? no NO 

4. The time allotted seems to be sufficient 
to accomplish the purposes set forth for 

Career Education. YES yes ? no NO 

5. Students are able to gain first-hand know- 
ledge of the world (field trips, resource 

people, etc.) " / YES yes ? no NO 

6. Students are exposed to adequate hands'-on 

experiences. YES yes ? no NO 



•Adapted . f rom an instrument devised by LeVene A. Olson 
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7. Students explore thoir capabilities in various 
areas under a variety of situations pertaining 





to the world of work. 




yes 


9 

t 


no 


WU 


8. 


Students learn to self -appriase their emerging 
potentials . 


V nc 

I CO 


yes 


n 

I 


no 


MH 
NU 


9. 


Equipment seems to be adequate to accomplish 
the ob j ect ives of the Program . 


Vt* c 

iE5 


yes 


f 


no 


Mn 
NU 


10. 


Adequate materials and supplies are available 
for the Program 


\f t* c 

YES 


yes 


r 


no 


NO 


11. 


Career Education of this type should be made 
available to every student . 


\f t* c 

YES 


yes 


A 

r 


no 


NO 


12. 


Students are able to become aware of the factors 
that contribute to success in an occupation. 


YES 


yes 




no 


NO 




I feel that the Career .Education should make 
most of my students: 


V n c 
YcS 


yes 


r 


no 


NO 


13. 


More well-rounded 


YES 


yes 


V 


no 


NO 


14 . 


More motivated and interested 


\r t* O 

YES 


yes 


V 


no 


NO 


15. 


More skilled in planning their careers 


YES 


yes 




no 


NO 


16. 


More able to use their own initiative 


YES 


yes 




no 


NO 


17. 


More self confident 


YES 


yes 


? 


no 


NO 


IS . 


More able to see that knowledge is relevant 
to j ob success 


YES 


yes 


? 


no 


NO 


19 . 


More able to make vocational choices that 
are satisfying and productive for both 
themselves and the society of which they 
are a part 


YES 


yes 


? 


no 


NO 


20. 


Other teachers in this school appear to have a 
favorable attitude toward Career Education. 


YES 


yes 


? 


no 


NO 


21. 


Helping students to apprai5.e their abilities, 
interests- and potentials is an important part 
of Career Education. 


YES 


yes 


? 


no 


NO 


22. 


Instruction in Career Education is relevant 
to the needs of students at this level. 


YES 


yes 




no 


ro 



The local pro; ect coordinators have provided 
assistance in: 

23 . Selecting appropriate instructional 

materials YES yes ? no NO 
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24. Coordinating planning activities among 

teachers YES yes ? no NO 

25. Helping me to better understand my mission YES yes ? no NO 
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\ ^ Idontif ication and Cataloguing of Existing Resources~\ 

. As has already b^en observed, it was evident from the 
discussion sessions that there are many people already on 
the staff of the Canal Zone Schools who are knowledgeable 
about and engaged in various component parts of Career Edu- 
catipnv However, at present, there is no **catalogue** of 
these potential resource people; neither is, there a "cata- 
logue*' of the Career Education activities in which they are 
engaged""* It would therefore seem appropriate that early in 
any implementation- - and planning--activity, an inventory of 
existing resources be compiled.. Such an inventory should 
include people, activities , and materialjs that are availably 
within the school system itself. And at the same time, the 
inventory should also include people , activities , materials, 
and facilities that are "outside" of the school system, but 
accessible to it . ^ 



•Development and Implementation of In-Service Programs 
. for School System Pe'rsonnel 

The probability of success in attempting to effect an 
educational change iS| in most instances, directly related 
to the degree of understanding of the proposed change that 
is held by those whOv will be affected by it (the change). 

In the case of attempting to implement or infuse Career 
Education into the total educational program of the Canal 
Zone, efforts will have to.be made to, ensure a high degree 
of understanding on the part of the classroom teachers. 
They, and in fact all educators, will have to be helped to 
understand that Career Education is NOT: 

- ^ •A separate course that is taught on Tuesdays and 

Thursdays at 11:30 A.M. by Ms. Copperthwaite and 
Mr. Appelgate; - 

•An elective course that is open to students in 
the 11th and 12th grades; 

•A system or program of vocational or occupational 
^ training ; . . 

•A new name for occupational guidance; or. 

•A new program for young people who can*t make 
the grade in the so-called academic subjects. 

Instead^ classroom teachers, as well as all other educators, 
will have to be helped to understand that Career Education IS: 

•a system designed to help ALL learners to be 
better equipped to make rational decisions about 
themselves and their work/life style in society; . 
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,?A system that encompasses, in some form, all levels 
of education and extends even into adult life;; 

•A system of education in which the concepts (of 
Career Education) are built right into existing 
curriculum^; and 

•A system o£ education in which all educators are the 
principal instructors* 

There are, of course, other "learning obj ectives" that 
might be listed, but' those listed here should serve as "openers** 
A position paper siich as suggested earlier miay well serve to 
meet some of these "needjs , but 3t would anpear that an organized, 
well developed, and relevant in-service education program 
would be the most effective method of accomodating the various 
needs of the educators. It should be noted that such an in- 
service program might well encompass a period of several years, 
and might use as its point o£ focus in each of those years a 
particular level , x)f- education,. 

From input received in the discussion sessions, there 
seemed to be some doubts and reservations about in-service 
programs* Several specific questions should be considered, 
including: 

•Are teachers apt to be willing to participate in 
an in-service program for, say, one day (3 hours) 
.a week for four weeks, either after school or in 
the evenings ? 

*Can teachers be paid for time involved in partici- 
pating in in-service programs? 

•Do teachers expect to be paid for their time when 
they participate in in-service programs? 

•Are funds available to bring in *'outside'* special- 
ists for periods of, say, ten days? 

•Are there ways in which teachers might be brought 
together for two-day in-service programs? (Could 
all teachers be covered in four separate two day 
sessions during a two week period?) 
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There are many ways in which a program might bo organized. 
The above schematic represents only one. It is intei\dod to 
illustrate, however, how it might be possible to schedule a 
series of programs utilizing the same consultant , An alternative 
obviously, would be to have all teachers involved on the same 
two days, but instead of one consultant, to have four (one for 
each group)* The latter approach might be better suited to 
Zone School needs and schedules, and perhaps could be handled 
as a part of pre-opening activities* 

Another approach, perhaps more managjeable in .terms of 
both numbers and dollars, would be to identify specific, and 
more limited, populations or groups with whom the Director 
wishes to work and concentrate on, and 'which would be willing 
to take a couple of hours after school every Wednesday, for 
example, to learn more about ways of implementing Career Edu- 
cation, An approach such as this, if properly foil owed , 
could well have a multiplier effect, with teachers who have 
become knowledgeable about the concept becoming ^'teachers" 
of other teachers,* - , >^ 

Regardless of the specific approach used , it would seem 
necessary to include some provision for ^ in-service programs 
in any plan for implementation of Career Education in the 
Canal Zone Schools . 

CONCLUSIONS 

Earl ier in this rePport the author made special mention 
of the fact that his personal knowledge of the educational 
system in the Canal Zone is based on perceptions gained over 
a period of a very few days* In this vein, he inferred that 
his perceptions, and, similarly, his observations, may be 
f all ible . But even allowing for some degree of fall ibil ity , 
the author is of the- opinion that he gained more than a little 
acquaintance with the Canal Zone Schools, the philosophy be- 
hind their programs, and their operation. Because of this, 
the author feels comfortable with the suggestions made con- 
cerning Career Education in the preceding section. 

The leadership of the administrative staff in promoting 
and advocating the use of the concepts of Career Education is 
much in evidence among school principals, counselors, college 
instructors, and classroom teachers. The efforts of Super- 
intendent Speir and Dr. Annis have paid off, and have re- 
sulted in what has been described elsewhere in this report 
as a '^climate" conducive to implementation of Career Education, 

With the existence of such a ^'climate'', t\e Canal Zone 
School System is already ahead, in a readiness sense, of 
many other state or extra-state jurisdictions insofar as 
installation and/or implementation of the concept of Career 
Education is concerned. Using an analogy derived from an 
old saying, the iron seems to be hot. And in the opinion 
of the author, the time for the Canal Zone Schools to begin 
to fully implement the concept is now, while the iron is hot . 



The suggestions made earlier wei'e intended both as 
suggestions and as recommendations . As suggestions con*- 
corning broad courses of action, they are valid* As re- 
commendations concerning specific actions , they arc purposely 
vague. The degree to which the rcccommendations are practical 
is an unkrtown- -and this will have to be confronted > evxplorcd, 
and resolved. Demonstration programs in pilot schools may 
be a more practical approach than a system-wide approach. 
And separate emphases in the several levels may be more 
practical, at the outset, than a more unified approach. 

However, whatever the degree--pilot or system--and what- 
ever the approach, it seems very clear that it must be well 
coordinated and articulated. The work of the college, for 
example , will have to be closely tied to the efforts being 
made in the high schools, and the work in the high schools 
must relate to the junior high school programs. And obvi- 
ously, the efforts of the junior high schools should be 
predicated on the work being done in the elementary schools. 

Career Educai:ion* as a concept,, is being accomplished 
in varying degrees, in each level. The various efforts, 
however, appear to exist in some degree of isolation from 
each other, A full time Director of Career Education could 
do much to bring about a considerable amount of coordination. 

This then, would be a primary recommendation: A Director 
should be appointed as soon as possible. With such a position 
and the right person , the other essential ingredients - - the 
plan, advisory board, inventory of need, inventory of re- 
sources, etc. --will be more likely to fall in place. Such 
an appointment would literally be the biggest single under- 
taking in the overall process of implementation . 

In fairness, if a director were^ to be named, "ground 
rules" would/have to be established, and operating para- 
meters would have to be made clear. If funds are limited, 
so will be the magnitude of certain operations. If ther^ 
are constraints created by policies of the Canal Zone Govern- 
ment on the Panama Canal Company, certain elements of a pro- 
\jected program may have to be cuttailed or restricted. But 
with the "climate" that already exists, and with the leader- 
ship that is present, any such "ground rules" would not seem 
to be permanent- " i , e . , the possibility of change seems to 
exist. And with the "climate" and leadership as it is , the 
changes , as they occur , will be for the better . This , in 
essence, would seem to describe the future of Career Edu- 
cation in the Canal Zone Schools. 
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PREFACE 
(The Setting) 



Energized by, various forces in society, the new breed o£ 
educators across America are eager' to spread the word about 
Career Education. They are impatient in, getting to the heart 
of the matter. They are demanding immediate results from 
students. However, in their zeal to infuse career education 
into. current courses, they may by-pass people who are important 
in the process of accomplishing both short term and long term 
goals. * * ' 

"But immediate student outcomes are required by the 
bureaucracy" say the new breed with indignation. Many voice 
the opinion that "innovative programs must be designed and de- 
veloped by those of us who understand the concept". Due to 
problems of agreeing precisely on what career education is, the 
number of people is reduced to a minimum. "We will involve others 
once we have come to an agreement on the concept," others argue 
persuasively. 

And so the arguiiient goes until- students begin receiving 
career education experiences. "Now we can involve others," the 
career education leaders say'with a feeling of accomplishment. 

Evaluators are inyited to submit proposals to evaluate 
student outcomes. The contract usually is awarded to, the party 
who promises to collect the most data for the least amount of 
money. And the evaluation begins. 
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The evaluators very crisply and business-like move methodi* 
cally throughout the school system collecting vast amounts o£ 
information which stymie the program leaders and confuse the 
teachers and administrators * 

Anxiously the program leaders query the evaluators* ''We 
have some very interesting results they tell the program 
leaders secretively^ "but we need to conduct additional analysis 
of the data*" The program leaders pursue their line of question* 
ing and the evaluators continue to provide evasive answers and 
research jargon* 

At last, the research report is released* Through page 
after page the program leaders eagerly look for even the tiniest 
shred of evidence that career education does make a positive 
contribution to student outcomes* Finally* the last section of 
the report* Surely this section will provide convincing evidence 
of the value of career education* But the program leaders are 
unable to pinpoint the evidence which they are confident is in 
the report* 

A telephone call to the evaluator confirms their suspicions* 
Although the results are very interesting, there is complete 
lack of evidence that career education contribirtes,.to the 
achievement of the program goals* "The fact is" reports the 
evaluator tersely* "that there is little indication that career 
education is l^eing implemented as you think it is," ^ 
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In despair, tho program leaders go back to tho drawing board 
to redesign tho project. Too often this means more o£ tho same 
thing. The new design may look different yet it continues to 

6 

achieve poor results. Why? 

Tho thesis of the paper is that (1) the design of innovative 
programs is a complex process that requires input from many popu- 

lations and (2) this complex process must undergo continuous 

7 

evaluation ^tnd redesign. 

The paper tlien must deal with the two issues which are, 
because o£ their nature, inseparable. To be effective in evalua- 
ting the process, one must possess thorough knowledge of the 
process. An important component of the process is continuous 
evaluation. The writers contend that a large degree of the 
success of an innovative approach to education is due to the 
initial developments in the community and school system. 
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UNDERSTANDING THE PROCESS 

The challenge to career education leaders is to fabricate 
an approach to career education which fits the social and community 
expectations* This will require large scale collaboration with 
representatives of all educational- disciplines, grade levels, 
professional services^ levels of administration^ and members of 
the community* Career education leaders must look beyond them* 
selves during the developmental process so that the concept of 
career education as implemented will reflect the social educational 
realities faced by both teachers and students alike- New part- 
nerships in education must be developed which will make con- 
structive use of insights of the populations represented in the 
school systems and populations served by the school systems- 

Generally^ career education leaders search for colleagues who 
support the hypotheses^ tenents^ or principles of the concept of 
career education* Because of their similar philosophy of educa" 
tion^ it is not too difficult to obtain agreement regarding the 
what, when^ where^ and why of career education* During these 
developmental stages^ opponents of career education are often 
systematically omitted from the decision-making process* And 
during these stages of development^ barriers are often erected 
which are difficulty if not impossible^ to remove- 

The hostilities and energies of these new partners must be 
harnessed and directed toward the development of viable career 
education efforts- The creation of an environment in which others 
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feel free to express their feelings may cause feelings of in- 
security in the program leader* Yet the results appear to be 
worth the discomfort encountered* \ 

Thorough consideration must be given to mechanisms that can 
be utilized to bring about the necessary group collaboration and 
broad base of decision-making. The framei^rork for interaction 
sessions may involve a sequential group building process which 
takes all participants through four basic stages of team develop- 
ment; (1) getting acquainted, (2) trust building, (3) formation 
of helping relationships, and (4) group collaboration on a 
common task. ^ 

Any apparent defensiveness on the part of career education 

leaders must be eliminated. Obviously, they must be willing, to 

accept those ideas from others which seem to make sense and at 

the same time help clarify issues which provide controversy. 

An atmosphere must be created wjjich will support the needs of 

the individuals involved. Opportunities must be provided for 

personal involvement, ego support, social mobility, introspective 

2 

articulation, feedback and professional dialogue. 
PROCESS FOCUS 



(1) Thomas E. Woodall and Le Vene A. Olson, Education for Realltv: 
In-Service Oesign for Teacher Orientation in Career Education. 
(Bethesda , Maryland : £ric Document Reproduction Serx'ice, 197 2) 
p. 16. 

(2) Le Vene A. Olson, A Studv of Elementary and Secondary Career 
Education in Linco In County , (.Huntington, West Virginia: 
Marshall University, January 1974), p. 49. 
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One method of creating an atmosphere in which dofensivcnoss 
can be minimized employs the dual functions related to process 
(human relations) and task (conceptualizing, program planning and 
staff development). Care should be exercised so that the develop- 
mental efforts begin with the process focus and, then move into 
the task component . In it ial efforts should involve group develop- 
mentj team building, and the creation of a consultative helping 
relationship* 

Utilizing the process focus (human relations) early will help 
the group proceed from a heterogeneous collection of individuals 
to a cohesive > committed team unified around a common goal (the 
development of strategies for implementation of career education) * 
Appropriate utilization of this focus breaks down barriers and 
f aci litates the development of an effective communications system* 

It is vital ly important that, the process involved in con- 
ceptualizing, program planning, and staff development be con- 
tinuously evaluated and that the results of the evaluation be 
incorporated into the process immediately* Care should be taken 
so that career education leaders do not try to explain away the 
arguments against a process which they feel is effective but 
whichj in effect, is questionable* Career education practitioners 
must serious ly consider the results of the process evaluation and 
display the flexibility needed to make the necessary adjustments* 

There is little need to attempt to develop and promote 
career education when intervening variables are not recognized 
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and dealt with openly. When intervening variables, (hidden agendas 
and unanswered concorns) are not brought into the open and resolved, 
they will continue to haunt those who are promoting career educa- 
tion.^ 

Professionals apparently have some resistance to being "sold'' 
a new idea. Experience in workshop planning and process indicates 
that some processes bring about better results than others. More 
specifically, the attitudes of the workshop presentors radically 
affect either the acceptance ar the re j ection of the initial 
activities. Acceptable results have been attained when a basic 
assumption was made that educators are responsible professionals 
who want to achieve higher standards and are competent, productive 
individuals. This basic assumption coupled with an open, non- 
defensive attitude on the part of the presentors offers a high 
degree of predictability to success or failure. 

Workshops that incorporate the group re-group process-- 
generally get better involvement from participants than do the 
auditorium seating arrangement where participants are "talked 
at" for long periods of time. 

DECISION-MAKING 

The rapid rate of change that confronts the world today 
seems to allow decision-makers to rationalize that "a decision 
had to be made and there was not sufficient time to consult others**. 



(3) J. William Pfeiffer and John E. Jones, Structured Experiences 
for Human Relations Training . (Iowa City, Iowa: University 
Associates ^ 1973) 
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This is often perceived as an acceptable and even expected approach 
until the effects of decisions begin to surface* But people are 
no longer willing to allow themselves to be engulfed in activities 
in which they have no control* People are now asking and even 
demanding the right to be included in the decision-making ^ 
process* If this process is to be successful, the groups that * 
are affected must be involved early in the decision-making 
activities. Many pitfalls are present to make the process difficult* 
However, if the designers of Change are open, honest and promote 
humane ways of initiating relationships , the probability of success 
is strengthened* 

Teachers are the final gatekeepers of information and methods 
that reach the student. The career education leader must, there- 
fore , establish an open, friendly, and trusting relationship with 
the classroom teacher. In many situations the career education 
leader has responsibility for implementing programs but no 
authority in the system- In the past (and to some extent now), 
this would have been considered an impossible situation. However, 
in the light of new evidence, it seems that a helping relation ship 
is more effective in bringing about positive change in the class- 
room, 

COMMUNICATIONS 

Effective and meaningful communications is contingent upon 
all persons concerned having the same understanding of the terms 
used. Several factors hinder the communications process and 
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therefore limit the rate and quality of support from community 
groups. Most groups have their own jargon which has been developed 
over, a perio.i of time and which may unintentionally severely limit 
both understanding and communication. It is recognized that this 
situation exists in other career areas > but educators often 
forget that they also speak in a heavily jargon laden language. 
For example', the very term "career education" has had numerous 
definitions over the last few years. When persons outside of 
the career education .movement ,are confronted with the term 
(career education) they often believe they understand what is 
said but the communication is filtered through different experiences 
and may actually convey several meanings. 

Language must be meaningful to its users. For many children, 
youths and adults, experiences in the nonverbal world are necessary 
to add meaning to symbols commonly used. The completely cognitive 
approach of utilizing nebulous symbols in defining other symbols 
(words) does not necessarily provide the meaning which is a pre- 
requisite to full and complete understanding of our language. 

The skill of communicating is the single most important 
tool that men and women have at their disposal. The basis of 
intellectual activity is the ability to accurately manipulate 
. symbols so that others can understand the nonverbal world about 
which individuals communicate. Coupled with the manipulation of 
symbols is the need to understand the consequences of language 
usage. 
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To illustrate the need, the lexicographers (authors -editors) 
of The American Heritage Dictionary of the English Language 
commissioned a^ usage panel of about a hundred members to expose 
the lexical opinions of a large group of leaders with recognized 
ability to speak and write good English. According to the lexi- 
cographers ; 

* . . It is significant that on specific questions , 
the Usage Panel disagreed more than they agreed, 
revealing a fact often conveniently ignored 
that among those best qualified to know, there 
is a very -Gonsiderab.le diversity of usage. 
Anyone ' surveying the panelists ' various opinions 
is likely to conclude that good usage is indeed 
an elusive nymph, well worth pursuing but in- 
constant in shape and dress, and rather hard to 
back into a corner. (Page, XXIV) 

Experience has indicated that the education community may 
be the unit which is most severely handicapped by the definition 
syndrome . When comparisons are made among educators , they fre- 
quently have divergent ideas about the term career education and 
what it means* One of the most effective means developed to 
communicate the concept seeius to be the utilization of examples 
of activities that accompany what is generally understood as 
career education. Persons or groups may feel that after one or 
/two examples they understand the concept .of career education. 
But in reality, it usually takes many more hours of dialogue for 
the individual to perceive the "big picture". 

In defining career education, emphasis should be placed on 
the need, to refocus courses so that they meet the needs of today^s 
students. Attention should be "givon to devising techniques which 
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help pull together traditional thought and emerging social con- 
cerns* Those who are being introduced to the concept of career 
education must come to a realization that one of the most 
promising approaches for revitalising learning on the American 
educational scene today is career education : 

Career education is essentially an instructional 
strategy,, aimed at improving educational outcomes 
by relating teaching and learning activities to 
the concept of career development* Career educa- 
, tion extetids the academic world to the world of 
work* In scope, career education encompasses 
educational' experiences beginning With early 
childhood and continuing throughout the indi- 
vidual's productive , life , A complete program of 
career education includes an awareness of self 
and the world of work, broad orientation to 
occupations (professional and non-professional) 
clusters, career preparation, an' understanding 
of the economic system of which^jobs are a part, 
and placement for all students . 

^Experience has indicated that one of the most important 

facets of communication is sending) messages > which convey sincere 

honest feelings. Group process procedures support the idea that 

being defensive when beliefs or ideas are challenged actually 

deters message transfer. Many persons find it difficult to ex- 

preiss' a - belief and then when challenged,' not return the challenge 

with anxiety or anger. However > many group leaders have found 

the non-defensive approach <to be an effective method of intro- 

ducing a new concept. 

It appears that an appropriate vt^y to introduce career 

education to the many different conmtinities is to establish a 



(4) Career Education , (Washington^ D.C.: The Council of Chief 
State School Otticers, November 16, 1975) > p. 2.^ 
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workable^ comprehensive definition with usable language^ be willing 
to engage in dialogue^ exhibit patience and non-defensive under- 
btantiiiitt I'm - acceptance of the idea. 

Communication techniques are recognised as having more effect 
upon exchange of information and reaction of the various per- 
sonalities involved than previously thought. In many instances^ 
how a statement is said may carry- more weight than what the 
speaker actually said. Thomas Gordon^ in Leadership Effectiveness 
Training Work > haj Suggested that using '' you" statements (e.g., 
'' You ought to do'\ '' You should do", " You did it to me", are 
considered very threatening to the person who receives that state- 
ment. On the othci^lifir.dv^hen the "P' statement (e.g., "I^ feel", 
etc.,) is used, the person receiving the communication knows that 
feelings about the particular matter in question are being 
expressed without a threat. Of course it is absolutely necessary 
that the "I" statement and the feelings be congruent; that is, 
what is said must also be communicated by observable action/ 
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EVALUATING THE PROCESS 

Often concerns which have been caused by inadequate attention 
to the process phase o£ the venture contribute to negative product 
evaluation results. Educators are often stymied by the negative 
results and lack logical explanation for the findings. 

Too often educators make clear-cut decisions about the worth 
of educational programs solely on the basis of a single product 
outcome (such as specific student achievement). On the basis of 
that outcome, educators may well decide to expand the program or 
limit its role to some degree. It goes without saying that 
product or summative research is an important part\ of evaluation. 
Yet its importance must not overshadow the need to establish on- 
going procedures to evaluate the process . 

Process or formative evaluation involves a set of procedures 
to deterinine th? worth of specific educational endeavors during the 
format ive stages. In the context used here , the format ive stages 
are defined as those stages which involve the conceptualization, 
program planning, and staff development efforts vhich take place 
prior to large scale implementation in the classroom. Process 
evaluation often is concerned with evaluating the process of 
learning for kindergarten through tvelfth grade students while 
failing to evaluate prior stages. 

Programs often fail because of inadequate attention to the 
important .human relations aspects of conceptualiiration , program 
planning, and staff development. It may appear that once a plan 

* . 
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of action Is devised to achieve the objectives o£ conceptualization^ 
program planning, and staff development, career education leaders 
( should be able to transport the plan from place to place. But 

due to the changes in ourselves , emerging social concerns , politi- 
cal issues, and the complexities of group processes, individual 
plans of action must be devised for each situation. 

Such plans must be based on the best estimate of the situation 
(background, experience, and prior process evaluations). However, 
career education leaders cannot be complacent with the knowledge 
of prior successes. Each situation must be evaluated quite early 
in the process and changes made so that the process phase of the 
venture is effective in accomplishing its ob j ectives . 

Evaluation, so long as it is used as a , means and 
not an end , is a continuing , on -going pro'cess . 
And it starts, if done properly, when the initial 
efforts the planning are made. Again, 
evaluation is not a goal in and of itself; it is 
not something that is accomplished and then for- 
gotten. And because of its continuing nature it 
is an invaluable tool to use in viewing changes 
which have taken place. ^ 

The writers believe that career education possesses far more 
potential than is currently thought by theoreticians and practi- 
tioners. Yet the potential cannot be realized until the process 
phase of the venture is accorded the importance which it deserves. 
This means that continuing process evaluation must be viewed as an 
invaluable means to focus on the developmental process which takes 
place prior to large scale implementation in the classroom. 



erJc 



(5) David L. Jesser, "Evaluation and Career Education: Some 

Observations and Reflections" (Paper presented to the Alabama 
State Conference on Career Education, 1975, Montgomery, Alabama), 
p. 15. , 
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The results of these evaluations may indicate. a need for 
greater attention to human relations concerns. An on-going evalua- 
tion must be incorporated into a process design which employs a 
dual focus related -to human relations functions and task functions. 

INITIAL STEPS 

The purpose of evaluating the process early and continually is 
essential if immediate adjustments are to be made in the process. 
Very early in the process, the career education leaders must 
firmly establish themselves as, persons who are committed to 
listening to the group representatives and are committed to 
adjusting methods and procedures. 

Before any member of such a group can become secure to the 
point of sharing information and experience, he or she must be able 
to answer the question, "Who am I" in relationship to everyone else. 
The most logical answer to this situation appears to be personal 
introductions of persons involved. Far too often the introductions 
are very quickly dispensed with by asking each person to introduce 
himself or herself. 

To allow the process evaluation to begin, adequate time for 
introductions - - getting acquainted - - must be provided . At least 
an hour should be scheduled for this purpose. Larger groups 
should be broken down into groups of thtee or more . The individuals 
should be instructed to obtain information about each other so that 
they will be able to introduce one of the persons the following 
day. ^ 
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The individuals usually will begin by asking each other for 
official and unofficial background information for their intro- 
ductions. But Once thoy begin obtaining information of this 
nature, -they will usually begin to discuss the design and develop- 
ment process in which tbcy are involved, the concept of career 
education , etc . At >iiis point , informal evaluation of the process 
has begun. ^ 

The purpose of^ the introduction appears merely to be a way 
to determine who the people represent . Yet of greater importance 
are two additional purposes; (1) to provide opportunities for the 
participants to informally evaluate the process and (2) to achieve 
social mobility in a group of strangers, 

A mistake often made by workshop leaders is that of assuming 
that because the individuals are from the same community or school 
they are well acqiOainted with each .other. This is a poor 
assumption even in a small community or school. 

Through the initial ^all group discussions to obtain infor- 
mation for introductions , members will begin to share feelings and 
concerns about career education, A person may feel alone in 
relationship to a particular concern. As the participants begin 
to share feelings, the person begins to understand that others 
share his feelings. If members of the group do not know that 
others feel as they do, the isolation is as real as if each per- 
son has separate and distinct feelings. 
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To confirm to the participants that the workshop leaders aro 
sincere in their efforts to conduct a viable workshops an activity 
such as the one-way two-way communications ^fexercises should, be 
utilized. These activities very clearly indicate the need fbr 
two-way communications and bring to the surface barriers to 
communications . 

ESTABLISHING GOALS 

In order for a group of persons to work together harmoniously 
and make effective decisions related to the design and development 
of career education, they must have some experience In consensus 
decision-making. The NASA Decisions by Consensus exercise enables 
members of the group to experience decision-making in a simulated 
problem situation which is non-threatening. It enables participants 
to evaluate the quality and effectiveness" of individual decisions 
as opposed to group consensus decisions. 

Most of the participants will have had practical experience 
with other methods' of decision-making. But it is likely that only 
a fe\4 of the participants will have had the opportunity to explore 
the consequences of consensus decision-making under controlled 
conditions in which they are not risking their reputations should 
the dec^^sidn obtained be unsatisfactory. An exercise of this 
nature affords a practice arena in which immediate feedback is 
provided. And it also provides individual members with skills in 
handling disagreements. (See Appendix A for illustrative examples.) 
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After persons involved in the career education process agree 
to some basic objectives and have common direction in where they 
want to go > procedures must be devised to achieve these goals* 

Many techniques to assist in the evaluation process are 
available to groups that initiate carpsr education efforts on 
either a large or small scale* The recent push. in education 
circles for the use of MIS (Management Information Systems) has 
caused educators to give more attention to detailing activity 
and time charts* The use of Flow Charts > PERT Charts (Program * 
Evaluation Review Techniques) > and simulated problem solving by 
programming computers with base line data> are only a few of the 
means used in today ' s complicated evaluation procedures * 

Anticipating contingencies is one area that seems to become 
more important than ever because of the quickening pace in educa* 
tional circles* Contingencies exist today that received only a 
cursory glance a few months ago* Many are so important that if 
they are overlooked the total program could be in serious danger* 
One major item> as an example, is the rapid change in energy costs 
and supply which has often curtailed or eliminated field trips in 
career education programs* This again emphasises the importance 
of incorporating a formative evaluation process as well as a 
summatiye or final evaluation in the overall career education 
process. 

d 

Individual techniques that are used by some career education 
practitioners may differ greatly but should not be discounted 
because they are merely different* An effective evaluation will 
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explore and assess the variation in technique and frequently the 
different approach may be more effective or just as effective 
than the more conventional procedure* It is usually helpful, 
however, if any planned variations can be anticipated early *eeo 
that adequate at tent ion can be g iven to evaluation * 

EVALUATION PROCEDURES 

Since the process focus (human relations orientation) and 
proces s evaluation are intricately in twine d , there is no s ingle 
point in time wheA one can say,* "We have arrived"* The need to 
view evaluation as a continuous, on-going process cannot be over- 
emphasized* The evaluation must take many forms (formal and 
informal) * 

l£ the program leaders are willing to utilize evaluation 
results which are obtained early, later evaluations will tend to 
yield valid results* If they are unable or unwilling, later 
evaluations will probably be less valid* And if the participant ''s 
evaluations are viewed as a formality which have no impact on the / 
program design, participants are likely to grow uneasy about being 
open and honest with them* 

An evaluation approach which reduces the level of risk for 
each individual utilizes small groups to discuss and record the 
judgments , recommendations and questions during the first day* 
These evaluations are collected and" time is allowed on the program 
during the first day so that the judgments , recommendations , and 
questions can be discussed openly* Changes are made on the pro* 
gram to accommodate the concerns of the group* iVhen concerns 
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cannot be addressed immediately^ the reasons are explained to the 
group . 

Once the participants recognize that the program leaders are 
earnestly seeking their judgments > so that the program can be 
altered to meet their needs, the participants can submit unsigned 
cards which will generally provide more personal judgments^ 
recommendations, and questions. This process should be continued 
on a daily basis with ample time allocated for the preparation of 
the cards and discussion of the evaluations, 

Other, more formal evaluations can also be utilized to obtain 
process evaluat ion data. Semantic differentials and familiarity 
scales can be devised for use in measuring, changes in attitudes 
and degree of, knowledge in pre-test post-test situations. 

The semantic differential utilizes pairs of adjectives with 
oppos ite meanings to describe the part ici|)ant * s attitude about a 
word, term, or concept. The participants are asked to indicate 
their feelings about the word> term> or concept by placing a check 
mark alongside the continuum which contains opposite adjectives 
on the extreme Ueft and extreme right. (See Appendix B.) 

The participants are pre*tested prior to the time that they 
be^gin receiving information about career education . At the con- 
clus ion of the workshop , the semantic differential is administered 
a second time to obtain post-test data- 

The degree of attitudinal change is determined for each 
participant by comparing the pre-test position against the post- 
test position for. each set of adjectives. For example, one 
point can be awarded for each shift in positions or weighted 
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scores can be arbitrarily assigned. The total score divided by 
the number of participants will indicate the average change in 
attitude related to a particular word, term, or concept* 

The familiarity scale may be used in a similar fashion as 
the semantic differential* Pre-test and post-test scores can 
be compared to determine the degree of change produced by the 
process* The familiarity scale is included in Appendix C* 
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APPENDIX A CD 
Conscnsxtal Peels ion-Making 

Consensus 

Group consensus represents a decision-making method in which 
all participants contribute resources and all share in the final 
decision. No decision becomes final which is not understood by 
nearly all members; for this reason^ consensus is difficult and 
s ome times imposs ible to obtain . It requires a fairly advanced 
skill in two-way communication > coping with conflict^ and using 
individual resources - 

For us, consensus does n ot mean, a unanimous vote; nor does 
it mean that everyone agrees. It means that (a) everyone can 
paraphrase the issue to show that he understands it, (b) everyone 
has a chance ta describe his feelings about the issue> and (c) 
those who continue to disagree or have doubts, indicate publicly 
that they are willing to give the decision an experimental try 
for a i^rescribed perio^ of time. Consensus is a condition in 
which every member is willing to- go along without sabotaging the 
decision. This does not mean that the decision represents every- 
one's first choice. It means that a sufficient number of people 
are in favor to get the decision carried out while others under- 
stand what is happening and will not obstruct it. 

An essential technique for obtaining a consensus is ^the 
survey > The full use of this technique, involves the following; 
First , someone presents the issue clearly - Then > one ^ or two others 
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attempt to clarify it by restating it* Then everyone in turn 
states his reactions to the proposal* (This is taking a survey*) 

Each person should be as brief as possible while still 
being clear, but^he neod not restrict himself to yes or no* 
He might say that he is uncertain , ^ that he is confused and wants 
to hear more, that he is experiencing some pain', or he can simply 
say that he do6s not wish to talk. about it* A group using the 
survey should not allow an individual to remain completely 
silent* If someone does not want to speak, he must at l^ast say 

f 

explicitly. he wants to say nothing* Yhis assures the group of 
bringing up-to-date its knowledge of every member's point of view 
on the question and of doing so through explicit statements, not 
. presumptions * 



b 
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A Mini"Version of Problem-Solving and Action Planning 






The 


following process is intended to provide general guide- 






lines 


for 


a group wishing to methodically > yet quickly* engage 






in problem-solving and action planning activities* 






An organizational problem is herein defined as any issue 






for which 


the'whole group wishes to plan* and which can be planned 






or decided in a short period of time- 






Stage 


1: 


Define the problem 










Given the issue for which you have convened, discuss 
some of its broad parameters as a problem* Why is it 
a problem? What are some of its facets? What are 
the underlying issues that present problems? 




4 


Stage 


2: 


Suggest alternative solutions 










Each member of the. group will try to think of two 
viable solutions to the above problem* Take some time' 
to think about these solutions and to list them below* 
Then share them with the group* . 










Ca) 
Cb}' 


- 




Stage 


5: 


* 

Choose some solutions (not more than five) 










From all af the alternatives before you> you must as . 
a group choos-e about five of the most promising 
solutions. This must be a group decision based on 
consensus. ^ 

■ - 1 










T . O • 


^ 
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( In arriving at a consensus group decision* 

s ■ 

(1) everyone should feel ftee to state his reasons why 
one or more items should be listed among the five 

(2) the communication skills learned earlier should 
be used 

(3) a survey should be taken when actually making 
the choices 

(4) every member of the group should '^own" or be 
willing to support the* five alternatives which 
are finally chosen 



Stage 4 : Make some action plans 

Outline* based upon the solutions you chose^somje plans 
for implementing those Solutions and for resolving the 
problem- The plans should be as specific as possible 
(including when, where* who and how). All of the members 
of the group should agree to help implement the plans- 
The plans should be recorded and every member of the 
group should receive a copy of them- 

Stage 5 : Checking^on the grouP^s effectiveness 

You have been working together on a task. To help you 
work more effectively in the future, it is important 
that you review the process of how you have worked 
together during the last hour or so- Do you personally 
feel satisfied? Why? Why not? How could the team 
work more effectively in the future? 
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^ PURPOSES 

A. 
B. 
C. 

THEORY 
1. 



2. 

3. 
4. 

5. 

ACTIVITY 
1. 
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Encouraging mutual problem-solving 
Maintaining a permissive climate 
Facilitating the group^s task activity 



Problem- solving groups typically progress too rapidly 
toward a solution. Once a task is begun, psychological 
forces operate to push it toward solution. Much 
experimental evidence is available supporting the ' 
value of delaying reaching a solution and spending more 
time focusiag on the problem. .The convener must inhibit 
his tendency to push toward solution-mindedness and 
encourage problem-mindedness . 

Disagreement is a valuable tc>ol for creativity and 
effective problem-solving. The convener should encourage 
respect for disagreement and turn it into a stimulant 
for new ideas . 

Evaluation and criticism inhibit idea* generation. The 
convener should delay criticism by seeking a.lternative 
contributions. 

Conveners have much power, even vhen they have, no formal 
authority. The convener's suggestions are often blindly 
followed or resented, thus he should be aware of his 
domination and try to control it. 

Leadership is a^. set of functions. The convener should 
encourage share'ci responsibility of these functions. 



Helpful behaviors regarding the task/content ; 

a . Organiz ing- agenda-bui Iding 

b* Identifying resources- 

c. Keeping group in phase. . ^ 

d. Encouraging dispersed participation 

e. Diagnosing and evaluating progress 

f. Seeking information and alternatives 
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g. Clarifying ideas , paraphrasing 

h. Summarising or asking for a summary 

i. Checking for agreement 
j . Taking a survey 

k. Asking for a decision 

1 . Encouraging disagreement 

2. Helpful behaviors regarding group process/maintenance 

a. Attending to feelings of confusion 

b. Keeping members involved 

c. Reinforcing contributions by others ^ 

d. Relieving tertsion * 

e. Clarifying hidden assumptions 

f. Debriefing or conducting other evaluation 

g. Attending to physical surroundings 

h. Checking perceptions 

i. Listening actively (paraphrasing) and encouraging 
others to paraphrase 

j. Recording members* ideas 
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Semantic Differential 



Namo : 



This is not a test* There are no right or wrong answers. We 
are interested in how this group of educators feel about certain 
concepts* Information used from this instrument will be reported 
only on a group basis* No information on individuals will be pro- 
vided to local > state » or federal agencies . The information you 
provide will be kept strict ly confident ial * ' 

At the top of the next page is a word* Beneath the word i^^,;^ 
a pair of words with opposite meanings. 

You are to place an ''X" in the space nearest to the meaning 
which tells how you feel about the concept. 

For ,^xample : 

SCHOOL 



Pleasant 
Inactive 
Friendly 



Unpleas ant 



Active 
Unfriendly 



In this example the person felt that SCHOOL was sort of 
pleasant > but not very pleasant so he placed an "X" in one space 
away from pleasant. , , 

Then he felt that SCHOOL was very active^ so he placed an ''X" 
in the space right next to the word Active . 

Then he felt that SCHOOL was not friendly and was not un- 
friendly^ so he placed an '*X" in the middle space between friendly 
and unfriendly. 

Remember, put only one "X'' on a line. 
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Inactive 



friendly 



Enersctic 



Slow 



good 



Cruel 



bolt 



Unfair 



Hugged 



Dull 



J L 



J i 



.L L 



,Xiii>>l^(ib£)nt 



Unfriendly 



Lazy 



Bad 



and 



Hard 



fair 



Violent 



ivU'eaU 



Sharp ^ 
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This Is not a test. There are no rl^ht or wrong answers. 
The following ter.is represent concepts thdt may be necessary to 
develo;}i orsanlze* and leiplcTr,ent career education prograns. No 
Inforaatlon on Individuals will be provided to Locali State, or 
Federal agencies. The Infori^atlon you provide will be kopt strictly 
confidential - 

• * • 

Educators vary in their degree of familiz^rity with these 
concepts. You are not e:^pecteti to be Xauiiliar ^th all of these 
concepts. Indicate your £n.3iXiarity ^ith these conc&^ts by rating ^ 
eAch toriu according to tUe JTollo^'ir,^ scales 

Vr i 1 a:a very fr^;..ili3r xith this concept 
Hf : 1 am rather £?niliar with tiiis coixept 
ii?r I 2u nodcrgjtolv f j^t. ili;ir with this concept 
STl i aw sll^itl:^:^rili,'3r with this concept 
Urt 1 am not X o nili^^r jjt all with this concept 
Circle the ratin^; that nost accurately represents yoiir dei;ree of ft^uiliiiri 
with each concept* 
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( 




1 



1. 


Carder Education 


VP 


RF 


MP 


SP 


MF 


3. 


Carser Awareness 


VF 


RF 


MF 


SF 


MF 


3. 


Career Orientation 


VP 


RF 


MP 


SF 


MF 


4. 


Career Exploration 


VF 


RF 


MF 


SF 


MF 


5. 


Vocational Education 


VF 


RF 


MP 


SF 


MF 


6. 


Cluster Concept program 


VP 


RF 


MF 


SF 


MF 


7. 


Field Experiences 


VP 


RF 


MF 


SF 


KF 


8. 


Curriculum Blending 


VP 


RF 


MP 


SF 


MF 


9. 


Resource Hole Models 


VP 


RF 


MP 


SF 


KF 


10. 


Simulation Activities 


VP 


RF 


MF 


SF 


MF 


11. 


Role Playing 


VF 


RF 


MP 


SF 


MF 


12. 


Psychomotor Activities 


VP 


RF 


MF 


SF 


MF 


13. 


Behavior Modification - - . 


.^yp 


RF 


MF^ 


SF 


MF 


14. 


Future Shock 


VP 


RF 


MF 


SF 


MF 


15. 


Multi-occupational program 


VP 


iRF 


MF 


SF 


MF 


16. 


Cooperative Education 


VP 


RF 


MP 


SF 


KF 


17. 


Articulation 


VF 


RF 


MF 


SF 


MF 


18. 


Behavioral Objectives 


VP 


RF 


MF 


SF 


MP 


19. 


Teaching Strategies 


VP 


RF 


MF 


SF 


MF 


20. 


Experiential Activities 


VP 




MF 


SF 


IIP 
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CREATING AND UTILIZING ADVISORY COUNCILS 

A report compiled as a result of n special 
interest group session at the 

"National Conference for State Directors of Career Education" 
May 2-3-4, 1976 Phoenix, Arizona 

INTRODUCTION: 

Recent federal laws, rules, and regulations, including those 
relating to career education, have specifically called for the 
creation and use of advisory councils at the state level. The 
framers of such laws and rules, however, should recognize the in- 
dividual uniqueness of the individual states in the design of matters 
concerning advisory councils. Some states, for example, mandate by' 
law the number of boards and councils a state agency may create. 
In such states, a federal requirement that advisory councils be 
formed with certain prescribed numbers and a restrictive description 
of membership could cause serious problems when state advisory 
councils for career education are created. It is therefore recom- 
mended that the matters of membership -- who, how many, etc. and 
duties be left for th^ determination of each state and extra-state 
jurisdiction. 

The above in no way is intended to lessen the importance of 
advisory councils. Such bodies are perceived as being essential 
to successful implementation of career e^ducation oriented programs. 
To the extent possible, however, formation should be a matter of 
local (state) concern. 
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AREAS OF CONCERN: 

I. WhAt groups should be repr&sented On a State Caraer Education 
Advisory Council? 

It is a consensus that the list provided in the proposed 

rules for career education programs should consist of at least 

sot representative areas other than education. The membership 

of this council should be flexible to address the outcomes to 

the state. (Attachment A contains the suggested list of members 

which may or niay not be adaptable.) 

■ ** ^ . 

3. What are ways to achieve balance in an Advisory Council so as 
to serve both political and content ends? , 

In establishing or identifying the council, membership imist be representa 

tive to the major socio-economic areas of the state. This issue is further 
elaborated in the follo^ving area of concern, 

J. What^ are the mechanics of establishing and operating a State 
Carear Education Advisory Council? 

The state education agency should formulate by-laws to 
determine goals and obj ect ives for the group , and for establishing 
whom the group is advising. Such by-laws should be quite 
specific in terms of membership , appointing authority, role 
of administrative personnel and should indicate funding sources 
that could be utilized for implementation purposes. In some 
instances, it may be desirable to "hand pick" key . individuals 
to serve on the council; in other cases it may well be more 
appropriate if clientele groups named their own representatives. 

After an Advisory Council is formed, it vould seem to 
be desirable to create several sub-groups or committees. Some 
which might be considered include those in areas of; 
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a. Budgeting, financing, funding resources and 
logislation. 

b. Program, operation , services , activities . 

c. Evaluation, planning, research and special 
studies . 

d. State plan evaluation, guidelines and 
recommendations . 

e . Pers onnel , professional deve lopment and 
teacher education. 

f . Business/ industrial development , industrial 
skills, emp loyment , . and manpower needs. 

g . Public information , public relations > publica- 
tions and reports. 

h. State affiliations I structured and unstructured 
re lationships . 

i. Ancillary services. 

5. Exemplary programs and projects. 

what should bo the relationship of the state Career Education 
Advisory Council to the State Vocational Education Advisory 
Council? ..To Higher Education Councils? Others? 

A positive and compatible working relationship should 
exist between career education councils and other individual 
state councils . In some instances , however , career education 
might be treated as a sub-section of several councils or as 
joint membership to the vocational education council- 
Suggested relationships to other state councils might be 
summarized as : , , 

a. Several members of the career education council 
who are joint members on other councils. 

b. Exchange of meeting minutes and reports pre- 
pared by career education council. 
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c. Work toward establishment of sub-committeo on 
career education on existing councils. 

There would seem to be considerable benefit if state counci 

for career education were to have a relationship to the National 

Advisory Council for Career Education. Such a relationship or 

involvement might include: 

a. Communicating to National Advisory Council 

J concerns about needs, such as the establish- 

ment of long-range planning efforts. 

b. Communicating areas of concern where federal 
funding should .be sought. 

c. Providing input concerning national policies 
and legislation for career education. 

d. Serving as a linkage between local and national 
levels, especially in the areas of policies and 
related concerns. 

e. Providing the National Advisory Council an 
annual report regarding activities of the State 
Advisory Council, and at the same time indicate 
state and local career education needs as it 
pertains to the items above . 

Wh^t role should an Advisory Council play in communications? 

a. To assist in the development of the State Plan for 
Career Education. 

b. To locate and enlist support and assistance from 
key state, and perhaps local, groups. 

c. To provide a clear linkage at the state level 
between education and ^>ork. 

d. To serve as a catalyst for state action and involve- 
ment. 

e. To provide. informa:tion„. regarding educational and _ 
education- related needs in the state . 

4 

f. To make recommendations about policy formulation in 
the state. 

103 . . ,. ^ ^ 
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g* To adviso on career education program development. 

h. To conduct and communicate evaluat ions o£ career 
education . 

i* To play a role in assisting and advising local 

advisory councils and communicating local and state 
concerns to national advisory council on career ^ 
education. 



How can a State Advisory Council be most effective in making 
recommendations for policy formulation? 

a. Learning about policy > policy development > inter- 
pretation^ execution and publicity. 

b. Determining the clientele and the services to be 
rendered to each group among the groups composing 

. . ^ . the clientele. This can be done by: 

1) Finding out what groups are served and how 
they are served. 

2) Determining the educational needs o£ served 
and unserved groupis* 

3) Studying the migration into and out o£ area 
and educational implications. 

4) Deciding how local schools should be affected 
by state> national and world needs. 

5) Determining what school can do best and what 
should be left to others. 

c. Determining the public purposes career education 
should serve. To do this it will be necessary first 
to: 

1) Identify the purposes the State system is 
trying to serve. 

2) Propose purposes definite enough in order 
that evaluation can properly be accomplished. 

d . Propps ing arrangements for eva luat ing . 

1) Learning how program is now being evaluated. 

2) Recommending other means of securing regular' 
systematic evaluations. < 
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e. Studying and making recommendations regarding: 

1) Organization and administration of program 

2) Program planning 

3) Staff 

4) Funds 

SUMMARY : 

The following suggestions to each state coordinator of career 
education were offered as an approach to preparing a preliminary plan 
of' action. 

1. Specify groups you plan to use in your council. 

a. Show how you will achieve "balance*' between political 
influence and career education expertise on the council 
(not necessarily 50-50). 

b. Indicate names of individuals and groups you will 
recommend to your chief, state board, or governor. 

2. Outline the mechanics of how you propose to establish and/or 
operate your state council. This could be set forth in terms 
of the following; 

a. Status of council, purposes (critical importance), 
and limitations . 

b. Membership and terms of members. 

c. Committees of the council . 

d. Relationships to other councils (e.g. , vocational 
education , higher education , manpower) and duties 
of members. 

e. Organization of council (e.g., meetings, methods 
of problem solution). 

f . Role in communication . 



g. Approach to formulating policy recommendations. 
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Attachment A ' , . 

GROUPS TO BE REPRESENTED ON A 
STATE CAREER EDUCATION ADVISORY COUNCIL , 

1. Major units o£ the state educational agency and where , these 
are separate organisations 

la. The State Board o£ Vocational Education 

lb. The state system o£ higher education 

2. Other state governmental units whose assistance is considered 
necessary in implementing career education 

3. Business and industry 

4. Labor 

5. Institutions o£ higher education which prepare educational 
personnel 

6 . School administrators 

7. Counselors 

8. Teachers 

9> Vocational education personnel 

10. Parents 

11.. Students 

12. Federal government 

13. Local board members 

14. Pro£essions 
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^ DEVELOPING ADEQUATE EVALUATION PROCEDURES / 

A report compiled as a result o£ a special 
interest group sess ion at the / 

/ 

"National Conference -for State Directors of .Gareer Education" 

May 2-3-4, 1976 Phoenix, Arizona 

/ 




This material in this publication was prepared pursuant to 
a grant or contract from the Office of Education, U- S- 
Department of Health, Education, and Welfare- However, 
points of viow or opinions expressed do not necessarily 
represent policies or positions of the Office of Education- 



DEVELOPING ADEQUATE EVALUATION PnOCEDURES 

»,»aona. Con^cnco .0. St«c n..cc«« Career BaucaUon" 
May 2-V4. 1976 Phoenix, Ariiona 



INTRODUCTION interest that had 

«f PVDressed interest ma^ 
Because o£ the high degree of expres 

^ «^ 1-hP flbvious need tor 
already been expressed, and because of the 8bvl . 
already o . . incorporated Into forthcoming 

sound evaluative procedures to be Incorp 

, for career education, a "special interest v,ork 
state plans for caree ^ conference 

session" in evaluation was made a part of P^ 8 

state directors/coordinators CPhoenix ' 'J^ 

conference participants who had indicated a " 

(Ti vpn an opportunity to 
rhP issue o£ evaluation were given an ff 
and examine the issue _ ^^.^ 

. as a group, for the better part of two days 
""11 , .Ma.. McCasUn, of the center for vocational 

.as a facilitator for the group. Ms. Barbara 
Education, served as a fac ^^^^^^^ -su^narizer" ; 

Cutheii, fro. Vermont, ^^^^ ...anded 

her summary paper has served as a basis 

' the issue of evaluation in both broad 

The group did e-xamine the issue o . 

' «^ ir«j discussions and 

rnntexts but primarily confined its diS 
^and narrow contexts, oul k - ir 

I. J ,H7 evaluation as it 
deliberations to the topic at hand. ' " 

n.s to career education efforts and activities. C 

it is extremely difficult ^^^^ 



to cope satis.factorily with it.) 
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...EVALUATION PKOCEDURHS 

The group agreed that during the discussion periods several^ 
questions would be addressed: 

• what Is evaluation of career education? 

• ^hy should GVAluatc career education ? 

m What types of evaluation are commonly associated 
with career education? 

m Wha t problems are often encountered when con** 
ducting c^treer education evaluation? 

m Vthai: are appropriate indicators of career 
education successes ? Failures? 

m Wha t resources are available for conducting 
evaluations? 

m What are the requirements of career education 
evaluation? 

m What are the essential components of adequate 
evaluation program? . ; 

^ As might well be expected, all of . the above questions were 

not riesolved or answered to the satisfaction of all participants- 

In fact, as the seminar session progressed, some of the questions 

actually evolved into different, but no doubt more meaningful, 

questions- Nevertheless, the questions or more appropriately 

the concerns, were discussed as described in the paragraphs that 

follow- 

AREAS OF CONXERN 

J- what is Evaluation of Career Education? 

In addressing this particular concern, the group very 
quickly noted the difficulty of arriving, at a mutually 
agreeable definition, , But while differences in terms of 
difinition did surface, the differences appeared to be on 
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various points^ as it werc> of a continuum* In other words, the 
differences appeared to be more In terms of degree rather than 

ThrrlTtg \,nc xnitiar examination of the topic at hand, several 
references were made to the recent publication that was prepared 
by Development Associates for the U. S* Office of Education, 

Evaluation and Decision-Making . It was noted that this publica- 

* 

tion could be an extremely useful tool for state directors/ 
coordinators, and especially so if they perceive themselves to 
be program managers (at least in a broad context). It is in- 
teresting to note that most state directors/coordinators did not 
have access to tho jviiK;-; r^>ti/;^ until after their arrival in 
Phoeni:^* The fact that sieveV'al took some time from an already 
crowded schedule to peruse it speaks rather well for the interest 
of the group. 

In order to get at the basic question, *'What is evaluation 

of career education?'^ it might be well to first consider (as 

has been suggested) "IVhat is evaluation?" One definition, 

and hence a point of departure, is found in the publication 

already mentioned: 

Evaluatipn has been defined as a process '...designed 
to assist ntanagentent to obtain reasonably objective 
information about projects and programs in a regular 
fashion so that lessors learned can be applied to 
current planning ^ decisions and future operations * ' 

In a similar context^ and still in the "point of departure" 

area, a recent ASCD yearbook suggests that evaluation in education 

is the process through which evidence relating to changes in 
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student behavior has been gathered as the student progresses 
through school* 

These and other definitions served to stimulate considerable 

disc'ussion and thought regarding the **what** of evaluation^ and 

resulted in a definition which seemed to have a consensus; 

• Evaluation Is the process of delineating , obtaining ^ 
and providing useful Information for weighing or 
judging decision alternatives* 

In gathering and providing information for decision-makers, it is not 
only desirable but essential that a clear imderstanding is had with regard 
to '' who wants {or needs) what information?** and ' Vhen are the bits of infor- 
mation needed?** and *'what _format is desired, or required?** TTiis, in a very . 
specific sense, suggests the need for a good delineation of purpose* 

But at the same time, the evaluative process should {or must) include 
provisions for- obtaining information. Such provisions should obviously 
include information 'concerning changes in student behavior* TTiey should 
also include, however, information and data concerning sufficiency of time, 
adequacy and availability of funds^' and strengths and/or weaknesses of 
existing personnel* 

. Still in the context , of the consensual definition, information, in order 
to be useful, must be provided to the right personfs) at the right time in 
the right sequence- If information about student perfbimance or behavior is 
needed in order for decision-makers to act, it — the infonnation must 
be provided prior to the time Vitien action is. scheduled to occur* 

This, then, is a definition and an explanation that were developed 
during the seminar session. In every case wtiere **evaluation*' is used, the 
phrase **of career education'* might be added. To the participants, it 
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satisfactorily answered the "what", it is not, however, intended to be ^he 
definition for a l l people. Instead, it is intended as a "point of departure** 

II. Why Evaluate? 

No doubt a question such as this will seem so siniple that it 
really should not be asked, let alone answered. Interestingly enough, 
however, the question itself seems to generate many, and soinetimes 
emotional, responses. One such response **A lot of evaluation is 
unnecessary" seems to be fairly common, especially among state 
directors/coordinators of career education and other state education 
agency personnel vdio might be perceived in the "program manager" role. 
There are some viho, in this context, vfbuld suggest that the primary 
purpose of evaluation is to provide information needed to conplete forms 
designed or othenvise put together by some bureaucratic type whose 
motivation in turn is the perpetuation of a job. 

Obviously, state directors /coordinators do not totally agree with 
the above comments, but the comments do tend to illustrate and emphasize 
the need for a better understanding of the 'Vhy". State directors/ 
coordinators, in examining the question, have attempted to answer it 
by starting with the idea that, if it is to be icorthwhile, evaluation 
must result in some form of action . Stated in another fashion, one 
might ask nvhat actionCs) ivill be taken if and when the requested 
infcnnatibn is provided?" Evaluation is defined in the dictionary as \ 

a process in v^hich a value is assigned or one in which a detennina- 
tion of uorth is made." State directors /coordinators might well ask 
(in tems of the above question) *-^so \chat?" Ivhalu-^ctl^ is likely to 
follow? 



(DRAFT) 

..•EVAUJATIQN PROCEDURES 



• 6 - 



It has been suggested that improvement should bo the raison d*etrc 
n-f #»v?iliiAt1on. State directgre/coordinators , in looking at the purposes, 
iitivu -siuiii^u' ■ T it^o piiVpose' of evaluation is not to prove, but to 

improve * It r- evaluation is not an end unto itself, but is instead 
a means to an end. The ultimate worth of any evaluation in education is 
to be found in the benefits it offers to students. 

But if evaluation is perceived as a means to an end, it must again 
be emphasized that some type of action must follow. Decisions must be 
made concemlTi^ luose actions. And evaluation, properly accomplished, 
will provide a sound base for the decisions. 

Made? 



If> as has been suggested here and elsewhere (Evaluation and 
Decision*Making) , a primary function of evaluation is that of providing 
decision-makers vith information on which to base decisions, some 
consideration should be given to the kinds or types of decisions that 
can or should be made. , . 

In considering this asp^t of the evaluation process^ the state 
directors/ coordinators have suggested that there are intended decisions 
and actual decisions, and that these decisions, whether intended or 
actual, will relate to either ends or means . Tlie following matrix ^ 
perhaps will illustrate this concept: ■ 

Intended Actual 

Ends 



Planning decisions to ' Recycling decisions to 
determing objectives. * guide and react to . 

I attainments. 
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Intended 



Actual 



Means 



Structuring decisions J 
to design procedures. , 



Implementing deci- 
sions to utilize , 
control, and refine 
procedures (moni- 
toring) . 



Information gathered through the evaluation process 
should enable dec is ion -makers to know : (1) what is out 
"there*'; (2) what is to be done about it; (3) if it is 
being done; and (4) was it done? But if the information 
is to be truly useful to decision^makers , it is imperative 
this should go without saying that obj ectives be well 
thought through and clearly stated. 

The process of preparing objectives in behavior terms 
has been described in various ways by many students of 
evaluation, and the purpose of this report would not be 
served by attempting to review or report on all of the , , 
sources. The state directors/coordinators did suggest, 
however , that several techniques might be employed. One 
example , taken fropi Evaluation and Decis ion -Making , . 
(Appendix A) illustrates the manner in which the goals of 
career education can be listed both as learner outcomes, 
as in the USOE Position Statement ,. and how they can, be 
'stated as behavioral obj ectives for students. Another 
technique sugge9ted is a three column table '^^in which the 
actor is listed, the desired behavior is described, and 
the conditions are specified. v ^ 
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Actor 



Behavior 



Conditions 



Still another^ and much more comprehensive technique 
that was examined and discussed by. the state directors/ 

s 

coordinators is the "Overview o£ Steps in the Evaluative 
Process"^ found in Evaluation and Decision*Making . This 
model or schematic does not deal with objectives per se^ 
but it does identify the several steps that must be taken 
during the evaluative process or cycle* As such> the model 
provides additional insight into the types of^ decisions that 
will have to be made throughout the process/' Hence^ the 
model is presented here: 

Overview of Steps in Evaluation Process 
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IV. tfhat Sources of Information Exist?" 

While it perhaps is obvious to some people, .the idea 
that information can be gained from a wide variety of 
sources is not obvious to many . Sources of information 
will depend to a great extent upon the specific type of 
information des ired , but the fact that there are often 
many publics involved should not be overlooked. As a 
starting point, the state directors/coordinators would 
suggest the publics listed below, but at the same time 
would encourage the identification and addition of others- 

• Students 

• Teachers 

• Parents 

• Administrators 

• School Board Members 

\ • Advisory Committee Member's 

• Representatives of Business* and Industry 
Many other publics can and should be identified as 

sources from which evaluative data can be gathered* The 
preceding groups or publics are important, and are suggested 
as a nucleus or as a starting point- Again, however, it 
should be emphasized that the particular evaluation effort 

will (or should) determine vhat. sources should b^ used, 

- ij 

Wh^t Are Minikal P re-requisites for an Effe.ctive Evaluation? 

It has been said many tines and, in many ways, but in 
€he thinking of state directors/coordinators ; it should be 
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stated again : 

Evaluation provides one of the most important bases 
for decisions affecting the nature, scope, and 
operations of the program because it tells what has 
happened in the past as a basis for planning and 
future action. Evaluation has been defined as a 
process designed to assist management to obtain 

reasonably obj ective inf ormation about pro j ects and 
programs in a regular fashion so that 'lessons 
learned can be applied to current planning decisions 
and future operations" , 

The above, taken from Evaluation and Decision-Making , 
is intended to illustrate the most essential pre-requisite 
for any evaluative endeavor a clear understanding by all 
concerned of "what it*s all about". Without this under- 
Standing, tliere would seem to be two chances of an evalua- 
, tion being effective : .slim and none, 

It would seem imperative , therefore , that state directors/ 
coordinators or, in a more generic sense , program managers, 
should make every effort to insure that all concerned the 
several publics have such an understanding before the 
mechanics of an evaluation are implemented , 

This should not imply in any way that the onus should 
be only on the participating publics. Quite to the contrary, 
the onus rests (or should rest) si^uarely on the program 
manager. The program manager (or in this case the state 
director/coordinator) will ha\'e to do what is necessary and 
possible to acquaint the various publics with the entire 
process. Purposes, intended re^sultant action , resource needs, 
time requirements, and the like will need to be carefully 
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considered and explained* If additional funds will be j 
required , those respons ible for allocating such* resources 
will have to be made aware of the requirement* If additional 
personnel are needed, those responsible for assignment of 
personnel will have to know of the need* 

^ These thought^ obvious ly' suggest another essential 
pre-requis ite for effective evaluation endeavors: A well 
developed plan for the evaluation effort. Such a plan would 
(or should) provide for the concerns alluded to in the pre- 
ceding paragraphs. Such a plan, however, would in all proba- 
bility include some consideration of available resources. 
In any event, it would seem imperative that some type of 
resource inventory be developed early in the planning stages. 

With the above in mind, the state directors /coordinators 
suggest several rather specific pre-requisites for effective 
evaluation: 

• The administration must understand, support, 
and be committed to the concept of evaluation. 

• There must be a well defined purpose for 
the evaluation . 

• Realistic goals for the evaluation must ^ 
be formulated. 

• An effective environment for conducting the 
^ evaluation must be established. Establish- 
ment of this will depend, in varying degrees, ^ 
on: ' ' 

+ role definition* 

+ duties of e valuators . 

+ organizational location. 
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# Evaluation staff must possess the e:^pertise , 
that is or will be needed. / 

One aid to the creation or establishment o£ a suitable 
climate or environment has been mentioned in several con- 
texts: the USOE publication, Evaluation and Decision-Nfaking . 
Another such resource is a publication prepared and dis- 
tributed by the Center for Vocation Education , Developing 
Program Goals for the Comprehensive Career Education Model 
(1972) , The former covers the process, while the latter 
deals primarily with the need for development of specific 
programmatic goal statements* Both should be considered as 
valuable tools or resources for creating the pre-requisite 
understanding and environment , 

7X* What Requirements Should he S:cpected of ^valuators? 

It has already been suggested, the program manager 
(e-g*, the state director/coordinator) may well be responsi- 
ble for seeing that an effective evaluation is carried out* 
This does not mean, however, that the program manager is 
,the person who will actually conduct the evaluation* More 
than likely the specific evaluative tasks will be accomplished 
by others, whether they be personnel already assigned to a 
''Division of Planning and Evaluation", or *'outside consultants'* 
whose services are utilized for the specific purpose noted* 
In any event, the program manager must do what is possible 
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to injure quality or effectiveness. As a guide, the state 
directors/coordinators suggest that effective cvaluators 
should possess at least the following attributes; 

A knowledge of career education; 

A knowledge of evaluation; 
^ ' Be open-minded; 

Be non- reactive ; 

Be personable; 

Be understanding ; 

Be honest ; 

Have a high recall ability; 

Have access to necessary resources time, money, 
materials , equipment ; 

Be capable of team work; and 

Be confident that results will be used as intended. 
7XX. What Bvaluarive Methods or Techniques should be Used? 

While considering this concern, the state directors/ 

coordinators came to grips wi^th several very real problem 

areas that have to do with evaluation of career education 

efforts. Many of the dilemmas faced by program managers 

(of career education efforts) and evaluation specialists 

alike seem to have roots in these problem areas. And while 

the state directors/coordinators did not resolve the 

dilemmas, they have been able to suggest some directions 

that might be taken toward such resolution. 

Special problems are encountered in tryin;^ to evaluate 
career education when integrating it into subj ect -natter 
areas . 
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This consideration might well be considered as a 
"cop-ouf by some, but it is certainly not intended* There 
are, as noted, special problems that must be faced when a ^ 
concept, such as career education, is integrated into 
traditional subject-matter areas. Such problems may relate 
to a determination o£ causal realtionships , i,e*, 
determining i£ "this'' caused "that'\ Should this be the 
"special'' problem, skillful and competent evaluative 
specialists will be able to provide assistance* Basically, 
however, one cause of problems of this nature would seem 
to relate to a need described earlier the need for 
adequately describing objectives or desired outcomes* 

The Center for Vocational Education, in Developmental 
Program Goals for the Comprehensive Career Education Model > 
has been able to handle this particular matter by treating, . 
with appropriate student goals, each of the eight identified 
components of career educ?^tion. In this manner, the 
'^subject -matter dilemma" is avoided * (I llustrative examples 
are attached as Appendix B, ) 

Individualization of program operations in different 
geographical locations necessitates ditf erent evaluation * 

This of course is self-evident, and really needs no 

comment other than perhaps to indicate that in most instances 

there will need to be provision for localized characteristics 

in evaluative efforts. This of course has implications for 

both evaluators and evaluative tools. 
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There Is great difficulty in using standardised tests with\ 
students trom difterent cultural and family situations. 

Again, this is not intended as a *'cop-out'' statement* 
It instead is intended to illuminate a basic problem that 
exifits universally across the nation inany evaluative 
effort* Efforts are being made, however, to eliminate or [ 
alleviate the problem* Increasingly, ethnl'c^ socio- 
economic , and cultural differences are accounted for , and 
while more work will no doubt be needed, the situation has 
improved * ' * 

(The USOE publication. Evaluation and Decision-Making , 
contains descriptive material about standardized instruments 
See Appendix C * ) 

Utilize first-hand visits to supplement statistical data * 

Quite often statistical data are cold, impersonal, or 

I 

difficult for a non-statistician to understand* State 
directors/coordinators would not denigrate the importance 
of such data* They would suggest, however, that in most 
instances an opportunity to observe **what is happening*', 
by parents, legislators, or business people can also be an 
effective form, of evaluation. 
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GENERAL CAREER EDUCATION LE-ARNER OUTCOMES: 
USOE POLICY STATEMENT* 

4 • 

Career Education seeks to produce individuals whoi when they leave school (at any age or grade 
leveOraier 

1« Competent in basic academic skills required for adaptability in our rapidly changing society. 
2* Equipped with good work habits. 

3. Capable of choosing and who have chosen a personally meaningful set of work values that 
foster in them a desire to work. 

4. Equipped with career decision-making skills, job hunting skills, and job getting skills. 

5< Equipped with vocational personal skills at a level that will allow them to gain entry into 
and attain a degree of success in the occupational society. 

6. Equipped with career decisions based on the widest possible set of data concerning 
themselves and their educationaWocational opportunities. 

7. Aware of means available to them for continuing and recurrent education once they have 
left the formal system of schooling. 

8< Successful in being placed in a paid occupation, in further education, or in a vocation 
consistent with their current career education. 

9. Successful in incorporating work values into their total^ersonal value structure in such 
a way that they are able to choose what, for the.ni, is a desirable lifestyle. 



*lCennethB.Hoyt. An Tr\g?j^ction to Cu^'^t Ed^catior^. A PolUy Pip« Of the U*S* OfHic ofEducation^ 1^75, pp, lO-ll. 



CEITERAL STUDENT OirTCO\tt AREAS A*\*D SPECIFIC OOJECTIVES APPLICABLE FOR ROUND II PROJECTS 
FUNDED UNDER PART D OF VOCATIONAL EDUCATION ACT* 



General OuteofiK Areas 


SpoeUlc Objectives 


1* Sfllf Awattness 

• • 
• 

• 


t* Students will Identify add describe their ov^n current abilities end limitations. 
b« Scudent) will Identify end describe their owti eurrem Interest: ojid values, 
c. Scudent) will endorse {Kttldve attitudes toward themselves. 


2. Comp^teocy In 

Academlc/V ocadotial 

• 


a. Scudenti will demomtrate generally useful numerical skills. ^ 

b. Students will demonstrate generally useful communication slrills. 

c. Students will demonstrate generally useful Information processing skHls. . t^^ 
it Scudencr will demoostrate generally useful decision -making skilli* 

e. Students will demonstrate gc^era^yuseful interpenonal skills. 


3. Set of Wcrk Values 


a* Students will identify the bases of various work va:ues* 

b. Students will endorse positive attitudes towacd paid and unpaid work. 


4. Awareness of and 
Knowledge about 
Work 


a. ' Students will identify the major duties and required abilities associated wiCh different 

types of paid and unpaid work. 

* y * 

b. Students will di^lngubh between differences £n work conditions and life styles associated 
with different ;tvpes of paid and unpaid work. ... 

c. Students will distinguish between entry requirements for major types of paid and unpaid 
work. 

d. Students will Identify the Impact of social aiul technological change on paid and unpaid 
work. 

e. Students will identify the imgortan^ facton that affect work success and satisfaction 


5* Career Decision 
Making Skills 

J 


a. Students will associate their own abilities and limltatiotis with possible success in 
present or future P^^^ and unpaid work. 

b. ' Students will relate their personal interests and values to types of paid and unpaid work 

and tbelr associated life styles. 

c. ' Students will identify, locate, and utilize sources of information to solve career decision- 

making problems. ^ 

4. Students will determine the porential for future adVancement/pcnonal gro^vth in work of 

ulCuCUO^lQg* 

e* . Students will identify the sequence of steps to be taken and the factor to be corisidered 
In career planning* . 

f. Students will demonstrate active involvement In career decision making. 


6. Work Habits 


a. Students will plan work effectively. 

b. Students will adapt to \^icd work coujitions* 

c* Students will endc^rse a positive attitude towards the concept of quality in relation to r x 
work task, 

d. Students will endorse a positive attitude towards couiervatlon. 

e» Stjdcnts \vi)l cnd:^;se a positive attiuide to-jvards rcspoitsibllity for their own behavior and 
accomplishment of self ^iraposed tricks. 

I* _^Stu<?eno will dcmO:i3tratc a desire for continuous learning* both in school and out. 








CtMnl Outcom« Areu 



SpecUlo OW^ctlvet 



7i Work-teekln^ ajid 
Work-settis^ skills 



a. Students will liicQtlfv, locate, ajid utUhc sourcei ^ftt contain i&fomiftClao about ^xktij':^ 
paid and unpaid pot^iblUttes, 



8« Successful Plieement 
of Students Upon Uav 
Ing Educielonal Sv3:em 

0* AwircQesi ct Means 
Available for Coo- 
tinucd Education 



I, Students wiU be plic«id in a paid occupadon, in further educatioQp or In unpaid work thu 
Is comiitent with thtfir currenr career plans* 

a. Students will IdentUy sourcits of additional education In major types of paid and unpaid 
work« 

b* Students will idenrify means to ^pport additional education for themselves In major t^pc 
cf paid and unpaid work* ^ ' 



* £3«Veloped in June 1974 by US Office oC Iducation and Included in dralt venlon of this ^de, August ISt 1974. 
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Self-Awarenes5 



EDUCATlOfsIAL AWAREWeSS. 



CAREER AWARENE55. 



Economic AwARENE$5. 



B£<?(NNING COMPETEWCM. 



Emplovabilitv Skills. 



1 



CAREER 

"educatTon J 

HOME 

AND 
CONAMUNITY 



Attitudes gtAppbecjati owsj 
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Selp-Ipentitv 



EDUCAT(0MAL IPENTrTV 



Career Identity 



Economic Xiw^HSxmosuOr 



Career Deci^ioms 




Career PtAceMeNr 



SeLF<^OC«AL FULT^ILLMENr 



(Hauck» September 1971) 
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SELF-AWABENESS 



Kindergarten i 

The student becomes aware of his interest in certai/i toys and play activities. 
He recognizes, family roles and the influence of otfter people. He becomes aware 
of his body-space- relationships and cultural dif/erences, ^ ' 

Grade One / 

■ The student becomeis aware of his interest. in certain games and his physical 
abilities to perform tasks. He shows ah increased awareness of himself and his 
relationships to others.. He recognizes his role and his rights and responsi- , 
bilities. at ho.r.e and school, 

* ' , 

Grade Two 

\ The student becomes aware of his interest in selected jctivi ties and increased 

ability to perform tasks. He is aware of the importance of his achievements in the 
classroom. He enacts roles played by himself, family meniiers, and-his teacher. 
He recognizes that there are certain requirenients for his, membership in a group. 

Grade Three 

The student becomes aware of his interest in tools and his abilities to perform 
specific tasks. He becomes aware of his body's physical capabilities and spatial 
relationships. He recognizes that peo'ple with similar roles may behave similarly, 
Ke recognizes the importance of his achievements. He recognizes cultural dif- 
ferences and the uniqueness of himself and others. 

Grade Four . ' ' 

The student understands the importance of. his achievements as related to learning 
tasks. He identifies his interests in major types of roles played by individuals 
and becomes av/are of how, the roles cgmplement each other. He recognizes that.his 
behavior can be influenced by groiip' membership and identifies. some of his unique - 
personal characteristics and values. He becomes aware of the relationship be- 
tween his health and his physical development. 



Kindergarten 



Self-Awareness 



SeTF-Awaroness 



C 



L ! 



.Theme 1 

The student will recognize the 
re la 1 1 onsh I p of h { s I n teres ts^ 
apt I tudes^ and achi evements to 
the realization of his career 
g:oal s* 

1 The student Villi become aware 
of his Interest in certain toys* 

2 The student will become aware 
of the tasks he performs best* 

3 The student will become aware 
of Improvement In his performing 
physical tasks* 



Self-Awa reness 



Theme 2 . 

The student will 1 earn about 
himself in relation \ to his 
culture through understanding 
and experiencing roles* 

1 The student wi 1 1 recognize 
the role of each f ami 1 y member . 

2 The student v/ill recognize 
differences between his behavior 
at home and school.. 

3 The student v/i 1 1 recognize 
that roles are learned* 



The student wi 11 
that role playing 
dependent on ' others 
compl ementa ry roles* 



recogn i ze 
is often 
who play 



Theme 3 

The student wl 1 1 unJderstand^ 
accept^ and respect his own 
un I queness as a resu 1 t of 
learning/ growth and maturation* 

1 The student will become av/are 
of the Importance of good 
habits* ' 



2 The student v/i 1 1 
of his body* 



become aware 



3 The student will become aware 
of his body In relation to 
space * 

k The student v/1 1 1 become aware 
of himself within the context of 
his /.ami ly structure* 

5 The student will become aware 
of his feel ings* 

6 The student v;ill become aware 
of his uniqueness* 



Self-Av/areness 



Theme k 



ivlll 



understand and 
foj-ces such as social/ 
ediicat^ional / and 
i nf 1 uence hi s 



The student 
recogn rze 
economi c; 
cul tural that 
development* _ . 

• 

1 The student will become aware 
4= uences of other 



of the inf ^ 
people on him* 



2 The 
that group 
his behavior 



s tudeht will become aware 
membe rshi p i nf 1 uences 



TEST SUMMARY SHKET FOR ' ' , \ 

REC0MMEND5D INSTRUMENTS - * 1 



Tear 


Test Outcome Objectives 


CraJe 
Uvel 


"enurliT Career 
■MiinnrJoiLeAni- 
:t Oiitcomejt 
ISOE I'oUoy; 
Untement i^' 


3tiidt)ta Outcomes 
Applicnble for 
r^ound Uj Part D 


IftuOonc uuttiomes 
[or Expcrtence- 
(^ujed Career Educa^ 


Rumatttt 


Affcaemcnt of C^irccr Dowlopmcnct 
Subsco/c I 


OcuupatJonal Cb^iracter- 
bllcs 


8-11 






1-4 


« Should nov be used below 8th grade 
. exeept for groups having above ' 
avera^^e verbal ttbilicyj 

0 Answer fheetf provide for collect- 
ing responses for up to 19 locally 
constructed questions. 


Subscorc II 


OccupallotLil IVtsparatlon 
RroaircMients 






4-c 


1-4 


Subjcore in 


j .uiu:>r;itory CccupiitlOnaJ 
Kxpcrleiices 




— 


4- a 

5- b 


1-4 


Suwcctc IV 


Career Tlaniuug 
Kno\vletl;!e 




4 


4-d 
!S-c*c 


1-2 


Sub&corc V 


Carver Planning 
Involvement 




4 
4 


7-a 
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Career Development Inventory: 
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IH J n n 1 J 1 ji^Ori e j>t tlo h 


8-12 


4 . 


5-e.f 


1-8 


There Is sex stereotyping Id a few Itemf , 
but empirical studies show no i^yt bias; 
revision to remove tteicotyplug U in 
process. 


Scale D ■ 


Ki-isotii^ces for Exploitation 




4,5 


5-c,f 
7-a 


1-3 

1-2; n-2 


: Scale C 


ljkforina|lon and Dec b ion 

Milking 




4 


1*4^ 4-a,e) 
S-c,e 


1-4 
1-2 


Career Maturity Inventory] 
Attitude Sertle 


■ 

Attitude Tow rtrd Work 


7-12*^ 




» [ 1 

3-b 


1-3 


0 Minor degree of sex stereotyping; 
no evidence of sex btaij 

• Tlie Attitude Scale Items mav 
pcnnlt the development of 
meatiingful subscores. 


ComiHticnce Teitt 
Pfirt 1 


Self Appraisal 




5 


4- di,e 

5- a,b.e ■ . 


l-4j I-5| 
1-ltII-l 


' Fjrt 2 


Occvip^tion:tl Information 






4-a 


1-4 


Part 


Goal Selection 




5 


5-a 
5-b 


1-1; 11-1 


Pdrt 4 


Pl:tnnJnj; 






4-c 


1-4 


CoopcitmitJi Self Esteem Inventory 
Hone forrh) 


Selflifteem 


Age 9- 
:iclult 




1-c 






DiffCMntlal Aotitudc Test 

X J ^ 




8-12 




•* —( 


I-lj 11-1 


ly fomiulated on an Individual 
student basis; publisher Is prepared 
to oCfer a group summary of findings 

• Might be used In lieu of achieve- 
n^cnt resting for. outcomes 2a, b. 
Table III. " 
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TEST SUMMARY SI{EET FOR 
RECOMMENDED INSTRUMENTS cont. , 


Tttt 


TetC Outcome Objeetlvei 


Grade 
Level 


□ciicr»i career i 
l;iluoatiaitoafn- 
.:r Otitcorno3i 
JSOETuHcV/ . 


^tiiuoitt Outcoinot 
Aiiplicablo for ■ 


^tuUenl vuteomct 
for Expcrionco- 
Qajetl Carotr £ituCd* 


, ^ > Remitld 

it ^ f 


Mow I Stt Mv^oU 


SeU Gsteetu 


3-12 




l-c 




# May tncoimtcr iom« teO^ln^ 
' t dlUicuttles} 

• . Reliability of factor itnicturci at 

■ Uie elementary lev«l li fomtwhat 
qii^fSticnaTile^ ' 


Mew Mtidco Catcef £«3iictttion Test 
Series) 

Corcef Oriented ActJv!de3 


Hxploratorv Aedvldef 


3-12 


4 


5-0. ( 


1-2 




PlerK-iluttit ChllUrto^i SeU Concept 
Sc4le 


* 

SeU. Esteem 


3-12 






* 

m _ 


Fufther data nt^ds to be coUtetcd on 

* * 

the ctibicoKi fu^geitetl by the factor 

an;ity^ts« 


SeU ObsetvatloQ Scale SubsCalesi 
5-12 


SeU Esteem 


K-4 
S'12 




l-c 


/ 


# Tlih test was r«eojnmenJeJ by the 
review panel only on the eorulltldh 
that the publisher provide uscrt 

' wUh Information negufdbg the 
tcortitg Iceys and weiglits for the 
tubscajcs^ 

# Local Kview for sensitive itcnu 
tccommendcd by review poticL 

# PnnJierworit oo vaUd.ttlon ne^dec!. 


Youth luvcniory 


ScU Esteem; Corecf Aw*fc^ 
Ticn: Carter AttJtu<Jct__^ 


7-12 




1-cf 5-br 
6-a: 


1-6 
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EmploY^neiit ^ajdimi Sealer 


Re;idliie$s for Employment] 
Viotk Vutues 


adult 


3 


3-b 




• Te3t U eipee tally applicable for 
high school ftitdents who will begin 
workliig upon snduattont 

• Ten oteds tome liirtlicr ptiycho- 
metric developmeDtj 

• Low correladons among t^ ltem5« 
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TEST SUMMARY SHEET TOR 
INSTRUMENTS CONSIDERED "PROMISING" oont. 



Tost 


Test Outcome Ohjoctlvci 


Cradu 
to vol 



>tinurax Cai'uor 
viliicuttotLonrii' 
tr Oiitcoincst 
JSOli PoliCLVi 
Stiitt^niotit 


SciiUutii CAitbomos 
A|>pUcabla for 
Uoittul IL Part D 


bludoitt vutcomoi 
!or Exi>ftrionco- 
Daicd Curour Educa* 


Rom aria 

H 1 


MlniictoU CognltlvQ Quuttlonnatre 
for Career H<lucation 


Occupatlonnl Iiifonnatlon 


1-3 
4-() 
7-9 




4-a,c 

1 

• 


1-4 


• Some tex Knd ethnic s^^up itofoo- \ 
tyt>ing oil written test Itomi And [ 

' llluttrntlotist 

• ln(!orf6Gt factual content on some 
itenisj r, 

• Foms overlap so that dlscrlmlna- 
' tiou ability Is lessencd'botwcen 

grade levels; 
* 

• , Test needs to be scaled on a 

lonj^tciidlnnl bojis. 


Series: 

Career riannlng 


School and Career Problem 
Solvtiiff^ 




6 








lob Appliciitlon 


Atfilttv to ApDlv.for lobs 




4 


7-h 


1-7 


Career Development 


On the Job Skills Adjust* 
menC to Work 




2 


6-b,e^f 


I-S 

vn-1.2 


Orientation of Career Concepts 
Tests 1-3 
Te^ns 5-10 

m 

• 

130 


Occupationat Infomtation 


4-S* 




4-a,c 


,1-4 

w 

1 


• Test contatns some iteini with sex 
stereotyping; 

• Futtlier research needed on'intervtal 
consistency meoAiresi 

• Needs to be reduced in lengtlt; ^ 

• Fonns overlap so that discrimination 
ability li Irssened between grade 
levels. 

1 
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NEEDS ASSESSMENT; AN OUTLINE OF THE COMPONENTS 

A report compiled as a result of a special 
interest group session at the 
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This material in this publication was prepared pursuant 
to a grant or contract from the Office of Education^ U*S* 
Department of Healthy Education^ and Welfare* However^ 
points of view or opinions expressed do not necessarily 
represent policies or positions of the Office of Education. ^ 



NEEDS ASSESSMENT: AN OUTLINE OF THE COMPONENTS 
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A roport compiled as a result of a special 
Interest group session at the 

^'National Conference for State Directors of Career Education" 

May 2*J-4, 1976 Phoenix, Arizona 



During the discussion of needs assessment by state directors/ 
coordinators of career education, it became quite, apparent that 
there are "certain truths that are not always self ^evident" • With 
this in mind, and to provide a setting for procedures in needs 
assessment efforts, the following points were developed: 

• Educators are increasingly becoming more aware that the 
local school district should reflect the aspirations of 
the community and meet the diverse needs of the popula- 
tions served* 

• The nebulous goals for public education hav^ often been 
based on a philosophical stance of the past. The degree 
to which students have attained these nebulous goals has 
often not been measured- 

The time has arrived for educators to design viable 
methods &iid procedures which will encompass comprehensive 
planning, implementation , and evaluation efforts . Basic 
to comprehensive planning is the recognition that educa- 
tional planners must possess the data which answers the 
questions: What ought to be?, and what is? 

• Comprehensive planning, intplementation,^ and evaluation 
must be based. on the discrepancies which exist between 

, \ what is and what ought to be* Educators must be 
^ '\ committed' to continuous change based on the discrepancies 
^ which result from the on-going needs assessment process. 

The preceding points are essential to an understanding of needs 

assessment endeavors* But what is, or what constitutes, a needs 

assessment? According to the state directors/coordinators, needs 



ERIC 



m 








fir 



(DRAFT) \ 
NEEDS ASSESSMENT ^ 



- 2 • 



assessment is a systematic process of measuring the discrepancies 

between what is and what ought to be within identified setting and 

for specific populations. The components of the needs- assessment 

process are as f ol lows : 

I* Determine what ought to be in terms of skills^ attitudes^ 
and knowledge of students leaving the formal educational 
setting and of personnel serving the student, as well as 
physical facilities and miscellaneous resources . 

A. Identify the specific populations to be assessed 

B« Define educational objectives 

1 * Panel of community experts (business , labor , 
students , adivsory committees , parents , educa- 
tors , employers , agriculture , professionals , 
and competent research people) 

2* Educational Philosophy 

3. Adopt/adapt existing objectives 

Design data gathering system 

1. Determine resource needs and availability of 
resources 

2* Determine ^^fhen data is to be collected, analyzed, 
and reported 

3. Determine management structure 

II* Determine what is (level^f attainment) using objective 
and subjective data fot si>ecific populations within 
identified settings. 

A. Select or develop instruments for specific populations 

1 . Select instruments (Standardized Tests) 

Validity, reliability, utility, feasibility, 
acceptability , ease of administration , cost 

2 * Develop instruments 
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Survey instruments ^ door- to* door interviews , 
Likert^s Scales, unobtrusive data, question* 
naires, card sort, paired weighting, self 
reports , observe behavior 

3< Technical assistance 
Re pre sen tat ive sampling 

1, Business, labor, students, advisory committees, 
parents , educators , professionals , competent 
research people 

2 * Ethnic , S * E. S . , male* female , rural- urban- ^ 
suburban, geographic, state-local support 
groups 

C. Collect data 

1. Determine procedures 

2. Identify facilitators 

3. Determine check points and follow-^up procedures 

III. Determine discrepancies between what ought to be and 
. what IS* 

i 

A. Simple differences between two sets of ratings 

B, Degree of difference in qualitative statements 

C* Prioritise differences between two sets of ratings . . 
IV. Develop plan of action based on the existing discrepancies 

A, Identify alternative strategies for diminishing 
discrepancies 

Identify individuals who are responsible for 
determining plan of action for resolving 
discrepancies 

2. Prioritise needs based on analysis of data 

3. Determine resources available to implement plan 
of action 

B. Gain concurrence for implementation strategies from 
key interest groups - ^ 
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C. Communicate proposed plan for addressing the 
discrepancies identified 

V. Initiate changes in the needs assessment process k> 

A. Collect summative and formative input from all 
participating groups 

B. Incorporate findings into the on-going needs 
assessment process 

Compiled and Edited by: 

Le Vene Olson 

and . 
Ray L. Miller 
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For the past several years the Council of Chief State School 
Officers has endorsed and supported. the concept of Career Education 
as a major needed thrust in American education. Rcfsolutions to 
this ef feet . have/ been adopted at each of the, sevenil past arinual 
meetings of theZCouncil, and fol* the past three years, the Council 
has had, either A Task Force for Career Education oi a Committee on 
Career Educatipn, among its committee assignments. 

The growth— *as well as the continuity--of int<»rest in the con-/ 
cept of Career Education on the part of the Council is indicated 
by listings of the Task Force and Committee on Career Education 
which have existed ; 



1973 Task Force on Career Education 
Jack P. Nix, Chairman 



Donald Barnhart 
A. W. Ford 



Cecil Stanley 
Robert A. ffithey/ 



1974 Committee on Career Education 
Cecil E. Stanley, Chairman 



/ 



Robert Benton 
A. W. Ford 
Marshall Llnd 



Weldon Shofstall 
David A. Speir 
Robert A. Withey 
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1975 Committee on Career Education 
Robert D- Benton, Chairman 

Anne Campbell Thomas C; Schmidt 

A. W.^Ford Roy Truby 

Calvin M. Frazier Carolyn Warner 

John VI. Porter Robert A. IVithey 

As can be seen, the Commi-ttee has grown in size from five members 
in 1973 to nine members in 1975. This, of course, has made- possible , 
a much broader representation of the Council. Also evident, in the 
several years* listings, 'is a. degree of continuity which has ha<^a 
positive stabilizing effect on the Committees. Two of the members 
of the present Committee, for example, have served on all three com- 
mittees, while several chiefs have served on two of the three commit- 
tees. 

The increased representation and the continuity have made pos- [) 
sible, in the perception of the present Committee, many of the tangi- 
ble accomplishments of the Council during the past several years with 
regard to Career Education. The same qualities, it should be noted, ^ 
have also played a major role in the development and implementation 
of the two CCSSO Career Education projects which have been carried 
out. Some of -the major accomplishments^ — of the Council itself and 
the projects it sponsored, are noted in subsequent paragraphs. ^ 
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Relationship with Bureau of Occupational and Adult' Education 

During the past three years, the Council's interest in and 
commitment to Career Education has made possible the development 
of a positive relationship between the Council and the Vocational 
Education segment of USOE. The original Task Force met with 
WilliamPierce, head of the Vocational Education segment, and 
cooperatively' developed plans dealing with implementation of the 
concept of Career Education. [It should be noted that the Career 
Education projects conducted by the Council were both funded under 
Part I of the; Vocational Education Act.] 

Indicative of the relationship that has developed between the 
Committee on |Career Education and the Bureau of Occupational and 
Adult Education is the fact that the 1974 Committee was actively 
involved in the development of the proposed "administration'* legis- 
lation for Vocational Education. Comment on each of three drafts 
was sought from Committee members, and at three meetings, BOAE and 
Committee members me^t together to discuss the comments and recom- 
mendations. The Committee is pleased to note that most of its 
comments and recommendations were accepted by BOAE personnel, and 
were incorporated into subsequent drafts . 

Relationship with Office of Career Education (USOE) 

> With enactment of P. L. 93-380 the Office of Career Education 
was established as a part; of the U.S. Office of^ -Education, and 
Career Education, in effect, was transferred from its '*location** 
(and funding) in Vocational Education to the office just noted. 
lOrganizationally , the Office of Career Education is now respon- 
sible to the U.S. Commissioner of Education, whereas the person 
responsible for Career Education was responsible to the Deputy 
Commissioner for Occupational and Adult Education. ] 

' y ■ ■ 

Since the creation of the Off ice of Career Education, an 
equally positive relationship has existed with that office. The 
Director, Ken Hoyt , has met with Committee members on two occasions; 
input from the Committee, on various matters, has been solicsited 
and provided. / 

Relationship with National Instixute of Education 

The . three Career Education// Committees of the Council histor- 
ically have not had as much conxact with NIE personnel responsible / 
for NIE efforts in Career Educiition. This does not imply any lack/ 
of interest by ^either in the^other, but instead is reflective of v „ 
the fact that, since its. cre^^tion , NIE has tended to focus its ^ 

' efforts in Career Education/in directions different from those en- / 
visioned by the Council as ^eing most desirable. For example, NIE / 
has been Involved for the past two years in efforts relating to 

/'Experienced-Based Career Education", and has been working closely 
with vari6us regional education laboratories. NIE has also been 
involved with the so-called "Residential MQ^ei!*__,in Gl^scovf, Montana. 
Neither of these efforts, without any judgemental implications , have 
been as directly involved with implementation efforts at the state 
level as Tiave been "School-Based" efforts. ^ 



The Committed and the Council Staff have maintained excellent 
communications with the NIE staff, and will certainly disseminate 
and utilize pertinent findings to the Council membership. 

CCSSO Career Education Projects 

As has been noted, the Council has been engaged in' the opera- 
tion of a special projebt in Career Education for each of the past ^. 
two years, and a proposal calling for another project during the ^ 
coming year has been submitted to USOE, The initial project, 
^^Career Education In Public Education : Mission , Goals and Methods*\ 
Resulted in the publication and distribution of a rather comprehen- 
sive statement dealing with the concept of Career Education, purposes 
and goals of Career Education, i;se of newly developed currlcular 
materials, models and elements of Career Education, and the role of 
the SEA in Career Edi/cation.^ This in turn provided the CCSSO Commit- 
tee with the bases/for a set of recommendations made by the Committee 
to the Council in /June, 1974, (This set of recommendations, according 
to USOB^.sources, ^as instrumental in keeping jthe '^Career Education*' 
section of what/xhen was known as H.R. 69 alive.] 

Addltion^ally , during the first CCSSO project, the first National 
Conference f6r State Directors/Coordinators of Career Education was 
held in Dajldas, Texas, under the sponsorship of the Council. This 
marked the first time the state people had had an opportunity to 
meet togtiSther and share common concerns; it also marked the beginning 
of an effective communications network between and among the states 
and other agencies. Some 45 states and extra-state jurisdictions 
were represented at the Dallas conference. The CCSSO Committee had 
four members in attendance. 

All of the participants* travel costs, it should be noted, were 
borne by the individual state budgets. The Council project assumed 
onlw the direct costs associated with the conference. 

/ There were, of course, many positive results of . the Dallas con- 
ference. However, the most important, in the thinking of the- Com- 
mittee\ were those which effected or facilitated improvements in 
(Communication among the various State Directors/Coordinators. The 
improved .communication capabil ity , together with the 'opportunity to 
meet personally with other State Directors/Coordinators, also had 
the effect of creating a fairly well solidified group — an effect 
which has remained constant to the present time. 

In addition to facilitating clarification of. issues related 
to Career Education, the communications linkage provided an ex- 
cellent' vehicle for the dissemination , as well as for the acqui- 
sition, of information relating to developments in Career Education. 

k 

The Committee is of the opinion that the first Council project ^ 
played a key role in the growth, in terms of both numbers and quality, 
which took place in Career Education efforts. In the opinion of the 
Committee, thei second Council project, The Status and Progress of 
Career Education*', has occupied a similar role, and has had similar 
results, including the strengthening, as it were, of the State Direc- ^ 
tors /Coordinators of Career Education. An indication of this can be 
seen in the formulation of the recommendations which emanated from 
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nference in Career Education sponuorod by the 
erenco, held in Donvor, had as itii thotno, **Stdto 
Education**. It was attondod by over ninoty 
states and oxtr^-state Jurisdictions, (Again, 
ation costs of participants wore borne by indi- 



tho second annual 
Council. This conf 
Leadership in car 
people from some 43 

individual transpo , ^ 

vidual state budgetjs or, in the case of some, individual private or 
person^-l budgets. ) 



The recotnniendations alluded to were jnade a part of a separate ^ 
report to the Commilttee , and they in turn will be sliared with the 
Couneil membersh ip | after the Conimittee has had an opportunity to 
review, ref Ine , * aciept , or rejeet them. Suffice to say, however, 
the Denver conference and the products were an excellent eapstone 
for the year's aetivities; they were also a good introduction Into 
another year's efforts. 

Consistent with the efforts of the Council and the projects 
during the past two years, the Council has submitted a proposal for 
a third year's effort — "Strengthening State Leadership in Career 
Education". If this proposal is funded, the Council project will 
be able to (1) provide assistance for staff development needs ( in 
terms of. Career Education); (2) provide a workable conimunlcations net- 
work; and function as a dissemination device or vehicle. 



Problem Areas ^/^ ■ . . 

Obviously, the Committee Is pleased with the' Council ' s efforts 
in Career Education over the past several years, as well as with 
the results to date. It should not be inferred, however, that either 
the efforts or the results have solved all of the problems associated 
with implementation efforts In Career Education. Some Inroads and 
progress has been made toward solving or alleviating some of the 
existing problems, but others remain largely ujisolved and perplexing. 
Some of the remaining problem areas Include; 

• The Role and Function of Highet Education 

• Establishment of a Viable Relationship Be- 
tween Career Education and Vocational Educa- 
tion 

• Determination of Proper Relationships Between 
Guidance and Career Education >^ 

• Definition and Implementation of Satisfactory 
Relationship Between USOE and, NIE ( In terms 
of Career Education) 

• Identification and Implementation of Proper 
Role for the National Advisory Council for 
Career Education 
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Adequate Use of Research and Research Findings 
to Bolster Implernentatlon of Career Education 

Meaningful Relationships Between SEA's and USOE 
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Recommondat lonn 



With tho preceding accomplishments and concerns in mind, the 
Committee respectfully submits the following recommendations to the 
Executive Board of tho Council of Chief State School Officers: 

* That the'CCSSO Committee on Career Education 
be continued for not more than two years. 

* That funds be sought . for continuation of 
special CaJ^eer Education projects, but for 
nor more than two additional years. 

[It is the opinion of the Committee that every effort be made 
to avoid any implication that Career Education should be maintained 
forever as a separate educational entity. The Cbmmittee is appre- 
ciative of the fact that Career Education has been a priority of the 
Council for the past three . years ; the Committee is of the opinion 
that two more years — for a total of five — should be sufficient to 
"get it started ^nd keep it moving. "1 

* That an ad hoc task force of five selected 
State Directors/Coordinators be created to 
work with Council staff to develop a strong 
position paper on Career Education and the 
Council; the paper should incorporate appro- 
priate recommendations made by the State 
Directors/Coordinators at . the recent Denver 
conference; the paper should be completed 
for review by the Committee by September 1, 
1975; the paper should be distributed for 
review to Council membership by October 1, 
1975; the paper should be considered as a 
policy statement by the Council membership 
at the 1975 Annual Meeting. 

[It is the opinion of the Committee that while there have been 
positive actions reflected in the various resolutions, the adoption, 
by the Council membership, of a strong position statement would 
enhance the faster growth or expansion of Career Education in the 
several states.] ' ^ 



Anne Campbell , Member 
A. W. Ford, Member 
Calvin Frazie.r , Member 
John W. Porter, Member 
Thomas C. Schmidt , Member 
Roy Truby, Member 
Carolyn Warner, Member 
Robert A. Wit hey , Member 



Respectfully submitted, 
Robert D. Benton, Chairman 
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Introduction 

Ao mofiiborEi o£ tho Commltt^Q aro awaro» tho Councll^ of Chief 
State School Offlcorsi with tho help ot a USOE Cranti Is sponsoring 
a nat lon-*wlde pro j act In career o ducat Ion . Tho project^ titled 
**Strcnethcnlng State Leadership In Career Education**! Is an outgrowth 
of previous career education projects sponsored by the Council^ and 
Is concerned primarily with establishing and maintaining communications 
among and between state directors /coordinators of career education* 
A second concern has been^ related to Identifying and providing opportu- 
nities for In-servlce development of state directors /coord In a tors of 
career educat Ion . 

Toward these ends*^-communlcatlon and staff development » the 
project has. engaged In activities and endeavors such as are outlined 
In the following paragraphs/ 

Committee on Career Education CC_CSSO) 

Toward accomplishment of the first major goal noted above » the 
project has first of all worked closely with the Committee on Career . 
Education of the Council of Chief State School Officers , both to keep 
this group informed of developments relating to the project » and to 
help the Committee to communicate Its opinions and attitudes about 
career education to the state directors/coordinators. 

The Committee on Career Education was Informed of> and seriously 
examined the proposal as It was written prior to its submission (Denver: 
April 1975) . It subsequently reviewed the proposal after it has been 
Submitted and had been negotiated^ but still prior to any grant award ^ 
announcement (Washington > D. C. : June 1975). As a result of this type 
of c ommunicatlon » which actually took place prior to the period covered 
by this report^ the Committee^ ^;and Indeed the entire Council^ was well 
Informed as to the Intent of the project pr oposal . 
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During tho period actually covorod by this report » the Commit too 
has mot only onco (Atlanta: Movombcr 1975) < Communication howovcr hod 
boon Almoet on-^ going through tho uoe of tho tolcphono » momorAnd&i ncwd* 
Icttors^ And tho llko. 

Ad a rcdult of the communications with the Committee » and through 
It to tho Council^ a position statement on career education was devel-^ 
oped by state directors/coordinators* This was reviewed and modified . 
by the Committee at the November meeting^ and vras officially adopted 
by the Council 'membership In Its annual business meeting (Atlanta: 
November 1975). 

Communications Task Force (CTF) 

Consistent vlth the overall ob j ec tlve ^ a six-member Communications 
Task Force was organized In August 1975» with the following state^dl-* 
rectors serving on It: 

James Athen — Iowa 

Paul Bennewltz — •■ — Arizona 
Margaret Ferqueron- Florida 

Barbara Gutheil Vermont 

Emll Mackey * Arkansas 

William Welsgerber- Michigan 

The Communications Ta^k 7orce» the members of which were named 

only after approval o£ their chiefs^ has met formally on^one occasion 

(Washington^ O.C. : August 1975) and Informally on two other occasions 

O 

(Des Moines > Iowa: October 1975 > and S t » Petersburg > Florida : November 
1975). 

At Its Initial meeting the CTF reviewed Its role £.nd function with 
regard to the project^ and then determined priorities^ In terms of 
. communicative efforts^ for the pro j ec t . These Included a regular news- 
letter , special bulletins » teleconference calls» and national as well 
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AS regional conjCoroncos or study somlnars. 

NovBlottor . As a result of the guidance provided by the CTF,a 
newoletteri EXCHANGE was developed and implemontedt Throe issues of 
this news let ter have been produced , and a fourth .is to be distributed . 

■ \ ^ 

momenta'rily . During the reporting period«^-*a£ ter the third issue of 

v. 

EXCHANGE , data was collected from state coordinators and chi^ef state 

* • 
School officers about its usefulness and effectiveness. \ 

. . I 

Bui let ins and Memoranda * In keeping with the recommendations of 
the CTF| special bulletins or memoranda have been used as ^the occasion 
demanded. Most recently, this technique was employed to good advantage 
when the legislation pertaining to career education (BR 11023) was 
Introduced by Congressman Perkins. (As a point of fact, It was possible, ^ 
through this system, for state directors /coordinators to have copies of 
the legislation even before their own congressional representatives had 
access to copies.) ■ 

Teleconference Calls . A third recommendation of the CTF related to 
the use of conference calls among groups of state directors/ coordinators 
as the need arose . During the period covered by this report this tech- 
nique has been utilized on several occasions, but perhaps the most 
significant use related to discuss in g and obtaining consensus as to the 
position statement that was mentioned earlier. (It was alsa used to 
good advantage In developing a '* staff competencies instrument"^ which is 
discussed In a later sectionof this report.) 

Liaison With Federal Agencies and National Organizations . Consist-^ 
ent with project goals and recomntenda t ions of the CTF, the Project 
Director has met regularly — nonthly--wi th the Director of 'the Office of 
Career Education and members of his staff. During these meetings it has ^ 
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( ■ 

boun podslblo for concerns of the state directors/coord Inatord to be 
communicated d Ircc t ly to the fedcro 1 agency . At the same time » concerns 
of that agency^ applicable to state agencies » have been communicated and 
ultimately transmitted te the states* Addl t lonally « these meetings hove 
provided both the agency and the project with the opportunity to report 
on progress I lack of progress » and /or problems. 

In terms of liaison with the Office of Career Education^ It should 
also be noted that a representative of that office has been able to 
attend each of the project functions noted In this report. (It should 
also be noted» however » that this represent at Ion has not always been 
the same person^ and this had caused some concern on the part of the 
Project Director and state dlrectorsO Still In keeping with liaison 
ef f orts , the pro j ec t » through Its director and the CCS SO Committee on 
Career Education^ has maintained close communication with the National 
Advisory Council for Career Education. As a result, there has been 
two*way communication between the states and the Council. 

National Conference . One of the high priority recommendations of 
the CTF was the use of national and/or regional conferences or, seminars 
as communications devices. With this in mind, and with the help of the 
CTF» a national conference for state directors/coordinators of career 
education was held In St. Petersburg, Florida, In November 1975. The 
conference was planned around the theme , "Planning for Career Education" 
and was attended by forty- three coordinators of career education and 
twenty- seven represent at Ives of other national, state, locals and other 
agencies^ The attendance was very good > " espe cial ly when considered In 
the context of the f'^avel restrictions that are being Imposed In many 
state agencies. (No project funds were available to help defray partic- 
ipants' travel expenses,) , j • 



The St, Petersburg conferunce woa viewed by moot participants In 
a highly favorable light^-as will be noted in the evaluative remarks 
that follow in a later section. 

Staff Develo_pment Task Force (SDTP) hs 
Consistent with the second major goal of the project, a Staff ""^ 
Developnent Task Force (SDTP) wns organized in September 1975, As 
with the- Communications Task Perce» members of the SDtF was named 
only after approval of the chic£ state school officer was obtained. 
Eight state directors were oriRinaHy suggested for the SDTF » but only, 
seven were approved for appointment by their respective chiefs. As a 
result, the SDTF has functioned „ith only seven members, as listed 
below; 

Alabama 
Maryland 
Connecticut 
Utah 

California 
Texas 
Colorado 

The SDtF met in Denver in October 1975 to organize itself in terms 
of the project, effort and to develop plans. The SDTP determined that 
its initial effort must be relnted to a determination, or an assessment, 
of need. As a result, the Task Force developed, field-tested, and 
modified an information-gathering instrument designed to provide infor- 
\ mation on competencies perceivoj to be desirable and the extent to which 
these existed . 

The instrument was administered to par ticipants rr'thi St .Peter s- ^ 
burg conference, and was sent to all state airectors/coordinators who 
were unable to attend, Infornntton about cocipetencies was thus 
gathered, and is presently serving as a base for the contemplated 



Anita Barber 
Nlel Car^y 
* Saul Dulberg 

* Lynn Jenntin 
" \ Paul Peters 

Walter Rambo 
Jeanne Mer^chke 
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spring conference < (The results , as tabula ted , are contained In n 
separate report that Is currently in the process o£ preparation* ) 

Legislative Dcvelopmonts 

In addition to the activities described » the career education 
effort of the Council has been concerned with legislative developments, 
and the Committee on Career Education » working with and through the 
Coffltnlttee on Legislation, has had considerable opportunity for Input 
Into the planning of and for career education legislation* The Chalr-^ 
man of the Cototnlttee on Career Education, Robert Wlthey» was Invited 
to present testimony In support of HR11023 on behalf of the Council 
to the House Subconmlttee on Elementary, Secondary » and Vocational 
Education on February 21^^ 1976 « (Copies of this testimony have been 
distributed to all chiefs-) In a similar vein, the state directors/ 
Coordinators of career education were also Invited to present testimony » 
and this was provided by Ms. Jeanne Werschke of Colorado* (Again, 
copies of Werschkc*stestlmony have been distributed all chiefs.) 

As part of the project's communications efforts, both chiefs and 
state directors will continue to be Informed about legislative develop*- 
laents that vlll affect career education efforts. 

Future Activities 

The project* continuing as It will through June* 1976, Is engaged 
In planning for a national conference for state d Irectors /coord inators. 
This conference* which will be held in Phoenix on May 2*3,4* 1976* will 
provide state directors, as well as other key SEA personnel, with the 
opportunity to engage in an iiv^depth exploration of any of four interest 
areas; 

ERslC ^^'^ , 



confcrencesi to be 'held In Vail, Colorado In June, Is a Ca 



'eer Educa-* 
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Creation of and Working With Advisory Council s 
Organizing and Conducting Needs Assossmonts 
Developing Adequate Evaluative Procedures 
Fundamental Implementation Steps 

All of these Interest areas, which were Identified by the state 

directors themselves , relate directly to the work that each will be ' ] 

doing In connection with the development of stOte plans for ''career 

education* 

National Leadership Conference « The project, through Its 
director. Is and has been cooperative-. In the planning for two other 
national conferences that will be held this year« The first of these 



tlon Leadership Conferences ! and will Involve leaders from business. 
Industry, labor, legislatures, as we 11 as leaders from education* 

Ms* Jeanne Wer schke , who Is coordinating plans for this confer- 
ence, has Indicated the program planners would like to have this 
CCS SO Committee represented on the program In the form of a panel 
discussion* This perhaps could be discussed by the Committee * (A 
publicity release about this conference Is attached^) 

Commissioner^ s Bicentennial Conference on Career Education * As 
/vH part of the observance of the Bicentennial, the U*S* Commissioner of 
Education has scheduled some five national educational conferences. 
Including on Career Education* The Bicentennial Career Education 
Conference will be held In Houston In November, and plans are being 
made for a conference Involving perhaps 15 , 000 participants* ^ 

The Councl 1 , through Its Commit tee on Career Edii cation, has been 
supportive of the concept of such a ma j or national conference since 
the Idea was advanced a couple of year ago* It Is the hope of the 
conference planners that continued support ("moral rather than financial) 
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will be maintained* (Dr< Kenneth Hoyt, who ^111 bo. present at the 
Committee meeting, will be able to discuss this In greater dec£i|110 
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FOREWORD 



The process of transition from childhood to adulthood"the 
process of growing up*-has never been an easy one. But it 
Is somewhat parado>;ical thajbf in an era In which e::lst3 an 
abundance of knowledge^ sophisticated technology^ and 
virtually instantaneous communications devices or techniques ^ 
the process of transition from childhood to adulthood remains 
difficult. . . 

Young people, because of the modern devices with which they 
are surrounded, are literally inundated with facts, information, 
and other necessary "tools" even before they enter the formal 
school setting- It has been observed, with a high degree of 
validity,' that youngsters entering .the first grade today do so 
with more basic knowledge than many high school graduates of a 
generation or two ago possessed when they left the high school 
environment* In similar fashion, first-graders today are 
highly conversant with the numerous components of a technology 
that was only dreamed of a generation or two ago. 

In short, the young people in our schools and society are rich 
with information. And as a result, one might assume thaz the 
transition from youth to adulthood would be made easier. *et 
this is not the case. 

With all of the apparent positive aspects of their environment, 
together with the abundance of knowledge and information, many 
young people in our schools and society remain experience poor. 
Children and youth, whether by design or accident, are often 
not involved in adult kinds of activities—activities that are 
needed to help young people to better understand themselves, 
their education, their relationship with society^ and their 
relationship to the world of work, 

Young people often experience difficulty in determining who .they^ 
are^ where they want to be going, and how they might expect to 
get ^to where they want to be. The schools must be able and 
willing to assist the young people to develop an awareness, but 
the schools alone"the insulated and isolated classroom — cannot 
be expected to accomplish the task. Those elements of society 
that are external to the schools ^ but which are an integral part 
of the young person's life, must also be brought into the 
educational process. The home, the family, the community, the 
business/labor/industry/professional segments of society — all 
must assume and accept the impcrtant roles which are theirs, 
and help young people experience those activities that will 
develop the' needed awarerass and attitudes, and which will 
provide rational bases for' the choices— *decisions*~that young 
and old alike are called upon to make as they proceed through 
their life careers. 



It goGS without saying that tho cost of providing an education 
that is.suitod neither to tho needs of the individual nor to 
thpso o£ society is high- But while the in^jnediate cost to 
society is high, the long-range costs assume oven more gargantuan 
proportions. Every indivifiual who cannot cope with seli, with 
education, and with the world of work causes extremely valuable, 
and not unlimited, resources to be drained from society. 
Unemployment lines , welfare agencies , drug centers , and corrections 
institutions are filled with individuals who have not been pro- 
vided with the experiences which are needed in order to prepare ^ 
one to meet and overcome challenges, and to truly allow the 
individual an opportunity to become producing as well as contribu- 
ting member of society. Cleaurly, this type of condition cannot 
be tolerated in our modern society. 

Career Education, as a major emphasis in Aiaerican education, 
represents a response to the call for basic changes in the educa- 
tional system that; are urgently needed* In the relatively brief 
time since the concept was introduced, it has been met with a 
very high degree of acceptance. The Council of Chief State School 
Officers believes that the concept of Career Education offers 
considerable promise for resolving some of the problems that have ■ 
led to ,a call for reforms in American education. - The Council is 
therefore pleased to issue the position statement contained in 
these pages • 

f 

£.^^5.5.5. ^RUCATI^ON What is it? 

■ r 

I 

Career Education is essentially an instructional strategy, aimed 
at improving educational outcomes by relating teaching and learning 
activities to the concept of career development. Career Education 
ejctends the academic world to the world of work. In scope. Career 
Education encompasses educational experiences beginning with early 
childhood and continuing throughout the . individual ' s productive 
life, A complete program of Career Education includes an aware* 
ncss of self and the world of work, broad orientation to occupa- 
t ions (prof ess ional and non*prcf essional) , in-depth exploration 
of selected {occupational) clusters , career preparation , an under* 
standing of the economic system of which jobs are a part, and 
placement for all students - 

While it is not likely**or desirable**that all people would agree 
what should be learned in the name of education, most would likely 
agree that there are several basic purposes inherent in the 
educational process. The educational process should provide every 
learner with opportunities: 

To acquire the basic skills essential to all 
other learnirg? 

To develop the ability to think in a rational 
manner; 



4 . * 
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t ffo be able to understand how wise choices 
or decisions are made; and 

* To develop those attitudes essential to a 
productive^ rewarding, and satisfying life* 

The Council of chief State School Officers subscribes to the 
purposes of education ^ and believes that Career Education^ as. 
defined in the opening paragraph above^ Will provide a vehicle 
that can lead to acco:nplishment of the purposes* In addition, 
the Council, believes thatt 

CAREER EDUCATION IS FOR ALI, LEARNERS 

career Education is not for any one economic, social, ethnic, 
or ability group, it is for learners of ALL economic, social, 
and ethnic backgrounds. It is for ALL levels of ability. It 
is learner centered, and seeXs to achieve the goals of justice 
and equality of opportunity in education - 

***** 

CAREER EDUCATION IS IN ALL LEVELS OF^ EDUCATION 

Career Education is included from kindergarten through university 
education and in adult continuing education. It is infused into 
the regular curriculum and it enriches the traditional disciplines 

-***** V ^ / 

CAREER EDUCATION INCLUDES ALL V70RK — BOTH PAID AND UNPAID 

Career Education provides jcb-entry skills to all learners prior 
to or upon leaving the educational system. It provides awareness 
of all occupations and professions. It provides preparation for 
those occupations requiring minimal knowledge and skills and those 
professions requiring very high levels of specialized competence* 

***** 

CAREER EDUCATION INCLUDES THE TOTAL COMMUNITY 

The environment and resources for Career Education include both 
the school and the total ccnznunity. Education does not take place 
in a vacuuia. Learning occurs at all times. No single agendy or 
institution should attenipt to assume full responsibility for all 
aspects of education. ^ . 

***** 

CAREER FDUCATION IS LIFETIME EDUCATION 

Career Education is education that is intended to meet career 
needs at every stage during one's life* 



CAREER EDUCATION 



Who is involved? 



Since Cftreor Education represents a concept whose general purpose ^ 
is to provide students with a better education, then it is only 
fitting that students be the primary clients (or beneficiaries) 
of this new effort. And students are, indeed, the target audience 
for Career Education.. However, in order for students to be exposed- 
to Career Education concepts, various other groups must be active' ■■ 
involved. These include: ■ ^ 

STUDENTS 

Career Education is designed to provide ALL students — including 
adult learners — with a more credible, realistic and functional 
learning experience throughout the school system. Career Education 
concepts are for first graders. .. for fifth graders ... for twelfth 
■graders. .. for ccnniunity college students ... for technical training 
students ... for university undergraduates ... and for adult and con- 
tinuing learners. Career Education is for all students — regardless 
of intellectual ability, economic background, race, or ethnic origin. 

PARENTS 

One of the basic premises upon which Career Education is based is 
that parents will beconie actively involved with school activities 
and projects* Parents are increasingly playing a collaborative 
role by eniphasizing the home, in part, as a family work place and 
as a major influence in life careers. Additionally, through Career 
Education efforts/ parents are becoming increasingly more involved 
in such ccoperative capacities as guest speakers, teacher aides , 
career observation tour chaperones , and as members of active 
advisory councils. No;; only do parents represent a rich resource 
of talent and knowledge , but participation of parents in school 
activities has a tremendous positive psychological and motivationaJ 
effect on their own children, 

EDUCATORS ^ 

Career Education ideas cannot be implemented without the under- 
standing and interest by classroom teachers, building principals, 
district superintendentis , and school board members. And under- 
standing how Career Education can be of benefit to the^students 
- is not scmething the educational community can be expected to 
know by osmosis. Teachers at all grade levels and in all subject 
areas (as well as counselors and administrators) must be provided 
with opportunities .to attend orientation seminars, in-service 
workshops and other activities designed to acquaint them with the 
techniques and potential of Career Education, Career Education J 
±s not keyed tcwards any particular subject areas— academic 
classes , social studies , vocational programs , and fine arts classes 
should all tie in with .and impact on Career Education, Therefore, 
^ALL teachers need to be involved with Implementing Career Education 
within thsir regular subject areas. ,y 
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k Significant part o.f Career Education has to do with providing 
students with rroaningi:ul undorctanding and awaronsss o£ th& 
World o£ work. In order to accomplish that, reprosontativcs 
from business, industry, and organised labor must become tuned 
in to the needs of Career Education and need to be willing to 
provide continual support in the form of observation tour sites, 
guest speakers, instructional aides and materials, work stations 
for on-the-job training programs, assistance in developing new 
curriculum and individuals to serve on community advisory councils. 
Career Education cannot be implemented v;ith any great success 
unless community support is active, enthusiastic and aggressive- 



It should be clear that Career Education is not perceived as just 
another program existing in isolation of the rest of the school 
process. Career Education is a concept that is integrated into 
and throughout the existing educational structure*-in all subjects, 
for all students, and involving parents, teachers and the community 
at large. 



CAREER EDUCATION Why? 



Throughout the histozTj?^ of our. nation, the efforts of both youth 
and adults to identify and engage in activities that contributed 
to their own well-being have been, by and large, through their 
life *s vork- 

Our nation, however, is now in the midst of a worldwide revolution 
in technology that is causing major changes in both values and 
in standards of living**-in essence, major changes in lifestyles. 

The accelerated rate of chance challenges education specifically 
to provide all individuals with more assistance in developing an 
eJbility to cope with the changing lifestyles and to contribute, 
in productive and satisfying ways, to the society in which they 
live. This challenge calls for every effort that will increase 
the ability of individuals to develop their own potential, to 
contribute r.ot only to their own well-being but to the well-being 
of their society. 

A major purpose of education must be that of facilitating the 
career development of the individual it serves. Career Sducation 
provides the s tiniulatiot, and support for those specific educa- 
tional iobjectives which assure that: each student has an opportunity 
to become more productive ar*d satisfied through the way he or she 
contriiiutes goods or services — the job(s) held (paid or unpaid). 



CaroQr Education o££Qrs to tho oducational coirvnunity and to tho 
community at lar^e tho stimulation, thci emphasis and tho moans 
to deliver educational ej^perionces which proparo inc'.ividuals 
£or a changing and increasingly coir.plCK society. 



CARESR EDUCATION A Lifelong Process 



The concept of Career Education will not be new to the many ; 
discerning -individuals who recognize and understand that learning 
Is a lifelong process, and that no one, either consciously or 
unconsciously, can stop learning. Career Bducatipn.is an 
injStructional strategy designed to meet the career development 
needs of all individuals. It therefore must be provided for 
individuals a^: varying stages of life. 

Career Education is predicated on a belief that both education 
and the work that education prepares us for can be meaningful i 
satisfyingi and rewarding to our live:;* It is also based cn an 

* assumed ability to create a learning environment that meets the 
Career needs of young people and adults in all settings — and at 
any point in their lives. Such an. environment would make educa-" 

' tional opportunities-*at all levels --available to every individual 
wishing to learn i whether for vocational purposes or for £voca- 
tional pursuits* 

The "open door" policy of Career (Education acknowledges that 
individuals chance occupations or jobs three to five times during 
their careers# either because of personal changes or changes in 
the employment market* Career Education will assist individuals 
in developing competencies and acquiring skills needed at every 
successive career stage- 
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SPRING CONFERENCE MAY 2-3-4, 1176 

PHOENIX, ARIZONA J 



PLANS FOR THE PHOENIX CO^TERENCE are'moving along, according to 

Dave Jesser and Paul B&nnewltz , who Is handling arrangements in Phoenix. 
The conference will be at the East/Airport Ramda Inn, located at 3801 East 
Van Bur en . Phoenix, and the rates are $16. 00 for singles; $22. 00 for doubles. 
Special registration cards are to be mailed out to State Directors/Coordinators 
shortly, 

INTEREST AREA SELECTIONS are coining In to the office, Jesser noted* 

In this connection. State Directors/Coordinators are reminded to develop, and 
Send to Jesser, questions about the are of special interest that they would 
like to have answered or concerns they would like to have considered. Send 
the questions and concerns directly to Jesser ; he will see that the resource/ 
consultant gets them- 



THE CAREER EDUCATION POSITION STATEMEJIT of the Council of Chief 

State School Officers, in foldover fom, was recently distributed in limited 
numbers to State Directors/Coordinators- The project has been able to obtain . 
another 1,000 copies at no charge, and will be happy to send multiple copies 
to each requesting state so long as the supply lasts. [The print'^ls small, 
but as Ross Henderson and others have conmented, it fits nicely in an 
envelope with other materials, letters, etc, A suggestion; if you do mail 
out copies, use your SEA or State Director stamp on , them. ] 



— r — . 

Utct' tuh^ usee o\ ccsso pccu^i. , . 
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FKOM KEimiCKy comos novs about Career Education Legislation. 

Ros3 Henderson ^ Kentucky Coordinator for Career EducAtlon, Is very pleased 
to lot jLis all tcnou thac on March l6t 1976| Governor Julian M. Carroll i of 
Kantucky, signed Into lav a comprehensive Career Education Bill. The 
funding proposed In the legislation Is $2 million over the next two years. 
And as Henderson points out^ some 96% of the funds will go to local school 
districts to facilitate further expansion and Implementation efforts. 

~ Congratulations to both Ross and Kentucky » 



Q 



LAB ASSEMBLES RESULTS OF HIE CAREER ED PROJECTS TO HELP LOCAL SCHOOL 
PLAUtlERS .... The results of nearly 100 career education projects funded by 
the National Institute of Education will be used by the Northwest Regional 
Educational Laboratory to prepare a **planner^s guidebook** to help school 
district personnel develop and Implement local programs. 

In addition to the guidebook which organizes the results of many research 
and development efforts around key questions, the Laboratory Is preparing 
a summary of results of each project, Including information on where to 
obtain reports^ products, Information on adoption^ use and Impact. 

Completion of the guidebook Is projected for May. 

Contact: Larry McClure* Experlence-Based Career Education. Northwest 
Regional Educational Laboratoryi 710 S.W. Second Avenue, Portland^ 
Oregon 97204 



SEVERAL StJPPLEME:iTS TO THIS ISSUE OF EXCHAIiGB .... are Included with 
this Issue. State Directors/Coordinators will no doubt want to peruse the 
supplements, and to use them where appropriate. The supplements are: 

• UAW Career Education Statement 

* Career Education Plus 



• Career Education and the Local Church 



APPENDIX D (Cont»d) 



-3- 



DATA INDICATES THAT CAREER EDUCATION DOES MAKE A DIFFERENCE * according 
to information from the Rogevilld CMinnegota) Ar^a School District * 

Two recent studies have now documented that tho Roscville Career Education 
Model is making a perceptive difference in the career development of students and 
staff* The Roseville Model is focusing on three major areas of Career Education-'^ 
students* staff* and community* 

In terms o£ students i significant gains were noted in the areas o£ decision-^ 
making, values clarification* and career considerations (decisions). These gains, 
according to the information received, were achieved without a significant change 
in the students* learning of the basic skills. 

In terms of staff development, a study indicates that considerable gains 
have been made since the Roseville project (USOE-Incremental) has been in operation* 

For further Information about the project* contact Vernon Vick, District 
Coordinator of Occupational Education, or Arland Benson, Project Director, 1231 
West County Road B-2, Roseville, >linnesota 55113. 

[NOTE: AS HAS BEEU POIOTED OUT, MUCH MORE INFORMATION ABOUT THE DIPFERE^ICE THAT 
CAREER EDUCATION MAKES IS NEEDED. IF STATE DIRECTORS ARE ACCUMULATING ANY SUCH 
DATE ^WE WOULD LIKE TO MENTION IN OUR NEt;SLETTER. ] 



STATE DIRECTORS/COORDINATORS OF CAREER EDUCATION will want to obtain 

'/a copy of a recent report. Career Education: Status and Needed Improvements'^ 
jrhit.has just been Issued by the General Accounting Office (GAD)* , 



The report Indicates 



that before the concept can be fully Implemented: 



# 



More will have to be known about costs; 



# 



More cooperation from teachers is needed; 



More Information about impact of CE upon 
students Is necessary; and 



# 



More adequate evaluation procedures need 
to be developed. State Directors can 
obtain a free copy of the report (MWD 76-81) 
by writing to; - . 



U*S. General Accounting Office 
Distribution Section 
Rooa A522 

4A1 G. Street N.W. 
Washington, D.C* 20013 



FROM .KAM3AS .... comes th6 first isouc of Comment > a voty neat 
publication about Career Education In Kannas. Edited by tlazol ^oc kliold. 
Comment contains nuisoroud Item^ of particular Interest to Kansas educators: • 
It also contains many Items that will ba of Interest to State Directors of 
Career Education. 

In on« article In the current issued of Comment . W.A. (Wee) Riiabau^h > 
^Vho Is known to tnany State Directors^ observes that; 

Kansas has established a sound base for the development and expansion 
of Carear Education In the^^state, and It Is the mission of the Kansas State 
^Department of Education to enable every school to begin Implementing Career 
Education by 1980. 

Approximately one-third of the 308 school districts In Kansas presently 
have an approved plan for Career Education, an Increase of 5.0 .percent— in-two" 
years. Getting a plan approved and Implementing a program are two different 
things. We have found that an intensive retraining program is needed for 
schoQl personnel, so that they can become Icnowledgeable about how to use Career 
Education concepts in their program area. Industry would call this retooling 
for a newly designed system or product. In our case, we hope that a better 
Infozned and prepared student would be the outcome of our programs. 

The future Is Indeed bright for career education Implementation in Kansas* 
The ultimate goals in career education are these for all students: (1) To 
improve the quality of career choice, (2) To improve the individual's opportunity 
to progress in a career. 



THE STATaS AND PROGRESS OF CAREER EDUCATION' .... a major report prepared 
by the CCSSO Career Education Project has been accepted for announcement 

in the ERIC publication. Resources in Education . 

All chief state school officers and state directors/coordinators should 
have received a copy of this report. If others are Interested in obtaining 
copies* they should check the June issue of Resources in Education . 



Contact; 



Dr. Hazel Rockhold, Editor 



Comment 

Kansas State Department of Education 
120 East 10th Street 
Topeka, Kansas 66612 




If released for ERIC dissemination, the report may l^e ordered frozi EDRS» 
P.O. Box 190> Arlingcon* VA 22210, using the ED nunber which will b^e assigned 
at publication time^ ^ / 
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DEriNINO CRITICAL TERMS IN. VOCATIONAL EDUCATION is tho title of 

A roconc report prepared by a Task Force of the National Association of 
State Directors of Vocational Education. State Directors o£ Career Educa- 
tion will find the entire report to be of value. Of special Interest* 
however, should be the definitions that have been developed for career 
education and vocational education: 



® 



CAREER EDUCATION 



Means a process utilized in, both school 



and ccnmnunity which enables individuals to make choices leading 
to success in life-long developmental patterns of living* learn- 
ing* and working. It includes a sequence of educational 
experiences, throughout all of education, consisting of develop- 
ment of self awareness^ career awareness, ,e!cploration of options, 
decision making and preparation in one or more alternatives to 
achieve the individual's career objective. 



VOCATIONAL EDUCATION 



Means organised ^'educational programs. 



services^ and activities which are directly related to the 
preparation of individuals for paid or unpaid employment, or 
for additional preparation for a career requiring other than" a 
baccalaureate or advanced degree. 



CAREER EDUCATION AND THE LOCAL CHURCH is the name of a brief 

monograph just issued by the National Center for Christian Studies on 
Education and Work (An am of the National Council of Churches). 

Keith Smith, Director of the Study on Education and Work, has supplied 
the project office with sufficient copies for all state directors, and one 
is enclosed with this issue of EXCHANGE. 



FROM FEEDBACK, (THE NEWSLETTER OF CAREER EDUCATION IN NEW HAMPSHIRE) 



lERJC 



"And so he said to ^e, I wanted to be a photographer > but nothing 
developed. 
I wanted to be a 
I wanted to be a 
I wanted to be a 
I wanted to be a 
I wanted to^ be a 
I wanted to be a 
I wanted to be a 
I wanted to be a 
I wanted to be a 

I wanted to be a bj.cc -^-^^w" , - — 

I wanted to be a mirror Tnaker^ but I couldn't see myself doing it. 



plumber, but I didn't have the right connections, 
medium, but I didn't have the spirit, 
shoemaker, but I didn't have the sole, 
geologist, but I took everything for granite, 
sausage maker, but I didn't have the guts, 
baker, but I didn't have. the dough, 
coffee salesman^ but it was too much of a grind, 
teacher, but I didn't have any class, 
doctor, but I didn't have the patients, 
tree surgeon, but I wouldn't. go out on a linb. 
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May 20, 1976 

Memorandum 

TO: State Dlrectors/Cbordinators of Career Education 



FROM: Dave Jesser 




SUBJECT: Good News/Bad News 



Dr. Byron Hansford has often told the story about the 
pilot who announced to his passengers that he had some good 
news and some bad new;5. * The bad news first : Our compass 
went out and don't know where we are. Now the good news: 
We're making mighty good time!'' 

I don't really think the story applies to the situation 
in career education. We do, I think, know where we are; we 
are also making good time. But we have encountered some rough 
weather, and it will cause us to alter our plans. 

^The Perkins Bill 

' For all intents and purposes, HR11023 is dead for this 
session of Congress. It was not reported out of Committee by 
May 15, and the rules of Congress require that in order for 
legislation having money for the next fiscal year to be con- . 
sidered on the floor, it must be reported out by the 15th of 
May . 

When we got the news, we were rather shocked. We had 
been led to believe that it (the Perkin's Bill) would in all 
probability be acted upon this year. We were told that 
Congressman Perkins was genuinely sorry that other priorities 
(relating to expiring legislation) got in the way. 

I saw Jack Jennings, the majority counsel, on Tuesday 
afternoon in an attempt to find out what might possibly be 
done. Mr. Jennings suggested two things that state directors 
might do to encourage consideration: 

1 . Develop an even stronger -base of political 
support . 



Let-ters are better than nothing, but 
personal contact will not doubt be what 
will influence Congressmen. Also, political 
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support will need to result in support 
on both sides of the aislo; not J^ust 
by Republican or Democratic tnetnt/ers. 
Lastly, political support should be 
visible in both. houses of Congress; not 
Just in the House or in the Senate* 

2* Develop and use ^a definition that all 
can understand and accept . 

According to Jennings^ people are still 
having problems in understanding what 
^^career education" means, and seem to 
be of the opinion that it Is just anoth- 
er name for vocational education. The 
extent to which this Is true indicates 
how much work we have to do* 

We will have to continue to help 
people, Including our own members of 
Congress, to understand that there Is a 
difference, and that the dif f erence 
'*makes a difference** in the legislation* 
Suggestions : 

•Make use of our position statement* 
Point to the definition we use, or 
to one that you use* 

•Utilize a' graphic model such as 
the one from Michigan to emphasize 
the all embracing — or integrating 
— nature of career edtacat ion 



FN 



CAREER EDUCATION 



- ^ CAREER 
DEVELOPMENT 



Self Awareness and ExDloration 
Cdr&er Av/areness and Exotoraticn 
Decisiort Making and POnning 
Placement 




CAREER 
PREPARAHOW 



Academic Educaricn . 
Vocational Education' 
Technical Education 



an integrated approach 



ERIC 
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Tho two problems porcoivGd by Jack Jonnings may or may 
not bo roal* Thoy should, howovcr, causG us to roviow our 
own strategies and/or tacticsJ There seem to be several 
options open: j 

^Future of the Perkins Bill 

Earlier, I pointed out that tho Perkins Bill Is dead 
for this session of Congress* This Is true, but as I under- 
stand It, only because of the Inclusion of PY77 money (which 
was $5 million for planning)* 

Again, as I understand It, the PerklnS Bill could be 
Introduced In the next several months If the $5 million for 
FY77 were deleted. This would make Fy78 the earliest that 
funds could be made available. 

If you think this to be desirable, it will be necessary 
for all of us to encourage Congressman Perkins. It will be 
crucial for us to convince our own Congressmen. And, it will 
be imperative for us to obtain strong support and commitment 
in the Senate. 

^Future of the ^'Hathaway Section^' of the Senate Omnibus Bill 

As you are already aware. Senator Hathaway has included 
in the Senate Omnibus Bill (already out of Committee) a 
Title on Career Development, Guidance, and Counseling* We 
are enclosing a copy of the section (Title V), and a copy of 
several suggested changes that we feel must be made. We 
have been given assurances that the kinds of changes that 
are suggested can be made [I would suggest that any endorse- 
ment or encouragement include comments about changes that 
should be made.] 

" Again, if we want to support the Hathaway portion with 
changes, we will have to generate political support of the 
type already mentioned — on both sides ot the aisle, and in 
both Houses of Congress, ^ 

I think it is possible for us to be consistent, and at 
the same time to support both the Perkins Bill and the 
Hathaway Bill (with changes). With the Hathaway Bill, no 
money would be available until FY78; this would jibe with 
the Perkins Bill if the $5 million first year (FY77) were 
to be eliminated. 

SUGGESTION: 

**Talk with your Federal^ Legislative Liaison 
Representative. ' , 



•Talk with your Congressman 
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•Talk with your Senators 

•Encourage others to do llkGwlse 

•Send copies of state reports to your 
Congressional representatives 

•Send abstracts of your state plan 
proposals to your Congressional delegation 
with covering Information* (Here's what 
we plan to do now we will need massive 
implementation/start-up moneys*) 

•Encourage people to write to their 
Congressional representatives ; make use , 
where possible of actual happenings or 
anecdotes* 

•Collect and transmit information that 
clearly shows that career education 

* really does make a difference in terms^ 
of sc ho last ic achievement f cit lEeniship^ 
occupational /societal awareness , truancy, 
drop-out rate , teacher attitude /at tendance , etc * 

•Again, work with and through your SEA*s Federal 
Legislative Liaison Representative* 

(A list is enclosed for your information and use*) 



* * * * * 



Several other items are enclosed for your information; 

•Abstract of the Mississippi State Plan 
Proposal (for your Notebook) 

•Reprint of article about I-EC Councils 
in California 

•Memorandum re Telephone Communications 
Network 



ERIC 
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'^Planning for Career Education" 



St< Petorfiburgt Florida Novcmbiir 1975 



ConfcronCQ participants 



A« , State Education Agoncy Personnel 



Vivienne Anderson 

Assistant Commissioner for General Education and Curricular Services 
New York State Department of Education 
Albany, New York 12234 

Jim A then 

Assistant Director of Career Education 
Iowa Department of Public Instruction 
E« 14th & Grand 
Des Moines, Iowa 50319 

Anita Barber 

State Coordinator, Career Education 
State Department of Education 
Room 815, State Office Building 
Montgomery, Alabama 36104 

Rill Barnes 

State Supervisor, Career Education 

State Board for Community Colleges and Occupational Education 
1525 Sherman Street 
Denver , Colorado 80203 

Paul C, Bcnnewitz 

Deputy Associate Superintendent 
Arizona Department of Education 
1535 West Jeffrrson 
Phoenix, Arizona 85007 

E, Niel Carey 

Chairman, Career Education Task Force 
Maryland State Education Department 
V Box. 8717 
Baltimore^ Maryland 21240 



ERIC 
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Keith L. Crufltt 

Program Director, A^i^csdinQni: 
Texas Hducnclon Agency 
201 E. 11th Street 
Austlni Texas 78701 



Patrick DohertYt Jr. 

Director, Career Dovolopincnt: 
Division of Vocational Education 
Now Jersey Department of Education 
New Jersey Job Corps Center, BldC 871 
Plalnfleld Avenue 
Edison, New Jersey 08817 

Saul H. Dulberg 

Coordinator, Career Education 
Connecticut State Dcpcirtment of Education 
State Office Building 
Hartford, Connecticut 06115 



Michael J. Elliott 



Career Education Coordinator 
State Department of Education 
State Office Building West 
Cheyenne, Wyoming 82001 

Erik Erlksen 



Supervisor, CISI 

Iowa Department of Put *lc Instruction 
Grimes Office Building 
DCS Moines, Iowa S0319 



Bessie D. Ethrid^^e 



Project Director 
D.C. Public Schools 
Browne Junior High School 
24th and Bennlng Rds, N^E. 
Washington^ D.C. 20002 



Walter Faulkner 



Coordinator of Career Education 
Vermont State Department of Education 
Montpeller, Vermont 05602 
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State Coordinator of Carcur Education 
Florida State Department of Education 
Knott Building, Room 254 
Tallahassee* Florida 32304 



J, Lefllle Firth 

Career Education Consultant 

Massachusetts Center for Occupational Education 
Sun Life Bldg* iS^2« 100 Worcester ltd*, 
Uellesley* Massachusetts 



Jack Ford 



Assistant Director* Career Development Section 
Ohio Department of Education 
65 S* Front Street 
Columbus* Ohio 43215 



Pat Carzlllo 

Career Education Specialist 
Kansas State Department of Education 
120 E- 10th Street 
Topeka* Kansas 66611 



Robert Haakenson 



Career Education Consultant 
State Department of Education 
Len Jordan Building 
Boise, Idaho 83720 

Barbara Cuthell 

Career Education Consultant 

Vermont State Department of Education 

Montpeller» Vermont 05602 

Leonard B* Kodet 



Career Education Supervisor 
Minnesota Department of Education 
5th Capitol Squa e Building 
St. Paul* Minnesota 55101 



Blllye Jackson 

Data Analyst, Career Education ^ 
Mississippi State Department of Education 
P-0- Box 771 

Jackson» Mississippi 39205 
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tvnn Jenflon 

Coordinator, Career Education 
Utah State Beard of Education 
250 East 500 South 
Salt LAkc Clty« Utah 



Gorald A. Klein 



Coordinator* Planning and Management Support 
Georgia State Department o£ Education 
231 State Office Building 
Atlanta* Georgia 30334 

Emll R. Mackey 

Supervisor, Career Education 

Arkansas State Department of Education ^ 

Capitol Mall 

Little Rock, Arkansas 72201 

Robert P. Martin 

Coordinator, Career Education 
West Virginia Department of Education 
1900 Washington Street E. , 
Charleston, Vest Virginia 25305 

J.H. McMlnn 



State Coordinator, Career Education 
Mississippi Department of Education 
P.O. Box 771 

Jackson, Mississippi 39205 
Robert S. Meyer j 

Career Education Consultant 

Wisconsin Department of Public Instruction 

126 Langdon Street 

Madison* Wisconsin 53702 



Dell OhnlnR 



Assistant Coordinator, Career Education 
New Mexico State Department of Education 
300 Gaspar 

Santa Fe* New Mexico 87501 



Jean Page 

State Coordinator, Career Education 

New Mexico State Department of Education 

300 Don Gaspar 

Santa Fe* Mew Mexico 85701 
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Paul N* PetcM 






Manager, Career Education Unit 
California SCaCe DepartmcnC o£ Education 
721 CaplCol Mall 
SacramenJCo^ California 958 U 


\ 

V 




^ Jodcph Plomarltls t 


\ 




Coordinator, Career Educfitlon 

Departmonc of Education, Government of Guam 

P<0< Box D<E< , 

Agana, Guam 96910 




1 


Walter Rfimbo 






State Coordinator! Career Education 
' Texas Education Agency 
201 E» 11th Street 
Austin, Texas 78701 






^ Etlc Rannlsto . 






Career Education Coordinator ^ 

New Hampshire Department of Education 

105 Loudon Road 

Concord, New Hampshire 03301 


<* 




Carol Relsln?5er 






Career Education Coordinator ' 
Illinois Office of Education 
100 H- First Street 
Springfield, Illi.iols 62706 






^ Elba Roman . 






Director, Special Programs 
^ Puerto Rico Department of instruction . 
. Rio Pledras, Puertd Rico 00919 




\ 1 


Daniel Scablle 




H 


Career Education Coordinator 
Overseas Dependent Schools 
' ' , Department of Defense 

Washington, D»C; 20301 


V 




*■ ' ^ 
^ Jack Taylor " 




^" 1 


Coordinator, VIEW 
^ . * OklahoQa State Department of Education 
State Capital 
Oklahoma City, Oklahoma 


■J 


' ' 1 


ERIC ' • , X7'j 


/ * 

/ 

/ 






/ 
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Ellon Tolllaon ' 

State Conault^nt* Career Education 

South Carolina Dopartment of Education 

906 Rutledge Building 

U29 Senate Street 

Columbfa, South Carolina 29201 

Gordon Van Hooft 

Directort Curriculum Development' 
New York State Education Department 
^ Albany, New York 

Elizabeth Wampler 

State Coordinator, Career Education 
Indiana Department of Public Instruction 
120 Market Street* 10th Floor 
Indianapolis* Indiana A620A 

William Weisgerber 

Director ft Career Education 
Michigan Department of Education 
Box A 20 

Lansing, Michigan A8902 

Jeanne Werschke 

Supervisor, Career Education 
Colorado State Department of Education 
State Office Building 
Denver, Colorado 80203 



ERIC 



''Planning for CAreer Education** 



it 

B* Other Pf^rtlclpantg 



Elvis H> Arterbiiry 

Project Director 
Partners In Career Education 
1201 N. Uatdon Rd. 
Arlington, TX 76011 

Paul Barton 

National Manpower Institute 
Uadhlngton, D,C. ^ 

CDR John Brame 

Chairman, JELDOR 
Arlington, Virginia 

Frank Burtnett 

Executive Assistant 

American Personnel and Guidance Association 
1607 New Hampshire Ave, N.U. 
Washington, D.C, 20009 

Mrs. Saul H. Dulberg (Uifc) 

Conn. St. Dept. Education 
State Office Bldg. 
Hartford, Connecticut 

Thomas E. Enderlcln 

Progratn Offlcet 
OCE - USOE 

Room 3100, 7th ^ D Street., S.U. 
Washington, D.C. 

Jane Cllckman 

Public Information Specialise 
. ^JSOE 

AOO Maryland Ave., S.W. 
Washington, D.C. 20202 
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Senior Associate & Division Chlof NIE 

NIBt BducatlOn & Work Group 
Uadhlngton» D<C< 20208 

Sidney High 

Director of Career Education Programs 
U.S. Office of Education 
Washington^ D<C< 20202 

Bruce E. Hopkins 

Coor< Gifted & Talented 
A*E*A* 7 
Cedar Hts* 
Cedar Falls» lA 

Bill Homer 

President, 

SW lOwsi Learning Resources Cntr. 
AOl Reed Street 
Red Oaki Iowa 

William Homer 

Director 

Southwest Iowa Learning Resource Center 
AOl Reed St. 
Red Oak| Iowa 

Kenneth B. Hoyt 

Director, Office of Career Education 
USOE 

Washington, D.C. 
Myrtle Hunt " " 

Director 

Pinellas County (Fla) Career Eduo. 

3230 9th Ave. So. 

St. Pete., Fla. 33712 

Wm." I. Israel 



Director* Education/Military Project 
Council of Chief State School Officers 
Washington, D.C- 
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David L« Jflflflor 

Director* Career Education Project 
Council of Chief Scato School Officers 
Washington* D<C< 20036 

Elaine J« Katz 

Editor 

Career Education News 

230 M. Monroe St. 

Chicago* Illinois 60606 * 

Gary Kllroy 

Supervisor, Guidance Services 
Pinellas Co. (Fla.) Career Educ. 
3230 9th Ave. So. 
St* Pete** Fla* 33712 

Kenneth Koiposkl 

EPIE 

New York, New York 

S idney P. Mar land *^ 

President, CEEB ' 
New York, New York 

N.L. McCASLIN 

Research Specialist 
Ohio State University 
1960 Kenney Road 
Columbus, Ohio 43210 

Bill Rennle 



Supervisor Secondary Career Education 
Pinellas County Schools 
3230 9th Ave. , So. 



^ St, Petersburg, Fla. 

Robert J. Ruane 

Asst. Director, Florida VIEW 
P. A. E.G. 

190 Chlpley, Fla. 
Marilyn Schreiber 

Librarian/Project Manager 

ERIC Clearinghouse in Career Education 

NIU 

DeKalb» IL 60115 
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Dflvld V. Tlcdeman 

Professor and Director 
ERIC Clearinghouse In Cnrccr Education 
204 Cabel, Northern Illinois University 
De Kalb* XL 6011S 

Ray D. Warner 

Career £d. Director 
Nebo School Dldt. 
865 E. 3rd So. 
Spanish Fork, Utah 

Dale Williams 

Southwest la Learning Resource Center 
* 401 Reed St. 
Red Oak» Iowa 51566 , 

Bill Woolley 

Director 
Florida V.I.E.W. 
P.O. Drawer 190 
Chlpley, Fla. 



V 
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APPENDIX G • 
PIJ\NNING FOR CVREER EDUCATIOM 

A National Conference for State Directors/Coor- 
dinators of Career .Education sponsored by the 
Council of Chief State School Officers and the 
project, ''Strengthening State Leadership in 
Career Educaticn", 

November 12-14, 1975 

Bilmar Hotel 
St. Petersburg, Fla. 
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Thmt* rto tvflflEt^ti^ ft*> f^C eA# cmOfmf*. 
Cft^f* irJlt bit c^4f4«« tat EA« 
JMjfl. M'iE^ EM* in Hirtrf^ fi^triclt^tm 4lk4 9^*^tv•^* 
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TASK roncc ttcronr; 



^> 4S A.M. 

_ ■ *N.it irtiM t f e h li>ce Of I JOl Ml t OA fonf crciicc 
IONS A.M. 

SPKCIAL iMrnrsT rrf>;)rs (nhJTATrtu 

CENTRAL SfSStOn 
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tire effutt^ "( (I'Hivr |,^Imc<i<. l**ti^ Thi^ TiUttirlt ^tfihrr 

4r'*cl.it C*fli:^iitn- 111 t"ir«*fr SHur>tl'*M. TJiv* ijurrcH 

D\tvct WucAtlifl. UlthMMt til* (.u^tti^^t jiivJ tTu'^rAv^ 
**oti( fron All il*piv vrotint* iJir '^vi-r.rlt'^ rf h^rtis fSai 
h.Hc hrcii n.i*t** (n .IX* Vi>-j1.: haV*^* J*ri*rt fiijr** 
dirrieuLe, it Af^t 1e ,ifit^lble. 

to tf*:Vt***rfl':'J >■ tl*?* \\*-\*^ 0*->t 11 1** tj^^^M thr^^^*i*leJ vy 
(he ri**rJ*lA StH>t.- 1^1*^1 ,rtr*<:At <■( M*ip>tlort* Df. 

ti**flt n^iil^rHn.^*-^ (n art '*■1^4ttv^ F^r rit^t^^lln *>r tKit 
coitf ero^vc* *^t rtir l*jrrT I 1 I, ri^**c l.i I tI*K^t;kit . 
At* Klvm to :lf*P. ?1/ftt4* *!*tnCi of Che i'iii**|KtH 
Countjf Srt*rolM, 
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ExrfOllve Sc<ri*t;ipy 
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CCMPETENCIES FOR STATE 
JIEER EDUCATION LEADERSHIP 



Mean Responses: 38 State Directors/Coordinators 



INSTRUaiONS 

\ ' ■ ^ ■ 

Please reach each statement carefully. You are being asked the degree to 
which you feel these ccmpetencies should be characteristic of state career 
education coordinators. 

4 

, Mark both sides . Circle the number corresponding to the degree that best 
fits. your perception of the competencies. 





Competency EXISTS 
to a: 

1. Higji degree " 

2. Nfoderate degree 
3* Low degree 

4. Does not exist 



Competency SHOULD 
EXIST to a: 

1* High degree 
2, Moderate degree 
3* Low degr^^c 
4* Does not exist 



High Low 

X = Circle 

1(2)3 4 
1@3 4 
1@ 3 4 



1@3 4. 
r(2)3 4 



I. PLANNING 

A. Needs Assessment - determining 
status as it relates to career 
educ^tjion at tfte: 

1. regional level 

2/ local level 



3. learner level 

B. Identification of Goals and 
Objectives - iden t if yin^\ goals 
and objectives on a short, term 
and/or long range development 
and iirplementation plan at the 
regional level. \^ 

C. Developing activities to meet\ 
goals and objectives. 



High Low 

X = Circle 

(1)2 3 4 
(5 2 3 4 
02 3 



(1)2 3 4 
(52.54 



ERIC 



High Low 

D. Management - managing programs IT " Circle 
and activities of career educa- ^ 
tion at the state level, - QjZ 3 4 

E. Identification of Resources (funding) - 
necessary to support activities avail*- 
able from: 

1. federal sources ^2 3 4 

2, state sources ^234 
3* regional sources (^2 3 4 
4, local sources (^234 

F. Evaluation - providing information 
to decision-makers on; 

1* . process outcomes (1)2 3 4 

2, product outcomes ' (p2 3 4 

II, ORGANIZATION 

A. State or Regional Advisory Councils - 
facilitating activities of a state 

advisory ^council* ^^2 3 4 

B. Intradepartmental Task Forces - iden- 
tifying, establishing, and facilitating 
intra-departmental activities- ' . (l) 2 3 4 

^ C* Interdepartmental Task Forces - identi- 
fying, establishing^ and facilitating * 
inter-departmental activities. fy 2 3 4 

D. Legislation - identifying strategies 
to facilitate new or continued state . 

career. education legislation- (l) 2 3 4 

E, Steering Committee - identifying, 
establishing, and facilitating 
steering cornmittees xAth specific 

charges relating to career education * 
activities at the state level- /l)2 3 4 
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High "Low 

y - Circle 

1(2)3 4 



1 2(?)4 



1(2)3 4 
1(2) 3 4 
1(2) 3 4 



1^3 4 
1(2)3 4 
1 2 ©4 

1@3 4 

l(g)3 4 

1 2(3)4 



F, Staffing and Organisational 
Structure - promoting und ostablisti- 
ing an effective staffins pattern 
and operating within a cooperative 
organizational structure in relation- 
ship to other personnel in the state 
education agency. 

G. Business/lndustry/Labor/Professionals 
identifying, promoting, and establish- 
ing cooperative relationships, active 
involvement, and open communications 
with all segments of the community. 



High Low 

y( " Circle 

(1)2 3 4 



6 



2 3 4 



H* State/Regional/Local Agency coordina- 
tion - promoting and establishing\ 
cooperative relationships > open cbnummi* 
cations* and responsive linkages be* 
tween agencies at the: 

1. state level 

2. regional level 

3. local level 

111. DISSEMIKATION ^ 

A. Needs Assessment - identifying specific, 
coTTiponents to determine the need for 
information > materials > human resources, 
etc. for dissemination to: 

1. internal to the SEA 

2. internal to the education 
community 



02 3 4 
(1)2 3 4 
(1)2 3 4 



2 3 4 



0 , 

(1)2 3 4 



3. business/industry/labor/professional 

community /1I2 3 4 

B. Information Sources * identifying sources 
or information form all segnients oF-the 
community. /y 2 3 4 

C. Collection - identifying techniques for 
collection of career education informa- 

tion> materials, human resources, etc. n)2 3 4 

D- Storage - identifying methods of storage 
of collected infomation to be dis- 
seminated, ^ ^(^/^ ^ 



er|c 
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High Low High Low 

E. Retrieval * identifying nn effec- 

K ■ Circle tive retrieval system for all dis* X ■ Circle 

^ semination information materials, ^ 

1 2g)4 resources, etc. ^(2/3 4 

^ F. Ntodes - identifying and promoting 

1 2(5)4 various dissemination modes. ^ (D^ 

G. Feedback and Recording - establish- 
ing an effective system for continuous 
A feedback and recording of all dis- 

12^4 semination activities. 103 4 

IV. MANAGBIE>fr SYSTBB 

A. Accountability - establishing an 
accountability process for continuous 
reporting to those persons, agencies, 
and segments of the community involved 
in the planning, organisation, and 

^ implementation of all career education ^ 

12^4 activities at the state level. (1/2 3 4 

B. Nfonitoring and Technical Assistance - 
^ providing monitoring and consultative 

services and/or identifying resources 
to meet requests for technical 
assistance at the: 

1(2)3 4 1. state le\^el (1)2 3 4 

1^3 4 V 2. regional level (l) 2 3 4 

1 2 04 3. local level Qz 3 4 



C. Cost Analysis/Benefit - identifying, 
establishing, and operating an 
effective cost analysis of all career 
education activities as they relate ^ 

1(2)3 4 to state goals and objectives. ^(y^ ^ 

D. Redesign * identifying and establishing 
a process for review, modification, and 

^ continuous update of management system ' 

1 2(5)4 at the state level. A) 2 3 4 
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High Low V* FUNDING smVTEGIES High Low 

X - Circle A* Potential Sources of Funding - 3? * Circle 

identifying and acquiring funds ^ ^ ' 

1(2)3 4 from all available sources. Q)2 3 4 

B. Prioritized Budget • developing a 
defensible, realistic budget that 

^ clearly identifies the limitations ^ 

1(2)3 4 imposed by any cutbacks. 3 4 

C. Redirection of Existing Resources • 
^ identifying sources and implications 

1 2(3)4 of redirection of existing resources* (i)2 3 4 

D* State Legislation for funding - 

initiating new funding legislation as 
\>fell as infusing career education ^ 
1 2(3)4 funding into parallel legislation. , A) 2 3 4 

E. Business > Labor* Industry* and Pro- 
fessional Organizations as Funding 

^ Sources - identifying and acquiring 

1 2(3/4 funds from these sources* fl) 2 3 4 

F. LEA Funding - identifying for LEA's 
realistic and defensible budgets for 

1 (2) 3 4 career education. (l) 2 3 4 

^ G. Legislation - providing significant 

lm3 4 data for funding career education. (l) 2 3 4 

H. Foundation Sources - identifying and 
^ acquiring funding fran private founda- 

1 2^)4 tion sources. Q) 2 3 4 

I. Identification of Power Bases - identi- 

^ fying and using power bases for inr ^ 

i 2^4 fluencing the appropriation of funds* fl)2 3 4 

J. Other Government Agencies as Funding 
Resources - identif> ing and acquiring 
^ funds from other governmental legisla- ^ 

1 2(3)4 tion* (52 3 4 

K. Use of State Legislative Liaison 

Officer • identifying and facilitating 
the procurement of funds throjgh the 
use of existing legislative liaison ^ 
1 2^4 people. (1)2 3 4 
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High Low VI. PROGRAM I^IPLE^ENTATION High Lpi^ 

7 ■ Circle A. Making available information about X " Circle 

^ existing career education curricu- ^ 

iQjZ 4 lum. Q)2 3 4 

B. Providing technical assistance to 

^ infuse career education into existing 

1/2)3 4 curriculum activities. A) 2 

C. Using SEA mechanisms to assume the 

scope and sequence as provided for ^ 
lg/3 4 career education. s A)2 3 4 

D. Identify Target Groups - identifying 
target groups necessary for facilitating ^ 

1/2)3 4 program inplementation. q)2 3 4 

E. Staff Development (inservice) - planning 
and carrying out effective inservice 

^ training programs and/or assisting ^ 

1(2)3 4 others to provide such training. /p 2 5 4 

F. Staff Development (preservice) - in- 
fluencing teacher/counselor training 
institutions to prepare graduates to 

^ carry out their respective role related ^ 

1 2(3/4 to career education. (y 2 3 4 

G. Technical .Assistance - consulting ^>rith 

^ LEA'S in assisting them to implement a ^ 

1^3 4 comprehensix^e career education program. QjZ Z^ 

H. Utilization of ODmnunity - providing 

* leadership to engage the coinnunity in a 

collaborative effort to deliver career 
1 2(3)4 education. Q/2 3 4 

I. Utilizing a variety of strategies such 
as pilot projects, demonstration pro- 
jects, and exenplary and innovative 
projects to facilitate the implementa- 

1/7)3 4 tion of career education. /l)2 3 4 

J. Organizing and facilitating the use of 
consortium efforts, resource centers, 

and interstate cooperation as vehicles _ 

1/2)3 4 for implen^enting career education. — Q)2 3 4 
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*8Ttl£»<;TH£NE%? STATb LBADGR^HIP lit CAlUSGd EDUCATION* 

cowxiL OP ciiTtr STAT:: £ci;oot orncnRn 

Pl««ft« chock thm o«ioncifta from which you have rccoivod carter o^lucation 
\a?nr(Mtii^n rolatod to v^c^ ot th^ CoLlowLr.^ toplc^t 




o t h« fTJlat er lali 

Education^ Act iv It 

Career , Education > 



Thff Council of Chief Stato School Officers has de'/ftloped a newsletter, B^f^HifiTtg* 
for comnun t t i n<; tnfomation regarding career education to State, beoartnent 
personnoL. The following? questions/ relate to this newsletter. Do you receive 
EXCFAM nr:? „29.V"^s ^ - If/you have not received a copy* you do not 
nooa to ^complvtc tho reramdcr of/ this questlonairo. 

i« How do yo'j review EXCh.A^JCE ? 

(Check { as many as apply) 

hav-; not h."!d **ie . ooportunitv to exdrtine it 
^ ^'S ^ sr^n It raoidly 



t read selected 'portions 



70 I read it thoroughlv 
*^^Ot;;er 



f specify) 



What is done vith ycur copy of eXCHASCB- ? 



ICheck ( 



s many as apply) 




It is retained for ny personal use 
"it IS circulated am^jrr staf- no^tvbers 

It IS forwcrd'=d to ii^dividuals joutsi^e our state departnont 

" l^ is placed in a reading area - 

^rtcms are rcprciiu^ed in state department publications 

8 "Copics are made for circulation 

don't recall 

O ther 

ispecity) 



ERIC 
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4, PhMrtn rJito tho uscluirt^ao of tho in^ormatton you hAV« rocoivod from 

tX'^H^^ini! roq^rdirtfi^ ftjch of th« folIowLng caroer 4ducAtiort topic* by 

iiriTCi^} Zj jpprcipriatd **grd4J^.^ Tho ^radino scale to bo Utili^fcil 



A ■ Outttdndlng 



0 - OoLow AVdtAgQ 



^fP » Mot PtdsontOf! 

in BXCIfAfinB 



Eanlc of 
5 

3 - h 
3- 1^ 

2 
1 



iTi ttvj apac^ ta the rl<;ht ploaao m^^o connonts r^latod to the Irtfornatlon 

cc.nr.iirln:att'cl. 



f evaluation 



3.1 



3-6 



Planniri<T and 3*6 
Asu'jssrc nt of 
Koed 



3.7 



Legislation 



Dthor CC3S0 

TspQcTtyT 



Activities of Otner States 



A B (c) D F M? 

g 53 3 



A (s) C D F MP 
1 11 i> 



A (Sj C 0 F H? 



A C D F 

1» 15 9 g 1 



b ) C D F 

n 13 Q 1 1. 



A B C 0 F (tP 
1 1 



i 



C D F KP 



A B C D F KP 



A S C 0 P »P 



At the levels of inforcation 
needed - surnary of^ fitidinsG in 



Have paid very little attention to 
needs assessii^nt front level 



Initial issues have conccr.triitsti in 

general terzis to this - gocd* should 
oe exn^ind^d 



Rank of 

IT 

? - 3 
1 

7 
5 

2 -3 



S, Plcdsc rate exCH;a:;GS on each of the following items by clrcllngOthc 

. appropridto "graUo*^ Place ccmments regarding these- Items in the tolurtn 
on tho right - 



Clirity 



Polcv«nCtf> 



rornat/Visu^il 
Arp^;al 3*5 



1^.1 



Jsofulr.fss ^'3 



A = A\-crz~n F.sc-por.sc 
0= : :odal Rcsi 
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ii9A £ 



F 



D F ^'P 



A B D F ri? 

1; 13 1$ k 



O B c D F HP 

lalSJL 



About right in length 
More itarj; nssded 



A bit i3JLusive - ceuld ccrry core 
specifics that fcould be cc:z3inicated 



Kox inporcam: - coatenw i^zportar.t 



Keep then coniing - as frec*tient as '^s- 
sible to '«s? tine fririio current fc^ 



Other sources contricu^e 3?jLCh - can't 
depend on this to be the one I rely c: 
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COKME;tlTS 



r MP 

£0 



Ov 
othor 



A 0 C 0 F MP 



A B C 0 F NP 



A B c D r 



ft. Have you submitted <iny inforniation for inclusion in EXCHAKCS ? Q Yea SiSl^^ 
7, WhAt topics would you lHo to h^ve addressed in future issuos of EjgCjtAiinE ? 

(See pases k ani 5) 



How iTOulxi g^xC rAtrT^ be c:ade more us^^ful to you? 

(See page 6) 



9- «ov 13 z::ZH.\:'Tt r^^st helpf'jl to you? 



(See pages 7 S) 



10. ether Corv^rntS! 



(See pi^e 9) 



Modal Sonponse 



er|c 
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WHAT TOPICS WOULD YOU LIKE TO HAVE ADDRESSED HI FUTUIIE ISSUES OF EXCHMrOB ? 

Exai^plen or productive sound evalxiatlon efforts. Inforsntlon on successful^ 
actlviti<!s pro.^cctc rjir-Oi^Gnent - niore Informtlon of the nature of 
ldentllVla'3 other a-^ency, professional s^^oups, mcetlnss, etc. reeardlns 
career education activities* 

Management and planning 

Incorporation of pildance personnel "Hovrto". 

Continue on funding Information legislation (federal) ^ state prograns 
and processes 

Planning and developzisnt 

McGds to focus in on problea areas wbere inroleaentatlon Is difficult. 
Infusion strategies th2.t work - eloaentary and high schools. 
Collaboration strategies that vork. Problem of overload of commercial 
materials - evaluation techniques. 

More on evaluation 

Students assessment. Management skills. Curriculum -'dlsS'eriiL nation 
reso^orces including bilingual- Career education for handicapped. 
Planning and instractional content. 

Evaluation (relating to academic achievement). 

State plans - fundir^ (keeping up to date). r 

Anything concernlr^ development of state plans. 

Management of career education at state level including relative 
position in SEA to enable wrking across and with all bureaus. 

i 

Exchange of ideas end /successful activities. 

This sounds as if an in depth article Is deslred--and I disagree vith 
that thought. ' 

An idea exchange. Practitioners of good career education. 

Results of der*onstrative projects In terms of dissemination 

especially at hi^ school loyal. Cczmiunity reaction to career education 

activities. Evaluation (assessment) of attitudlnal change. 

/ . - " 

Other /legisl,^tlve information as it relates to education in general 
and career education in specific. 

Since I have not been In thic present position in the past I believe 
past Issues and naterinls shotLld be sent to a new director. 

Legislation. Reports of outstanding practices. 



APPENDIX I (Cont'd) 

' Status of federal Xcgi^latloa, Specific state projects/contact persons* 
Hew professiomX cateriaXs availabXe. -.,Nev liutructlonaX isaterlalA that 
axe av^ilabXe, 

Fcrbinent VasMngton news of career education, 

^ Measurement and evaXuation« 

Ixy and get something f^oai each region* Ask each state once or twice 
a year to su!bmit* 

More on cocsiunicatlon between states* 
More on inanagement and evaluation* 
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HOW COULD SCCIIAltGS BE ^!AIlE MORE USEFUL TO XOU? 

. ■ /' 

Relay pertinent inforDation fron USOE, NIE and/tho National Advisory 
Council* 

More depth 

By putting ne on the oailins list (L, B, Kofiet, lUnnesota State Department 
of Education) « 

Circulation 



* 
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HOW IS EXCHAIIGE MOST HELPFUL TO lOU? 

Keep mo abreast of current bappenlnss at the federal level* This» 
In tuxa» assists me in planning strategies at the local level* 

Keeping abreast of developments in other states* 

Method of sharing inforsaatlon among states and to let state Imow vhat Is 
going oq at the national level. 

Keeps U3 posted on the activities of other career education leaders/ 
states. \ 

As infojznnation. 

Keepingj abreast of current events. 

Updating on career "education activities. 

Heads ne^iii the right direction for infoncation! 

Concise and timely information that I would noti^otherwise have. 

Timeliness 

It is a cormLnicat^ons link and keeps one current on nev develoipnents 
nationwide. 

Up to date .inforz:atlon on happenings in D. C* 
Presenting "state of the art*' sxiccinctly* 

It gives ne a 'Vehicle" for learning about ^^hat is happening in 
career education nationally. 

As a means of coiEminication. 

Means of staying in contact vith some of the monies* 

Pertinent news of Washington scene. Other state activities* 

Current up to date information from federal level. 

Sharing of other. state's activities. 

It contains the most up to date news* 

Learning about career education in other states* ■ 



By keeping na bettor Infornod rsgordlng dovolppaents at the national 
level* • 

Informative 

Vp to date infornatlon 

Clarify policy - provide direction 

Infoncatlon or potential salient lD:forniation source* 



D 
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OUtER CO^DEIITS 



Must keep a pulse core concisely, more current in q.tdciay 
obtainable fona. 

It '3 too soon foi* €Ln In-depth evaluation. 
You have a good start. Keep up the good vork. 

With so fGv issues published to date, it Is difficult to evaluate the 
EXCHAITGS . 

1 am not able to coinent fully as 1 am not well related to EXCHj^JTGS . 

Care ^lust t)e taJcea to not continually duplicate what other newsletters 
are doing. I kiiow this is difficult and cannot be avoided coiirpletely^ 
however, the information is not useful if it merely repeats something 
else. 

Many thanlcs for the effort represented hy publication of EXCHAJTGS . 

Often risports the same information as that of other ptilications . 
How do you obtain copies or sxibscribe for local program directors to 
receive ccjples? 

1 wish 1 had more ticie to really think this critiqjue out more carefully. 
However, it is difficult to fully evaluate a newsletter that has had 
on3y three Issues. 1 lilce the information. It gives us some personal 
identity with the leadership in Washington and our other friends in the 
field. 
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Chief State School OfjCicerc 

cot.:;crL c? ciitsr stats sckool orr;cErs 

thfl Qornci^i fron which you fiav^ r'*r*^tv«'J cAriir o^luc&tlon 



Topic 






% 


U 1 

c 
=> 


V* S 

D M 

Q 


u 


c *> 


il 

0 1 

1 










Evaluation 












3. ' 




"SI t ■ 






stAto i J. f t 1 














Mdna^enent 






^ : s 1 t ! 




State 11^2 


^1 ! 5 




Lr^C^i i ! 










As$c&4nttnt 

of ''Mi'd 












f sn.it^ t a 1 1 ^ 1 \ 


■r' \ 1 ! 1 






Strategics 


Uatio.Tai 1 I. 






! 1 


i 1 j 






2 i ^ 




1 




^ Local ; ^ 




t 3 ' ^ 




Loqislation 


I :;ar:onal 1 J; 






1 1 : ' : 




t 1 


1 i 






Other 1 


?iiblic?.tion 


! 




ll 


1 


1 






1 

t Infcrr^tion 






!i ll 




! 1 




1 

\ 


1 ! 


ECS 






1 










\ 

1 1 


i ! . 



The Council of Chief State School Officers has devi^loped a nevsletter^ £l£"^r^ll^' 
foi" cor:*r:i^pnicjtinq inforrr.ation regarding career education to State ^opAtzr^chz 
pors(onn(;l< The following questions relate to this /.evrsiotter. Do you receive 
t'^y HLv*'^^ ? 5 yos 7 no < It you have not recoivoU a copy. yoM do not 
noei3~to~'conpTotc the renamder of this ques tionaire* 

i. Hovr do you review £XCHA*;r>E ? 

(Check {V^ as svany as apply) 

_ £ 1 Jvav^i no- ^iJii r j^.^i, ccportuni tv to e:<aj^ine it 
"T^ I scan it raPicUy . ' ^ 

1 _ I read selected portions 
I read it thoroughly 
Othor 



(specify) 



3. Whit IS dono with your copy of E>:C:HA:iGE ? 

(Check (v^as ruany ^5 apply) 

tt iA re:aineO for my porscr.al use 

^~"£j_" tt is cir^ulitcd anon^ st^ff r£^:r.bcrA 

jTlItt is forwarc;cd to individuals outside our state departnont 
_X It Is placcJ in ^ r<*adinq ar^ja ' 
^3 turns are roprcJiucoi in 5tate dipartnsent publications 
Copies arc rn^v!?; for circulation 



p 1 don't recall 
Oth^r 



<speci fy > 
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4i riun'itf r^tti the utf^tjlnofl« of th^f inf orrfi^tioii you hAVti rftc^lvod from 
CXCltrjtcn r^^drcSina o^i^h of th^ fcUcwln^ ciroor «ducAtion topici by 

In >ll foitOWAl 



Rank 



3 
k 

5 
2 
X 



of 



F • fAlLuro 
W * Net Preaonto^ 



evaluation 



3.7 



Hana^Qinent 



3.6 



Pl^nnin^ and 



Fundin*? Strateg^cg 



U.3 



Other 



tspeciTyJ 



A ^ c D r m 

^ g 1 



C D F 
3 



A 0 C D F 
5 2 X 



^ & ^ D F HP 
S'^ X 2 ^ 



^ ^ C D F KP 

3 X 



A & C D P NP 



"A B C D P 



A B C D F TIP 



A a C 0 F 



D 



Rank; of 
, Ttcri 
2 

3 ? 
1 

7 

3 5 



5, Ploaso rale EXCH.ViCS on each of the following itens by circXirgOthe 

appropriate '^grace," Place corjrents regarding these items in the colurm 
on the right. 



.t:.m 









Clarity 


A O D F 

3 M 3 




Relevance , « 


0 B C D F NP 




torri^t/VisJ.il 
Appeal 3.1*' 


A C D F il? 

U 3 1 




Timelir^^s.s ^ 






Us^'fulr^ess ^ ^ 


^ 0 C D 7 
J. •» J> 
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co^'«f;?ITS 



overall Cf f^Ttlvur^Cftjt , 

3. J 



Otn«r 



I \ ' ' 



A B C 0 r ?4P 



At S C 0 F NP 



A S C 0 F tip 



6. H>iv^ you sufcnitted any Information for inclusion in §J££!i£ilSS'^ , Q ;io 

7. W^^'vt topics vouLd you liko to have addressed in future issues of CXCltAN^t? 

Evaluation . 
Implexentation strategies 
Cxirricuiua inclusion dcvclopzisnt 



S* ttov^ cc-ijlJ L\:::!n ho it.t!.; r.cro useful to you? 
What are other ^states, doing? 

VPnat legislations aad fu::din.s iiechoiiisas do states have for career edacatic: 
Hcnx do states relate occupational/vocatior,al education programs to 
career education prcjraj:^? ' ^ * 

She/ ex^TsjX^s of saccorso in other states 



9. ttiv is 7?:Ct:/::rr. T.or^t heX^)£vl to yoa? 
Stinulation for SEA Staff 
Capsulizcd infornation 



er|c 



LO. Othor Comr.ents: 

Please address copief of all career education naterials to the follovrinG^ 
in cCditicn to . ^^ 

Dr. Janice vrcirj:::::^, Director of ?lannins 

htass-^chucQttc !;c::!Lrtr.ont of Education 

182 ?rer.ont Stro-t. 

Eoiiton, osiii 

and 

Dr. P-'*/T2 cI*: J* Vo':*raf f ' 

Asroclat^ Cor;-ni5;;i6ner for Occupational Education 
(sair*G c.a»irc5c) ^ ; 

/i U *i ' . * 
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cot>%cfM ciljfif 3T,\;£ dchool ovnciiRs 
coJ:rcRC:;ci: ron stat?: :;:?C':T:ns/i;coT'.niN;^TC?.s cr capesji eoucation 

NQv«»b«r i:-l4f 1^75 
5t, Potoribiif^f Florida 



1, 



2, 



„,,.„„ „,,,Stat» Oltttctor/CocrdmAtor o( Caroer education 

Afgistont Stattf Dirtfctor/Coottfinator of Career education - 

, p thcr 

tspociCy) 

How long have you bocn worhini; in tho ^reA of career «Uucatlon? 
years (Round to the ne^roflt v^ol« year) 



How lortg h«ve you been in your present position? 
to the nearest vholo ye.^rl 



years (Round 



II* Quality of the Ser'lnar 

Hat^ ttic overall qualltv ot the various conponont? of t^is confere^co ai 
compared to other professional f^onferenccs cf ^ronparabLe length you have 
Attjrdcd by citzlinqC; the ^pprof^rIaie '/jrade" for each of th^ fc^llc^^inf: 
' components* ^ Additional cc[t:pcnts^ are needed in the colomn on the ^iglit* 



Rank of 
Connonents 



I 



QUALITlf WTINC 



o cr* D> c 

n > Li U 0 Li ^ 

3 J5 > i» 'J 

.n < < ^ < ti< 



com:*X!JTS 



13 




1. 


3 




2. - 


1 




3. 


• 2 






11 








5 




1^ - 


5 


7. 


10 




a. 


6 - 


9 




6 - 






6 - 


9 




6 - 


9 




^- 02 




13, 



3-3 



Pre'Confcrence Infor- 
riation 

It Q 

Registration Procedure * 
Meeting racilicies 1^ 
porsonal Accot?4rtod:kLi7)n 



A B ^ 0 

. I 22 7 



Meals and Banquets 3*9- ^ 



L'holce of Confer*^nce 
Topics 

Major Pre.'^^ntdtions 
Lorcjc Group 5*^ssions 
Sr^ill Group Sessions 



Ex-':h*^r^gc of t:*for*r..^<ticnjl 
Ideas vit^ ot^er Confer- 
ence Participants ^ ^ 




Orcianix^tion of the 
Conference 



U.l 

Conference as a Whole^*^ 
evaluation ;*ctiviti'35 ^ 5 



15 



F 

r 



r 

F 
T 

F 
T 



(See page s ^ a nd 6) 
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Rank of 





k 




3.7. 


6 




7 


3.5 




8 




3.2 


6 




7 


3.5 


2 




3 


3.9 




1 








5 




3.6 


2 




3 


3.9 



PlhM.'^tf ru«!>an(l tc tie ir/Uowlin; mil group anflilont 
"of*rli(" vhich l-o-t rrf'.pcnf your noinion conccrnlPTi 
n'Mrt of rli./ I'Miiiif, ;: .tki.'.'.'.il.inn.i your tl'.o'a^Mtn m 
Ufiutulnnuu ot t\w iiuurnation t>rMotfnt»d in your work 
the nt'tnbnr of those ecastons you rtld not 4tt«nd. 



by circUnl _ 'Ut* 
(I) tho tifocMvo- 

SACtini}. 'Circle 



How Kf focti\'i«? 



.\ ^ ^' :i f 
A B Q D r 

a c D F 

6 2 1 

^ B t D F 
76311 



SntAll Croup S«fl9ions 



tion of Nood 

2« evaluation of SCCcctivc* 
nesft 

^. Hanagcmcnt pLins 
4, Tunding 

S< Manpower Hcsogrces 

6. Experiences Based Career 

7, HlUtary Liaison Project 

a. Hole of teacher Training 
lastltutQ.'i 



How UnoCul? 



(See page 7) 



Rank of 
Usefulnc:;: 




3. a 






3i6 


5 




3;.U 




8 


3.5 




7 


3.9 


2 




l^3 




1 


3.t5 


5 




3.9 


2 





Bank of _ 
Sffectiveness 



IV, Major ^■rc5i^ntations 

Ploa^^G respond to the foLlowin^ m.Tjor presentations by circLinqCthe 
"ijradf*" which best reflects your opinion concernlnc! il) ti^e effective- 
ness ot thf* f;rftsentation in stinuL.itin<? your thoucht; and (2) th^ pot#in- 
tiaL usefulness tho infor:natJon presented in your work settin<T- 



new Kffcctivo? 



2 




U 


3.8 


3 


l*.o 


1 


■ U.5 




Major t^r^ccntotions 



Cfjrjnc^t » iin J SU-rae^JtiOiifi ; 

(See pace 8) 



Sid Marland 
Ken Ko-Tioslci 
Ken rioyt 
<;t<t ttirjh 



Kow Useful? 



A 0 C D 

¥7% 



F 

F 

r 



Rank of 

Usefulnf^jz 



>*-3 , 


2 


U.2 


3 






U.7 


1 



D 
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ft*yt^ iho 'J^'Troo to wUt7h.tn<» ccrtfuroTic^ facDtt^t^^d your abLLity In oarh 
th^ fuLlouinq at^m au it rol«itus to carcor ttdurjtLotu 



1. Plttf^nlntj 

3. CoordLn^' 
tlon 

4. fundinq 
scmLrtutioti 



Hot at all 



To a Li mi tod 
«xtrnt 



6 
6 
1* 
6 

3 



To A moderate! 
extent 



O 
Q 

22 

0 

21 



To a qrcjt 
«Ktortt 



Rank o£' 



9 


3.0 


3 






6 


2,8 




5 




10 


3.2 


1 






10 


3.0 


3 




k 


u 


3.2 


1 




2 



Cctrjr>ortt8 ^f)<l Su<39CStionst 



VI. Ccftcrol Information 

L. In qc^ncral do you feel the conference ret the expectations you had 
before ;you ca::te? 

, g7 V os So 3 K Ot Sure 



2» DO you feel that the conference was worth your tiir.e And effort? 
Ves 1 no 3 K ot Sure 

cofluie n t s : (See p sur: e 9) \ \ \ 



3. 00 you feel that conferences of t^is type for j;tDte dicector^/ coor*- 
dintitors of cacfjor education should be continued? 

Ve^ ?io ■ „.l „^^t Sur^ 

contfiont3}_ (Se e pas s 10) ^ : 



4, woutJ you at'ond a confer*-TicC of this typo next year? 

36_V^s ^^o ^]ot^ Sure 

Copir>cnL*: CSee»P^SeLllX— 



\-5* lio ycu ftel tS.it a conf <:»^^*nf^' nf this typ^ is jin effective way t.n deal 
with your i^rofv^r*^ iori.> ) Jovclottoicnt ne^dc? 

32 y«s Kn ^ J Mot Sure 

Crnr- ntr^t^ (Sce p^Se ll)_ 



AllLUUiA II ILUIil UJ 

1« How vid« thl* cantot^nno moat hrtpgol tfo you? 
(Seo paces 12 and 13) 



/ . , ■ 

2. HhAt <i3pocts off this *ji^nfTC*i'*e vt?to lAOSt h^ytt^fti 'i to you? 

(See page ik) 



2w Ii'-w cfi*il<J t^'> CC*?SO mH'? C'li^^fironcoa of this tVF^'*. mor« helpful co 
Stdtc Dir^ctor^/CooruLnai;ori£ ot woretsr Education? . 

/ 

(See pages ;15 and l6) 



4, Whot ccptcs sftOulJ b^j odcIr^5S4.'J In future conCorcncQs of this types? 

(See pages 17 ani l8) 



5, Other Co*rck;nts: 

( See page 19) 



/ ^ 
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QUALITiC OP XH£ SEmiAS ^ 

Pfc* confers r.Gc Information 

Would have found it helpful to have had the actual prograa la 
itdvance^ 

Should have agenda In advance so ve can plan arrival and 
departure tl^es. 

Minimum dctaJJjs 

Registration Proeediire 

LUca the personalized folders* 

+• 

Meeting Facilities 

Move cdrport closer* 

Choice of Conference Toi>lcs j 

Mho and vhy EPIE? It vas a long day and a boring presentation! 
Very tlauily for coordinator* Hope ve pursue the topics further* 

l^joT Presentations ^ 
Varied considerably 

T&TRC Grcu? Sessions 
loose 

SmpJ-I Grour> Sessions 

Somewhat unfocused and interrupted* , 

Mi^t have had a little more pre-organlzatlon* 
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Exchap.^o of Irii*orr>atlonal Ideas %lth Other Conforonco Partlclijantfl 

No qtiefl-blon abotrb this bains oao of the inost outctanding qmlitleis 
'of all tlircc CCS30 cwocr education conferences* 

Heed more tlris to interact with UG03 on istate plans, etc. 

More tine for this activity* 

Mort nearly enough free tiac during the day to do this. 
Heeded nore free time for this* 



Orcajii^ation of the Conference 

I could have used Tuesday and Wednesday better if I knev in advance 
that the visitation called off and that no start until ifrOO 50. 

CCSSO always does an e:cccllent job of or^oiii^ation* 



Conference as a 'rhols 



Believe it did accon:5*liGh overall objective. 



SoDie spec if i 



ic proti: 



enis vere nort tackled* 



APPENDIX K (Cont'd) -7- 



SMAIX GROUP SESSIO:iS 



Need time lor feedback of groups on Thursday afternoon* 
Good Ideas verc shared! Hesources \:eTC e::cellGntI 
Excellent opportunity for tateraction* 

Heed mors ti=:3 (fl?ee tjno) to explore in depth and shaare ideas 
following presentations on an individual basis* 

• 

Heed detailed information on teacher training (evaluation unist reflect 
academic achievement as it relates to. career education a result of 
the growing back to basics QoveGent across the country)* 

The erou? sessions could bzve been nore "on task"— but the "exchange*' 
was great — as ali^ays—the person to person coatacts provide the best 
I ■ ^ possible informtion* 

Tiaie vas not denorted in the settings that vas exposed to iteis 7*8- 

In the sinall group neetings the tiiie providsd vas used productively 
on topics diiscussed but ve re2J_U'^had little opportunity to deal in depth 
the areas of evaluation, nznagenient plans, iiirplementation strategies, 
nor developing state plans* ^ / 
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MAJOR PRESEirCATIOnS 



Sld^s presentation should liave been early in the conference. It provides 
the stlTTJLlus &nd the "satty" reason and focus of actl-/ity dtirine the ne:d; 
few weeks. 



Effectiveness sorevrhat reduced by lack of focus. - inforxatlve, but not 
always speclTlcally useful. 
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1. In eenerclt tJo you ^eel the conference mot the expectations you had 
before you came? / 

Ko. Probably expected too much at this poini. 

Yes. Good exchanse^-gave a feel of the status of izaiurity of tho 
several areas—vas hopeful foi* greater/ depth of discusnion in 
several areas. Evaluation - State plan dev. - nanaccmcnt study- 

Yes. Ivfuch better than the Denver conference. 

Yes. One of the best. ' 

Yes. Wish ve had Bsore tins to lesLrn vhat other states' are doing. 
Mostly reports vas centered around state r^orting, which was very 
good. 

No. Feel nore vas needed on ^State Plans" bub this evaluation 
was before Sid Kigh - so really not fair. 

No. Expected core on developing a state plan. 

Hot Sure. Ity particular snail group spent ^ the time goin^ oyer the 
ccnipeter-cies questionnaire and did not address evaluation, fundiiig 
and management . 

' ' f- , ■ 

Ho. Thought IM learn more about specific things being dons in 
career education around the countri'. 

/ ' - ^ ^ . ' " ' - 

2. / Do you feel that the conference tms worth your tiine and effort? / 

/ Yes. Highly beneficial and an deeply indebted to those who 

^put it** together. - ^ 

Yes. It should have been longer. 

Yes. .Most helpful. 

Yes. I \rould like to see core conferences pursxiing co^rpetencies 
proposed. / 
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3. Do you feel that conforonce!! of this type for state directors/coordinator 3 
of career education cho*aii be conliinued? 

Yc3. * This definitely* adds xinity and coordination to the national 
effort for career education. 

Ye3.> Financial assistance haa heen identified as . a icajor 
constraint. Futvre efforts shcuid provide assistance in this regard. 

• 

Yes. Higjily essential if ve are to zove the career education 
concept to serving more kids at all levels. 

Not Sure. Instead of siirply discussing things 'rfith, speeches by ths 
'*big shots*'"nore state directors should discuss things that are 
and are nob 'norking. 

Tfes. It is esseirfcial that e:<x>enses he paid hy the conference. It 
is getting .neicfc to inpossihle to attend conferences on regular 
travel hucget . ^ 

Yes. Did receive scne henef its--inai'he eicpecte'd too iruch\ BeeJLIy 
felt laore ''neat" in Denver^ conference. 

Yes. Travel funds need to he provided. 

Yes. I feel thsy are needed hut I feel core tise is needed to add 
isore depth to the discussion. 

, Yes. ?his. is erctreniely iz^ortantl 

Yes. Better chance of attendirsj if funic vere provided for 
travel and per dien. 

Yes. Vould have better chance of attending J.f fundij vere provided. 
Yes, but need travel funds to attend. 

Yes, This is the only tins ve gfet together an(i share ideas. 
Yes, but include some local directors frcsi large districts. 
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^, Would you attend a corjrcrencs of thia typo next year? 

* * 

Yes. If we can secure fundlna. 

Yes. If travel Ic provided. 

Yes* Alvoys can learn scmething. 

Yes* If SEA travel policy does not freeze me out. 

Yes. Ecpecially as ve continue to pursue of specific areas designed 
to assist coordinator gain handle on how they can ii^plement 
Ijaclc hioase . 

po you feel that a conference of this .type is an effective vay to deal ' 
vlth your professional development needs? j 

Yes. Th5 ease iriLth vhich this groiip vorlts is invaluable for givirig 
U5 the voice, Snow hovr and resources linkages essential to tha 
success of career education. 

Yes. Exchange is very valuable. 

Yes. But I think we're going to need some additional types of ^ 
inservice strategies in future ccnferances. 

Te?;. We exe doing and ha*/€ in effect all of the aspects considered 
on the ascnda. But it is refreshing to lear^ hcfw sczieone else is 
approaching the saine proble^i. 

- Yes. Gain inuch froa just talking with others involved in career 
education cth^r thrn formal rzeetir-gs. 

Yes. Conferences of this type are definitely an asset to 
state leaders. 

Yes. With appropriate attention to needs of participants and key 
resource people. 

' Yes. With reservations. 
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IIOM WiS THIS COIITSRSICS'MOS'J HELPFUL TO V3U? 

* 

Federal level inforr^Ltion aad directions. 
Contacts with leaders and those on firing line* 

Identifylnc; ccnpetencies for state leaders* Brlneing iirto focoxs the / 
fact that other states are having similar problems. 

ibcchange of Ideas 

Learnlne about funding and other systems or /efforts being developed for 
assessMnt purposas* 

In needs assessrent ar,d teacher training * contacts rade, ideas 
heard, Imovfledge of available materials. 

Information disseninated vas current, not available to me. 

Interaction with federal and state* Personnel is available * 

* 

Gave sense of level of instruction to concept where various states are 
nevr. 

Gave ideas - opportunity to pursue more in depth vith the individtaals . 

Broadened by knowledge of career education efforts. Grev to appreciate 
problems of evaluation and the nany restrictions and tine ccnsuning 
reciuirexents. 

Meeting cind tailing vith people frcais ether states abovxfc career education 
and products related to. 

Learning ncre about project care. Learning more about project evaluation 
and,h?,ving the input for guidelines* 

Enabling cozrunication with other state coordinators. 

Provides the opportunity to neet vith national leaders in CE area ^ 
(Tiedeman, Haripson, Brane, Eoj^, etc.) 

Planning - information - organisation 

Get needed inf orr::ation. Shared with others* Learned cany of us have' 
the same problons. 

Good shot in the air to be able to interact with other states, pertinent 
topics of inf cmation . Sliaring of idaas and strategies. 

Information on x3C2 and state plan funding 

Exchange of good ideas. Information presented by many sper-kers u;jeful 
in home state iTplemontatio.'i. * , 
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Meeting vi-fch Individuals ylth CG=non goods. 
Excbance end Interchan^o of ideas - 
Personal contacts 

Inforrjatlon exchange - nev J.lnTrnges established. 

I^indijie Inforaation session on teacher preservlce and inservice - 
session on assessnent. 

Met lay trae reference group. 

Oirportunities to exchange ideas ^th others vhose concerns are the 
Contacts and discussion xriLth ether coordinators. 
Gained ideas regarding funding* strategy- 
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WIAT ASPECTS OF TiaS COlIPSnsiICE WERS I£AST HEU^FUL TO YOU? 

t 

Hoyt'fl rczorics- 

Small Eiroup and Ken Koyt , 

Weather - ocean 

The KPIE session 

Location - need nore lead tiae for trip planning- 

Inability to get to inore small groups of interest to me- 

EPIE Presentation 

The vork sessions. 

Hoyt's presentation 

Ken Kosioski session 

The EPE presentation 

Evaluation carosr education - I have riothing to take haclc - ideas, 
procedtireSj s^'stCins, rescurcea persons. 

Snail group sessions Eight have heen more effective vith additions- 

Graap tlzie spent ccirsleting co^stencies questionnaire. The que:*tionr.aire 
is necessary ana good, ctrt should have been done on own tide instead of 
taking group tii:e- • ' 

The materials display. 

The ins presentation. 

Interrupted, brief sr:all sessions - not clear recarding assignnent. 

Too cnich phaf and teH and not enough vork on the way to solve the 
broad problems. 
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HOV COUID Tits CCS30 COIIPZRSiCSS OP THIS TYPE l'DR2 lELPFUL TO 

savTS Ll•2:•2:,7^^/cco?J^:lv:o?^ of iLUCASio::? ^ 

Hav« a fG\r re-^rGaen-tatlyca ftotn institutions of higher education to 
identify cocsaitsenta T;hey will aalce to, .this effort: acd how they vill . 
do it- , 

. FocttJ in on specifics and report back from £nall groups. 

Further refincnent of ccsipetencies, and develotdsnt of conrpeteiicios for 
local career education coordir-ators/<^i^s*=*o*s. Ins^rvlce for teacher 
training. State plan developnent. 

Assist in getting across the point that many aspects of the state school 
system n3eds to iCTolvad in their. area of eicpertise. and that career 
education doesn't happen as a resitlt of one office. 

^ ^ ^ Dlsctisslon leaders direct conversation to the topic xtnless it is agreed 

by- all to deviate. 

Assure nore in-de?th pursuit of key issues. Identify Icey resources 
psrsonnsl ar.d have 'personnel instrunantation and procedures av^alla^le 
for reviex/, etc. 

Provide information to the Chief State School Officer cf each state. Kot 
all state coordinators have direct contact vith their chief. Maybe 
a presentation at those national meetings. 

Coniblne msetink of career education coordinators and CCSSO council so 
there cquld he one day overlap facHitating cozzKnication between 
"both groups, ; / 



Already , optional 

Group sessions should be more Infonsative; e.g., the one ve had on 
planning, c*/ali:ation, etc. vas so unstructured that I didn't knov vha* 
^ vas the use of it. 

Continue cozzunication and dialogue. Continue requesting input fron 
state coordinators cn agenda. - 

Provide core ticic to attend more snaH groups. 

IrwJividualized packages that the nilitary already have. 

Small group sessions with coordinators being sirdlar concerns. 

More tirie in groups on peartineni topics. 

Better pre neeting inforaation 

Regionallse first, then run vith one national session per year. 
Communication 
^ . Continue on some basis. o j . ' 
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Havo fllni in-sorrlcc tral^iinc senaiona on vojrious aspects of Irtplcmentins 
iind ovaluatios career educatioa prOti^rcLzzs. 

Provide funding 

lioTC tine to disciiTfl actlvitios that are happening in our states and 
problem to be j^olved. 

More of the comissioacrs present imrolve lesislator^ fron the 
area> etc. 

Socnehow record as minutes the sessions as they unfold, type and dtjplicato 
thea at a later date for all of ils. Too cany Jewels of thought are 
lost simply by" noting bighllGhts. 

Assist in getting across the point that icany aspects of the state school 
Eystem needs to be Involved In their area of eiq^erbisc and that career 
education doesn't harden as a result of one office* 



\ 
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WHAT TCriCS.Ci:c*JID 32 ADD'^SSED BI FlOTil COltTSIUI^ICES 0? THIS TTPE? 

Soxe statia ray tienofit liy vorklna tcsather. Those that have things 
in 

More erphisi:; cn district orsanisatior. of career education ncdels that 
ere successful. 

Pundins sources other than federal* 
Curriculuni infusion techniques. 
State plan - pre-ssrrice ideas 

State of art report and discussion* This shcsuld he sent out prior to 
Q^onference. Assesssent and future of career education* 

(stronger) Interstate connMnications netvrork regional conference. 

Have coordinator iltst concerns or^ prohlen and then have then share 
vith others. \ : " 

TOifi develppraent of state plans* 

Evaluation - product 

Possihle estahlishrzent of state career education offices and staffing 
of same organizing state nini-conferences . 

Staff development at SEA level. Funding. Evaluation* Business/indust: 
labor involve:::en.t . Cczzrinications 

More on izanagenent plans* Evaluation of career edxaiation prograins. 

Repbrt on career education prefects under development and what products 
fTom those projects viLl he. ' 

^tore on legislation* * 

. State plans - teacher training - fundir^ 

Involve career edtication advisory ccur^cil representative* Identify and 
present success efforts in planning evaluation. Plan for te:m typa 
representation frczi s-ate - top administrators , advisory council, 
.career education ccordir,ators. 

Evaluation 

Business/lab or/ industry/professional coordination. Inservice for 
teacher educators. Ileeds assess:::eat. Advisory councils. State plan' 
developz:ent. 
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Movlnc toward quality - what piroceasea reiQJLy ore working? vniat products 
rcaHy ar-i c^r-jCiiv-*. GcrTi'jTns mist V52C=:3 conc^rr-ed with qizallty rr.tlvir 
than just Gataloslng quantities of activities. 

Federal guidelines, funding projections 

Pundina .soiurcGs - is^ileseatation strc.tegies - orieatir^s the decision 
laakers, . / 



Specifics of what works and what doesn't. 



■/ 



id 
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OTHER COl^^EinS 



BrrI 

Kaoy 01^ MB have increasing difiiculty -In obtainias funds for this typo 
of conference. Sone provision should be ciade to pay at least part 
your eicr^nsec. This YStA of partial rsirbursen:9nt vould increase the 
number of statea par&^cipatiBG* 

Kighv sessions should be earlier^ or later so dinner is net so rushed. 

Fantastic conference - need more free tine! I! ' 

Due to tide llnitatioas , I vas net able to attend to the group on 
career education and teacher trainir.s- 

Recomendation: Conference should be scheduled for three full days or 
one evening, two days and ona norning as seen to alway^^ have nicre 
than enough iteias on the agenda, never enough tisis and aach too xislit. 
of a cchsdulel 

, Thanic yout - C 

This one fiid net nset ny c:cpectaticn, others have been excellent- 
We should continue i^ith better pre-piannins as xsy major suggestion* ' 

A beautiful e:raerience. 

I comsnd you for having an outstanding conference. , . 

Best conference of the three^, 
Ciood conference. 
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*ftTRtNOTHCNISO STATE UADCnSllIP IN CARfiCR GOUCATION** 

COUNCIL or CHicr state school orficcns 

PLeAtfl chock (v^ the agoncLot from which youth^ve recoived c'areer oduc^tion 
information r*i4t4d to each o^ tho following topicst 
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The Council of Chief State School Officers has developed a nev^sletter* SXCHftNffE > 
for communicating information regarding career eduCcition to State Ocpartnent 
personnel. The following questions relate to this nev^sletter. Do you receive 
EXCHANGE ? f YGs no If you have not received a copy* you do not 

need to complete the remaTnder of this questionaire, 

2. How do you review EXCHANGE ? 

(Check (v^ as many as apply) 

/ I have not had the ooportu^iitv to exattine it 
^ I scan it rapidly 

_ I read selected portions 
^JLX__ l read it thoroughly 

Otl^e r ' 

(specify? 



what is done with your copy of EXCHANGE ? 

(Check iv^ as many as apply) 

^ 1 1 is retained for . my persona L use 
^^_lt is circultited amoag staff members 

^Xt is forwardf^d to individuals outside our state department 



//^ " 1 1 is placed in a reading area 

^ Items are reproduced in state department publications 



/i> Copies are made for eirculation 
I don't recall 

,f Other 

(speci£y> 
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4t PlQAtd tAto tho UfiotulnuiO oi the LnCnrmAtlon you h/kvo rocttlvcil from 

CXCHAflCR regarding oACh of tho follcwtng carocr education topics 

Circling O the appropriate '•grfldo^** The grading dcaIo to bo utiU^^rd 
ii ifl CoUowtfi 



k m Outitondin^ 
B * CxcoIIoAt 



C * Avorago 

D * fiolow Avora^o 



P m Paiiuro 
NP * Not rroncntort 
In EXCMArJOK 



In tho spacQ to the right pleo&o mako coitunentfl rolatod to tho infornation 
communicator. 



_TOpic 



I 



Manac|omcnt 



*j {^valuation 

3.0 

if. I 



Gracto 



Asscsflmcnt of 

ttcnd 



runding Strategics 



J^rgisilation 



Other 



{jipeCiTyT 



A C D P NP 



A ^ C D K UP 



A (3/ C D F NP 



A d) C D F HP 



D P NP 



B C D r 

X 



A B C D NP 



A B C D P NP 



A B C D . r NP 



Comment ft 



5» Plcjsc t^ito rxCHANC R on cjcfi' of t^l1^ following items by Circling\. t^JO 

appropr i.-^tc <i r jTdc . ^ Place commcr ts rcqArding these Items irt tho colUr;n 
tlic I t'ltit- , . 
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Length 


n C D 

/ST 7 ^ 


F 
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NP 








Clarity 


/O BCD 
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NP 








Reli;vani;a 


CP 0 C D 
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NP 








rormat/Viaudl 
Appeal 


A ^ C D 

7 // 
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NP 










D C O 
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HP 






4<<^ 


Usrf iiXtit'Lfs 


(h) Ii t: D 
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NP 
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ITEM 
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COKMi;»TS 





/jT. ft) C ft P Nfr 
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inpcc ity) 
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A D C 0 F NP 








A 5 C D r NP 





J « 

6, Hjivc you submittod 'any infortnation for inclusion i n , gXCIIAMfir? ^ _^^Yos 

7, Wh*it topi*'* wfiulii Y*>u like ^to h,iv** ;ttitlr(*«tjcsl hi rui.ufi' ianuc'n (if t:X(:<t AN<">r: ? 

8, How could EXC^A^fGE be made more useful to you/ 



9, How is EXCHANGE tnost helpful to Y<^'»7 



;*L*^t*' L) I r**t:t(*i'/Co'jr(i j ti,(1 or o^' lmtl-*' t IMium Lion, JUx iii:t fi of ('c*Mt.r*istint4 
*— ' «JUjcct.JVi>!( that coulJ be usc^ to describe those niemorJindJi are listed below, 
^ iievcn bi^nks sepi^ratc each set of Jidjectives, For eaeh set* pl.ice a 

ebeck on the blank thJit most closely represents your feelings' toward 

these memoranda. 







?feaninc}f ul 




U) 


Not Helpful 




t J) 


UnpLoasant 




(4) 


Iriii^rciit i nil 






Wor*- hi 
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to) 


Important 



74r 



(31 











Meaningless 
















// 


Helpful 












— ^ 




-If 


Pleasant 






Mor intj 








■■■Ti- 








• i?r 


V^iluAblc 


_I41 - 












~:7T~ 


Unimportant 


(1) 


(3l 





11, Other Comments: (Meane *j";e th« har-v if ( «cessarv) 



ER?C 
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What topics would you like to have addressed in future Issues of EXCHAIIGE? 



Dave has covered all areas I could think of \ 
More legislative information 

Status reports on Houston conference fron each state* 

Evaluation, curriculum- 

3tofonnation on Cpmndssioner's Conference 

Continue as effective as has been! 

State planning approaches /state Advisory Council activities 
One major topic, e*g., evaluation, issues* 

State plan progress reports and results of FZ I976 Re: 1*06 Projects 



■ D 



2 c : 
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,How could SXCHrtJtGE be made more useful to ycoi? 
Continue update on legislation 

To have conments from stateDirectora on their on-goine progranf 
More frequent issues 

Send (k) copies - To be distributed to Unit Director, Director of Regional 

Field Coordinator > Fed Liaison Officer and Chief 

cem duplicate 
Keep it ccming 

Copies to send to local program director 

More specific information on projects dealing with assessments, evaluation, * 
etc , 

r 



Hotf is JBXCHAJJGE moat helpf;il to you? 

National scope 
Keeps me current 

Providing information in a brief and concise form* It's readable! 
Informative 

Updat on legislation and the Wasbingrton scene 
Current information 

Best career education dissendnation/coimnanication vechicle available! EXCHAIJGE 
Is vitall 

Keeps me abreast of current happenings and issues in Career Education- 
Up-to-date information on variety of subjects* 

Keeps me informed of current activities related to career education 
nationally and in various states* This document really fulfills its 
communication function* 

Up-to-date information* 

Information on legislation and information on national conference for 
state coordinators* 

In promotion of career education Amend LEA's 

Sharing and updating of ideas in the span between these meetings* 



7-1 
/ 



APPENDIX M 

aiuwca or ciuki- stail scmool ofTicrNn 

N4y J*4, 1(»7A 
riic«niH( Art^ofia 

Uackqrourid Infuni^tiun 

1, l^lftatftt cht'Ch. iV) your p^oi'O'^^ jt0^ition« 

lit ^>»h.*r ('^iioeify) 

2, liow lonti h.iv(t you t«an vntkin? in tlio atiia of i;arcur odtfCiicion? 

^ , YCiirn tHound to tli* naaraMC vtibW Y**^* 

i, Iktv ^otiQ hjva you iMon In yQ^^t prosent position? 

_ Y**^9 (Round to eh* nearest wliole y"^) 

II. ^ality of tha SceiMt 

Aflt* tha overall quality of the various coniponAnts of this <;or.*:4^rence as compared to other 
proftsslonai confar«nces of conparabla Isnqth you hAva atctndod by circling Oth» ap' 
propriac* **qrad«* for each of the follovinq coeponents« Additinndl corments Are na^ed 
in th« column on tta riqht« 



■A 






I, 


U 






i. 
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5, 




^. 


H 


7, 








9< 




10, 




11, 



Prc-conf »renc» infonna* 
tlon 

R^oistratLon Procedure 

Hcatin? Facilities 

Personal Acconnodations 

HSals and 8anqu»ts 

Choice ct Conference 
Topics 

General S^^sninn^ 

Separate Interest Sessions 

Litchenqe of Inforitutionel 
Ideas vith cxh«r Confer- 
ence Participantfi 

OrqanitAtion of the 
conference 

. Conferoncv ^s a wtu>tt? 



cVAim 
t 



ATtNc; 



a CP 
o c 



©ecu 

A (B? C D 

ft iy c D 

& C 0 

A © C 0 

9 A19 ?^ / 

A , (fiJ C D f 



(XJ B t O 

7 if 6 I 

A ® C 1> 



COMf'l34TS 
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3 



rett^ofMl to the foilowing f^trttr^i ioiiiort^ by circLirni 0 tho "tir^tdo** vhich tMjcit 
ftdoetfi y<»Mr oviniort cortcrcrtlt><f i tl) tUi rr(octivi*Mti of thci iironorttAt Lon in itimuliitirtti 
* yuur thotii^Jttst U) tlit itottnti^i utvfuinnai df th« irtfotmjtiuh prttatttcil in your 
t^rk ••ttin^ji 



3.5 



How t.tttctlwfij 



7^" 

C D f 



u c u r 



u t u r 
0 c K r 



u«tidnai blc4rtt«rtrti«L Cortfcronca Pi^rtt 
AlR Survey noport 

Jl^tDOR (Joint education Llaitort Dirtctort of 
Mcmitinq) Report 

Sen St tr to typing PiLm 

Ciretr l'xluc«tLort/&utlnfia.t|in4rt Film 

Critique of St«tc Pl^n ?roPo»,^Li 



ft Q> c n 



ft ti 



CDF 

r 



D c tt r 
n c ti r 

/J 



D r 



•5* 

y 

2 
3 
/ 



IV. <:eh«r«i InfocTvAtion 

L, In qtjncrdti do you feci the conrerttncQ met tli« «xpcctdtlon«i you hfiU t>cft*rc you cacuf 
Yt !> / iiot i^oro 

2. Do you r««l that. th« con(«rcAce vas worth youx tine «nd «(iort.T 
Yc-^ O rto ^ iiot 5ur« 

<^ 

Cos«n«ntu; 



3, t>o you fr^L tMt confcrtncc^ cf this typ« for ftt4tc dircctor<i/cor>rtinAtcr.'« cf career 
c^ucAtion should be continued? 



Yrs 



tio 



LOOKtents: 



4. Wouttj yrjti ^t^OTitJ ^ <vini*.'rcnc:u of this type ncM* ye^r 



25 - 



Comments i 



,^^5?^ Itot Sut 



bo /ou <!eL th^t ^ conference o^ this type is an effective w^y to deal vith your 
professional development needs? 



Mo "cdL- 



5'jre 



Comments I 
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Muw %r^< ttii< cdnf<r<nc< P>o»t__h«lp_f_ul tc you? 



ERIC 



?, WrvAt <Bp<ct< or t|)L< conr«t<nc< w«t* l<jst htlpful to you? 



tft llow ^uL<J thtt CCSSO in^Kc conference* of thitt ^Vp^ >*or< hoLpful to St«tc Director*/ 
Coordinctor^ of CAro<r tduc^tlon? 



4« Wli«t tO|jiC9 Should L« «4jQro^sed Ln future conferences of thi« typ«7 



I0« C>t(iuc ^MAfA(:lit?«; 



O r-. 
u.' <^ 
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I would havo Xlked inord specifics related to assossmcnt. 

j' 

Not enough Information in interest sessions* 



Separate interest sessions needed to be longer and more of them - we 
needed a chance for participation in more than one topic* 

Special group sessions, were limited * poorly managed and not enough timet 
No flexibility to have opportunity to address -several needs; . Example; 
Evaluation and Needs Assessment* 

N6ed more time, should duplicate sessions \ 

I would have liked to had the opportunity to attend more than one ^ 
small group session. 

Not appropriate for me to ^Judge as I had little prior perception of goals of 
this specific meeting* 

Disappointed in the information provided on Needs Assessment 

Better than expected 

X have a couple of good ideas for change 

More information on particular states and particular segments and components 
of C. E. 
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J., Jo you feel that the conference was worth yoxir time and effort? 



Yes , tut only tccaiise I had never mqt with this group before 
I have a couple of good Ideas for chango 



Plans for negotiating budget of state plan - writing next state plan 

Exchange with other coordinators, (briefly because of time restrictions) 
AT & T presentations, Information from Dave,, Sid, Ken, and panels! 

General sessions very good. 

The mix of Ideas with people was valuable! The panel on state plans 
helped; films were great. 
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j. Do you fcol that cotkcrcnces of this typo for state dlrcctora/coordlnators 
career .education should bo continued? / 

They have been very helpful, Xt in \ means £ot maintaining working 
^, relations with state coordinators* 

Definitely* \ 

/ 

Longer periods of tijne and more intensive staff development /leader ship 
training components* < j 

Essential 

Need to hear abotxt the experience of our collegues* 
With appropriate planning ^ 
Excellent idea 
Definitely needed* 

Two days is not enough time to cover the topics adequately. 
With moderation^ more of a workshop 

Most essential " wc are just beginning to function - suggest addition tine 
for workshop topic development and completion 

Heed better planning and organization 
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Would you attend a conference of this type next year? 



Need at least one evening free - one of the incentives for conference 
attendance is to see local color* AH I know abotit Phoenix is the 
Romada Inn* N6 opportunity for site visitation. 

Money could be a problem 

Yes, but fewer meetings or pay travel expenses *- also not late Wsay 
at end of fiscal year - inore refusal of travel* 

Maybo one - not two* 

It should be a minimum of three days and at least one evening free* 
If travel funds are available 
Dependent upon planning 

Provided some financial support'for travel is provided 
Change In position. 

With sane revisions and extension of time 
If funds available 

It depends on the topics and lengl^h of the meeting* 



APPENDIX M (Cont'd) 



- 8 - 



Do you feol that a "conference of this type Is on effective way to deal with 
youx professional clevelopment Deeds? 

It can te. Perhaps the fault is cruxs (mine) in that ve don't*e:cpreso our 
needs. 

Definitely * can also serve as a model for their EEA career education 
staff development conference. 

Can te even more effective! 

Partially ; 

Itt part It does. I would like to see specific "How to'| sessions. 

If improved in content and organization. , 
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C . How was this confaronco most holpful to you 

Special interest session 

Interchange with other coordinators^ information from Dave» Sid and Panels^ 
AT t T 

State Plan critique promoted future thinking and planning 

Bicentennial conference session^ too, provided reassurance that wc are all 

faced with a monumental task 

Special interest sections could have been with different resource persons 
and longer time period 

Large group session 

Exchange with others - state plan - films 
Information from Dr« High 

Sharing ideas and sub-groups for Advisory Groups 

1* Contact with other Directors 
2« Informational session 

Provided valuable information in developing and using a needs assessment 
process 

Meet people active in field 

Learning of the things that other states are doing« .Learning of techniques 
for Implementation 

Information provided about the upcoming Commissioner's Conference in 
Houston 

Information sharing sessions - excellent consultants * discussion of commissions 
conference 

Long trip^ just getting started and time was up« 

Heeded the details relative to Commissioner's C£ Conference at Houston 
Heeds Assessment Workshop development 

The interchange among Directors 

Working with people who are really dedicated to the career education concept 
Meeting with other State coordinators 
Chance to share with others 
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1* Exchange of information 
2< SoQ what other states ore doing 
3* Status of Federal * CE* Office work 

Learning of materials, activities other states or what eroup leaders brought 

Talking with other states, particularly in special interest sessions and itifonnal'' 

State Plans, Houston information 

Provides specific clue on needs assessment 
Provided detail on National Bicentennial 
Provided specific detail on State Planning 

A vay to share ideas etc* and the opportunity to recommend to CCSSO our opinions* 

We are finally getting to specific issues 

Found out about advisory councils and how to use them 

Learning experiences of others 

Discussion of State Plan Critiques 

Orientation 

Meeting peers, siaall group interest areas 
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']t What ttopecto of this conference were least helpful to you? 

Nite sessions 
Small sroxjp sossions 
Films 
. Social Activities 

The first nights discussion of the Houston Conference 
Groxip session 

Not eno\igh time to really develop small group projects. Some menibers left 
early on last day which broke up continuity. 

Length of Personal Comments in general session 

None * everything helpful to some degree 

Small group bn Needs Assessment - only partially useful 

Monday night session 

ft 

None 

Dr- Hoyt*s Presentation 

v< Would have preferred additional time for Needs Assessment workshop 
development and completion 

In present position, the small group meetings were least useful, 
btJt still quLite interesting because of ray earlier career education 
associations and work in Oregon and Ohio- 

Parts relative to Houston conference / 
Information available abotJt Houston conference 
Too much activity crowded into short, period of time 
Couldn't attend all small groups 

First night on the Houston conference- First half day in small groups 
Interest session 

JEIDOR and AT S; T materials * as had previous c:cposure^to them 
Small group sessions! 
Information on Houston 
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^. How could tha CCSSO make conferences of thia typo more helpful to State 
Dlreetorc/Coordlnators of Caroor Education? 

EKpand/eKtend time or length of conference 

More opportunities to address many areas of concern at this , time 

Longer Sessions for more indepth concentration in interest Sessions 

Because of travel limitations, write in your proposal, funding for state 
coordinators and funding for representatives of business and labor who 
should attend these conferences* 

Need to develop more "products" from work sessions 

Longer time ^needed 

^ii^ntinue as in the past ^ 

One evening should be free for jartieiEants to mix with the local 
environment . 

Getting new ideas from other states 

Continued articulation of resources sharing common approach to some 
universal planning and policy recommendations \^ 

More time for informal exchange of ideas \ 

More time to e:cchange ideas 

By disseminating more information on what other states are doing, 

how they are organized, what mandates they have, successes achieved, failures 

etc. 

Keep Dave Jesser on Board 
A good job this time 

More technical workshop type activities C^'^'* expansion of special interest 
groups, opportunity to participate in more than one group, etc.) 

National scene information - 

Keep zeroing in on special interest areas 

Continue with limited work sessions but arrange so wc might attend more than 
one . 1 > 

We are on the right track with specific issues. This kind of format 
relating to state planning will be useful. 

Zero in on one topic for longer tiaie 



Longer 

Meet with chiefs if possible - -^4^ 
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A What topics should bo addressed in i^iture conferences of this type? 



Indcpth Interest sessions 

Implementation of State Pirn Developing 

Staff development on federal program participation 

State Plan Programs 

State plannirg procedures 

Advisory council "show and tell*' sessions 

Classroom demonstration sessions 

Find out where on continium various states operate in terms of career education 
(comprehensive) and Vocational Education 

Specific information about writing proposals 

Proposal writing 

By disseminating more information on what other states are doings 
how they are organized, what mandates they have, successes acheived, 
failures, etc. 

Same specific areas being dealt with ' 
More regarding federal legislation 

Inservice re project management and evaluation and federal legislation 

Student Assessment 
Curriculxun Development 

Occupational Cluster Concept ^ 

State Plans j 
Implementation methods 

The same topics should be incltJded on the programs; nore time for 
groups to work! Each participant should be able to participate in at 
- least two working groups. 

What role shoxild^the military really have in Career Education development, 
dissemination and 

Progress reports 

Possible State Legislation mandates ■ and without mandating but 
■ encouraging career education vith £\jLnding 

Needs assessment and evaluation (specific and existant exan^ples) 
Pjreseatations by business and industry^ need to know more of their 
''needs" and concerns 



How to prepare a proposal 



APPENDIX M CContM) 
Evaluation 

You should continue to pursue the question of odoquato, effeetlve evaluation. 
You should address the questions of eomunity involvement and interpretation 
of earecr edueation and its results to the various publies, Ineludlng 
state legislatures » 

Development to proposal. 

Development of planned implementation 

Same topies plus operational plans 

Similar to these 

Evaluation 
Needs Assessment 

Advisory Couneils (state and loeal) 
Involving Business and Industry Strategies 
Dissemination/pR strategies at state level 
Maintaining State Leadership strategies 



c 4 w 
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(t^ other Comncntn: 



State Coordinators neod CCSSOl It is oux only and most Important support 
aysteol 

Some of the people who come to these are not state directors/coordinators 
and^ therefore, are somewhat "but of things" xmtill the boss says; 
you will go. Perhaps CCSSO (Dave?) could comnrunicate with each director 
and wage them to identify one oth<?r person in their section who might 
bo attending then communicate with them directly and at the same level 
as you communicate with the state director/coordinator. However/ I 
do thank you for communicating everything after I found I was to come* 
This has happened twice. 

These national career education conferences have consistently improved 
because of the leadership of the CCSSO Career Education Committee 
and the CCSSO .project Director 

Appreciated the opportxmity of observing and participating 

Basically at St. Fete I got sone good information on assessment and evaluablc 
and here on Advisory committees. I need to get Into some of the other 
areas. 

Gets better eveirytime. Consider California next site- one xmencumbered 
evening for cultural improvaaent 

Good meeting as usual <* but more time for informal exchange of ideas 
would be helpful 

If you are going to present small groups on topics like Needs Assessment the 
presentors, faciliator, o\ight to be expert both in content and process. 

Leave one night open wit tout a scheduled meeting. 

The conference was heavily bonded as to use of time. I don't know how . 
much of the input could be internalised when the. hours are so filled" 
with structured jrograns. I also see value in allowing ©ore time to 
interact Inionr-ally, to be able to seek out persons in information related 
to individual needs as evidenced in the mini-sessions, and Just have time to 
eat. 

Dave has done a great job to put this conference together! 



